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Introduction

During the phase II (2008-2010) of the UNECE Strategy for ESD, the implementation of the Strategy’s
provisions should be well under way. Countries should strengthen the initial measures for ESD, as well as
start integrating Sustainable Development (SD) into learning programmes and curricula, review progress
made in the implementation of the national strategies and revise these strategies if necessary.

Sustainable consumption and production (SCP) patterns are among the SD themes, explicitly mentioned in
the Strategy. The issue of addressing sustainable consumption through ESD will be considered by the next
meeting of the Steering Committee on ESD (Item 5 of the provisional agenda) with a view to identify
existing gaps and share good practices in the region that address sustainable consumption through ESD.

This questionnaire aims to facilitate the exchange of experience among Governments and stakeholders by
providing an overview of progress by country achieved since the Steering Committee’s last meeting
(Geneva, 31 March — 1 April 2008). It also aims to facilitate the collection of information from countries on
how sustainable consumption is addressed through education systems at the national level, as well as through
non-formal and informal education.

National Focal Points for ESD were invited to fill in the questionnaire and submit it to the Secretariat. The
answers were compiled in the present paper and are made available for the meeting to facilitate the
discussions under items 2 and 5 of the provisional agenda.

I. QUESTIONNAIRE

1. Does your country have any consultative mechanisms for ESD activities, i.e. a coordination body for the
implementation of the Strategy?

Yes/No (if yes, then please specify. If relevant, please also specify whether you have specific
mechanism(s) with respect to SCP. Please also specify the inter-institutional and multistakeholder
aspects of this(these) mechanism(s).)

2. Does your country have any national policy documents on ESD i.e. a national strategy for ESD and/or a
national action plan for ESD?

Yes/No (if yes, then please specify and provide a web link or an electronic copy of these
documents; if no, then please indicate when you plan to develop such policy documents. Please
also specify in case your country have integrated ESD in existing strategies and policy
frameworks, such as in the national sustainable development strategy.)

! The document has not been formally edited.
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3. What approach(es) does your country use in addressing SCP through ESD at the national policy level,
i.e. (a) through inclusion of ESD in policy documents on SCP; and/or (b) through inclusion of SCP in
policy documents on ESD?

(Please specify and provide web links and/or electronic copies of such policy documents)

4. Does your country address the issue of integrative conceptualization of ESD, i.e. by enhancing the
integration of socio-economic dimensions® in education?

Yes/No (if yes, then please specify how. Please also specify whether and how SCP is integrated:

(a) through formal education systems?; (b) through non-formal education?; and (c) through informal
education?)

5. Does your country address the issue of competences in ESD, in particular in the education sector? Is
there specific work done on competences required to promoting SCP*?

Yes/No (if yes, then please specify how)
6. What approach(es) are you using in implementing ESD, i.e. (a) through the integration of ESD themes
across all relevant subjects, programmes and courses; and/or (b) through the provision of specific ESD

programmes and courses?

(Please specify the approach(es) and lessons learned. Please also specify approaches used with respect
to SCP*)

7. Does your country address the issue of developing adequate teaching tools and materials for ESD?

Yes/No (if yes, then please specify how as well as whether any quality assessment tools are being
used. Please also specify with respect to SCP.)

8. Does your country address the issue of ensuring/assessing the quality of ESD?
Yes/No (if yes, then please specify how. Please also specify with respect to SCP.)

9. Does your country promote research and development with regard to ESD?
Yes/No (if yes, then please specify how. Please also specify with respect to SCP.)

10. Does your country undertake capacity-building and awareness-raising activities to promote ESD,
including through informal and non-formal education?

Yes/No (if yes, then please specify. Please also specify with respect to SCP.)

11. Please provide any other information on the implementation of ESD, including with respect to SCP, in
your country that you consider important for sharing.

21t is considered that, of the three dimensions of SD, the environmental one has been best integrated in education than
the economic and social ones.

3 If relevant, please also specify the work done on building specific competences for the sustainable consumption
component of SCP.

4 If relevant, please also specify the approaches used with respect to addressing sustainable consumption in general and
when targeting consumers in particular.
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III. ANSWERS TO THE QUESTIONNAIRE
AUSTRIA

1. Does your country have any consultative mechanisms for ESD activities, i.e. a coordination body for
the implementation of the Strategy?

Yes, we started a multi-stakeholder process when developing the national ESD-strategy in 2005 and
continued with annual stakeholder meetings organized by FORUM Umweltbildung and Zentrum POLIS.
These stakeholders form the basis for an Austrian actors network (Allianz). To develop this network further
is one of the main objectives of the ESD-strategy and one of the central tasks of the “Dekadenbiiro”.

The “Dekadenbiiro” is an institution on behalf of the Ministry of Education and the Ministry of
Environment. It was established in order to support the respective implementation activities of the UNECE
Strategy. In principle it should provide an information platform to all interested persons and organizations
and ensure the integration / cross linking of all Austrian initiatives.

2. Does your country have any national policy documents on ESD i.e. a national strategy for ESD
and/or a national action plan for ESD?

Yes. Austria has a national Strategy on Education for Sustainable Development adopted by the Council of
Ministers in November 2008.

3. What approach(es) does your country use in addressing SCP through ESD at the national policy
level, i.e. (a) through inclusion of ESD in policy documents on SCP; and/or (b) through inclusion of
SCP in policy documents on ESD?

In Austria we have the cross curricular teaching principle " Economic education and consumer education =
Wirtschaftserziehung und Verbraucher/innenbildung” which is therefore integral part of all curricula.

Based on this the topic of consumer education is integrated in a number of subjects of different lower and
upper secondary schools.

4. Does your country address the issue of integrative conceptualization of ESD, i.e. by enhancing the
integration of socio-economic dimensions in education?

Yes, certainly, see above cross curricular teaching principle.

5. Does your country address the issue of competences in ESD, in particular in the education sector? Is
there specific work done on competences required to promoting SCP?

Austria focuses on ESD competencies primary in the area of educators training. Herein the following
lectures and courses are examples where ESD key-competencies are discussed and thought:

= “Summer academy” within the Programmes ,,Ecologisation of schools — Education for Sustainable
Development”,

= Teacher in-service training course “Ecologisation of schools (at the Pddagogische Hochschule Wien =
Post-secondary colleges for teacher training in Vienna),

» In-service training course for teacher trainers on ESD which involves all Austrian Post-secondary
colleges for teacher training.

=  Course on sustainability organized by the regional (mainly NGO) network on ESD in Salzburg in called
SABINE.
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The promotion of SCP is in progress; especially it is referred to in the programme of work of the new
Austrian government (November 2008).

6. What approach(es) are you using in implementing ESD, i.e. (a) through the integration of ESD
themes across all relevant subjects, programmes and courses, and/or (b) through the provision of
specific ESD programmes and courses?

In general, a cross-subject — cross-curricula approach to ESD is used in Austria’s formal education sector.
This includes also SCP (see above). Hereby, ESD faces top down projects as well as bottom up discussions,
concentrating on new ways of education in the sense of sustainable development. Unfortunately these two
processes so far are linked just punctually, e.g. by consultation meetings between stakeholders and
representatives of the administration. Education for sustainable development is still far from being a general
guideline. On the other hand numerous topics of the decade can be referred to a long tradition and a good
formal anchorage within the educational system: Environmental education, Gender equality, Health
education or Political education are well established cross-subject and cross curricular instruction principles;
numerous projects being organized in many schools prove that these topics are integrated in educational
practise. They these curricular instruction principles have been established a long time before the decade
started the task is to integrate them into ESD.

7. Does your country address the issue of developing adequate teaching tools and materials for ESD?

Yes. In Austria, Germany and Switzerland educational materials for ESD have been produced by public
programmes and/or initiatives e.g. in Austria the FORUM Umweltbildung and the Zentrum POLIS. These
materials are broadly used in all German speaking regions including Luxemburg and Belgium/Eupen. This
includes also SCP (see above).

8. Does your country address the issue of ensuring/assessing the quality of ESD?
Yes. There exists a range of quality control mechanisms and instruments within the formal school education
provided by the Ministry of Education which reflect key principles of ESD like:
a. Commission on Text Books
b. Commission on Media
c. Programme “Quality in Schools” (www.qjis.at)
d. Programme “Qualitét in der Berufsbildung QIBB”(www.qibb.at)
The publication “Quality Criteria for ESD Schools” (Breiting, Mayer, Mogensen, 2005
http://seed.schule.at/products/publications) has been widely distributed in Austrian schools and has been

topic of teacher in-service training work shops. However, there is still a need to develop an overlapping set
of quality criteria.

9. Does your country promote research and development with regard to ESD?

Yes, we have started. The following examples can be listed:
a. Project Seed/ENSI (www.ensi.org/)

b. Project Research & Development for ESD — FORUM Umweltbildung
(www.umweltbildung.at)

For SCP the Ministry of Labour, Social affairs and Consumer Protection takes initiatives.

10. Does your country undertake capacity-building and awareness-raising activities to promote ESD,
including through informal and non-formal education?



Information Paper No. 1
Page 5

Within the national strategy for sustainability, information and education play an important role.

A wide range of activities of public authorities and private organisations is carried out in order to raise public
awareness. E.g. climate change, rural development, ecological footprint are topics of high priority in
Austrian’s media. Additionally, companies are informed about programs for corporate social responsibility
(CSR) by public corporations (Chamber of Industry and Chamber of Commerce).

On regional level in Vorarlberg (one of the nine federal states) a “public office for “future affairs” (Biiro fiir
Zukunftsfragen) provides information about SD-topics and supports and promotes SD-development projects.
On a national level, the Committee for Sustainable Austria and the National Expert Group for Sustainability
(Forum Nachhaltiges Osterreich) provide information especially for experts and stakeholders.

Non-formal learning is covered by a large variety of organisations in Austria: market-driven companies as
well as non profit organisations offer training, teaching and information activities. Some of them are
supported by churches, others by labour or employer organisations or communities. Therefore there exists
also a large variety of approaches to ESD-topics: some focus on social, others on economical or ecological
topics of ESD.

For SCP the Zentrum POLIS (http://www.politik-lernen.at/) promotes and provides teaching materials on
behalf of the Austrian Federal Ministry for Education, Arts and Culture.

BULGARIA

1. Does your country have any consultative mechanisms for ESD activities, i.e. a coordination body for
the implementation of the Strategy?

An Interinstitutional Consultative ESD Committee has been established to plan measures and activities
including ESD ones. Among the committee members are ministers and deputy-ministers of various
ministries. With it and Organizational Secretariat has been established to prepare and coordinate positions,
directions and other documents on SD issues, including ESD ones. The Headquarters of the Committee and
the Organizational Secretariat is in the Ministry of economics and energy resources.

In developing mechanisms for ESD scope broadening the positions of NGOs are taken into consideration
too, for example together with the ‘Nature on Loan’ Association an ESD Supporting Programme has been
developed: http://www2.moew.government.bg/home.php?action=fullnews&id=357

2. Does your country have any national policy documents on ESD i.e. a national strategy for ESD
and/or a national action plan for ESD?

National SD Strategy draft has been worked out with ESD integrated in it
(http://www2.moew.government.bg/strateg plans/index.html) as well as National SD Plan draft.

National Environment Strategy and Action Plan 2000-2006 were developed.

In 2004 the Ministry of Education and Science and the Ministry of Environment and Waters signed a
memorandum for common activities as to ecological education and ESD. The envisaged mutual assistance
and cooperation take the form mainly of: training of teachers and experts to work with supplementary study
materials and manuals by experienced experts from both institutions; dissemination of environmental and SD
education in order to raise public awareness; broadening the scope of opportunities for environmental and
SD integrated education within the educational system.

As of 2005 a Program to support ESD is in effect. It serves as a basis for developing the national and

regional ESD strategies. The Program takes into consideration all national and international documents and
agreements concerning environment and ESD. It is meant to facilitate the application of the basic guidelines
of the ESD Strategy of the European Economic Committee of the UN. The Program views ESD in terms of
Environmental education (EE) and Nature conservation education (NCE). It allows every interested party to
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perform activities for ESD development on a local, regional and national scale. Its main purpose is to support
and encourage ESD in formal, informal, and non-formal education, as a means of creating life-long learning
skills, too.

Apart from that a number of documents, analyses and projects have been developed aimed at particular
aspects of ESD, for example:

a. National Plan for the Integration of Children with Special Educational Needs and/or Chronic
Diseases in the Educational System

b. Education Integration Strategy for children and Students from Ethnic Minorities
Continuing Vocational Training National Strategy 2005 — 2010

d. Improving Bulgarian Youth Sexual and Reproductive Health — a joint project among the
Ministry of Healthcare, the Ministry of Education and Science and UN population Fund.

3. What approach(es) does your country use in addressing SCP through ESD at the national policy
level, i.e. (a) through inclusion of ESD in policy documents on SCP; and/or (b) through inclusion of
SCP in policy documents on ESD?

(Please see above)

4. Does your country address the issue of integrative conceptualization of ESD, i.e. by enhancing the
integration of socio-economic dimensions in education?

5. Does your country address the issue of competences in ESD, in particular in the education sector? Is
there specific work done on competences required to promoting SCP?

6. What approach(es) are you using in implementing ESD, i.e. (a) through the integration of ESD
themes across all relevant subjects, programmes and courses, and/or (b) through the provision of
specific ESD programmes and courses?

4.-6.

SD issues are part and parcel of Bulgarian State Educational Requirements (SER) for textbook contents and
school syllabus. Environmental Education emphasizes the ecological laws that rule the ecological balance
and guarantee man’s healthy way of life, as well as human and social responsibilities for abiding by these
laws. ESD emphasizes the importance of the relationship between nature and culture. Nature Protection
Education focuses on conserving the natural environment. Though not introduced as a separate subject in
Bulgarian curricula, SD issues are practically studied through integrated themes in different relevant
subjects on all school levels, which is registered even in the very names of the compulsory subjects: grades
Ist to 4the - through Bulgarian Studies, Man and Society, Man and Nature, World Studies; in secondary
education ESD issues are differentiated in Biology and Health Education, Chemistry and Environment
Protection, Geography and Economics, Physics and Astronomy, Philosophy and Democratic Citizenship.
Thus within their compulsory studies students not only acquire knowledge and awareness as to key topics of
SD through various approaches but also develop their skills and competences in this sphere through
presentations and field-work projects which are part of the teaching methodology of these subjects.
Depending on student’s choice and school priorities students have a broad range of optional subjects, among
which those treating environmental and social issues take a leading position.

Within vocational education and training there are SERs for acquiring professional qualification. In
developing the corresponding curricula and study contents, bearing in mind the labour peculiarities of the
corresponding professions and specialties, compulsory education in environment protection is involved, as
well as means to reduce the harmful effect of technological stages and processes on air, water and soil, and
man’s life and health. The National Exam Curricula for professional qualification level acquisition state
exams include among other issues, assessment criteria for professional competences acquisition in regard to
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environment while practicing the corresponding professions. The educational system offers also vocational
education and training in ecology through the specialty ‘Ecology and Environmental Protection’.

A broad spectrum of opportunities has been ensured as extracurricular and out-of-school activities. Thus, for
example, the traditional in Bulgaria Green Schools - an out-of-school week, usually in the country when
students, along with their classes get involved in more practical environmental field projects. A flexible
framework is provided for each separate school to adapt EDS issues to its own priorities, specific needs and
circumstances.

Core curricula optional curricula for subjects per grade give teachers the opportunity to emphasize even more
or even make ESD the main focus.

Within free optional subjects, out-of-class and out-of-school activities the opportunities for ESD education
are practically infinite as far as ministerial policy is concerned. Free optional subjects, out-of-class and out-
of-school activities are very suitable for ESD for they offer opportunities for publically realized needs for
such education to be satisfied by the participation of students, parents, teachers, principals, as well as of
municipalities. Examples of ESD related out-of-class and out-of-school activities: National Olympiad in
Civic Education, National Competition in Natural Sciences Key Competences as well as all national
campaigns on environmental issues, which are included in the National Calendar of out-of-class and out-of-
school activities of the Ministry of Education and Science.

Some of the activities within the grade counselor classes are also devoted to ESD.

ESD is integrated in a number of subjects and study courses nut a separate subject on its own. ESD relies on
interactive approaches and modern computer and communication technologies.

7. Does your country address the issue of developing adequate teaching tools and materials for ESD?
Though many projects primarily with NGOs are devoted to developing educational tools and study materials
on particular ESD themes, in Bulgaria ESD materials are still by far not enough, particularly in Bulgarian.
Neither are there standardized mechanisms for their quality assessment.

8. Does your country address the issue of ensuring/assessing the quality of ESD?

ESD quality is not subject to separate assessment but part of the educational system assessment, which
derives from the integrated approach applied to ESD.

9. Does your country promote research and development with regard to ESD?
Yes, through seminars, conferences, workshops

Apart from all that ESD is a key issue of discussions at various conferences like the Natural Sciences and
Ecology Teachers Conference; of various research for teachers.

Just one example: ‘Natural Sciences and the Challenges of the 21* Century’, Yambol, October 2006, with
the participation of MES and Regional Inspectorates of Education experts, school and university teachers,

observatory and planetarium centers.

10. Does your country undertake capacity-building and awareness-raising activities to promote ESD,
including through informal and non-formal education?

(Please, see above)
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CANADA®

1. Does your country have any consultative mechanisms for ESD activities, i.e. a coordination body for
the implementation of the Strategy?

In Canada, there is no federal minister or department of education and no integrated national system of
education. Within the federal system of shared powers, Canada’s Constitution Act of 1867 provides that
“[I]n and for each province, the legislature may exclusively make Laws in relation to Education.” In the 13
jurisdictions — 10 provinces and 3 territories, departments or ministries of education are responsible for the
organization, delivery, and assessment of education at the elementary and secondary levels within their
boundaries. In some jurisdictions, separate departments or ministries are responsible for elementary-
secondary education and for postsecondary education and skills training. The institutions in the
postsecondary system have varying degrees of autonomy from direct provincial government control.

Canada has continued to work in a consultative manner and coordinate and advance ESD activity. Since
April 2008, the Council of Ministers of Education, Canada (CMEC) has established an Education for
Sustainable Development Working Group to develop an ESD Framework for Collaboration and Action.
This Working Group is comprised of representatives from provincial/territorial ministries of education in
Canada.

Through a continued partnership between Environment Canada (a federal department), Manitoba Education,
Citizenship and Youth and Manitoba Advanced Education and Training, and Learning for a Sustainable
Future®, nine Provincial/Territorial Education for Sustainable Development Working Groups have been
established in Alberta, British Columbia, Manitoba, New Brunswick, Newfoundland and Labrador,
Saskatchewan, Nunavut, Ontario and Nova Scotia. Their purpose is to foster a culture of ESD in Canada by
engaging leaders from provincial and territorial ministries, the federal government, the formal, non-formal,
and informal education sectors, business, and community organizations in discussions and actions to advance
ESD. To date, the ESD Working Groups have been active in sponsoring public forums, providing input to
provincial curriculum reviews, developing learning resources, developing workshops and conferences, and
creating web sites. As the Working Groups evolve, consideration will be given to their expansion to the
other provinces and territories. The Working Groups focus on:

= Integration of sustainability education into formal, non-formal, and informal education.

= Coordination of sustainability education activities (i.e. curriculum, policies, research, teacher
training and in-servicing, and facilities management).

= Establishment of strategic collaborations between governments, education sector leaders, businesses,
and non-government organizations to increase their cohesion and leverage in creating a culture of
ESD.

= Coordination of stakeholders from formal, non-formal, and informal education sectors for policy
input, debate, exchange, and planning to improve delivery of ESD activities.

A number of Working groups are collaborating on joint activities that meet particular needs within their
respective regions. For example, Manitoba, Saskatchewan and Quebec are beginning discussions that focus
on working directly with the French educational and cultural communities in both each province to develop
education for sustainable development action projects from early childhood to post-secondary level students.
ESD Working Groups across Canada have made considerable progress to promote, develop and advance
ESD regionally and nationally. For an overview of activities of all ESD Working Groups across Canada and
joint Working Group activities, visit LSF’s website: http://www.Isf-Ist.ca/en/pwg/index.php.

® Canada reserves reserve the right to modify its references, if necessary, following further consultation with ESD
partners and colleagues in Canada.

% Learning for a Sustainable Future (LSF) is a non-profit organization created to integrate education for sustainable
development into the curriculum at all grade levels in Canada. LSF was founded by a group of youth, educators,
business leaders, and government and community members.
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The National Education for Sustainable Development Expert Council (NESDEC) has recently changed its
name to ESD Canada (also created through a partnership between Environment Canada, Manitoba
Education, Citizenship and Youth and Advanced Education and Training , and Learning for a Sustainable
Future) continues to be an active coordination body. Members are comprised from Provincial/Territorial
ESD Working Groups, as well as experts from the formal education, government, business, and community
sectors. ESD Canada encourages the integration of ESD into formal, non-formal, and informal education and
the development of activities such as sustainable literacy, research, communication, and sharing of effective
practices. ESD Canada also provides advice to the Provincial/Territorial ESD Working Groups on program
direction and constitutes a networking forum for stakeholders. Information about ESD Canada’s vision,
mission, goals, membership and structure sub-committee activity is available at the following website:
http://www.lsf-Ist.ca/en/nec/index.php

The Canadian Regional Centres of Expertise (RCE) Designation from the United Nations University Institute
of Advanced Studies continue to be active in Canada. An RCE is a network of existing formal, non-formal,
and informal education organizations aiming to deliver education for sustainable development to a region or
local community. RCE’s aspire to achieve the goals of the UN Decade of Education for Sustainable
Development by translating its global objectives into the context of the local or regional communities. The
Saskatchewan RCE (SK RCE) involves postsecondary institutions, other educational organizations,
businesses, governments, non-profit and community organizations, and individuals. Six education for
sustainable development issues have been identified by the region: climate change; health; farming and local
food production, consumption, and waste management; reconnecting to natural prairie ecosystems;
supporting and bridging cultures for sustainable living and community building; and sustainable
infrastructure including water and energy. The SK RCE focuses on two crosscutting themes — sustaining
rural communities and educational approaches for regional ESD.

2. Does your country have any national policy documents on ESD i.e. a national strategy for ESD
and/or a national action plan for ESD?

Sustainable development and education for sustainable development are widely represented in policy
documents, action plans, and frameworks established by governments and other bodies across Canada.
These range from broad statements of government intent concerning sustainable development that
encompass all departments and activities, to documents from the educational ministries and departments
detailing beliefs and strategies that encompass the principles of ESD, to very specific plans for education for
sustainable development.

The Council of Ministers of Education, Canada is currently working towards developing a National ESD
Framework for Collaboration and Action. The objectives are to:

1. Coordinate action that will support and strengthen the implementation of ESD in all provinces and
territories.

2. Develop a pan-Canadian ESD Framework for Collaboration and Action that builds on what
jurisdictions are already doing and allows for information sharing and collaboration across Canada.

3. Establish a pan-Canadian ESD working group to support and monitor the implementation and
evolution of an ESD Framework for Collaboration and Action

4. Act as a consultative body to provide advice to CMEC representatives attending international
meetings on ESD and for drafting country reports.
The primary focus of ESD activity is on the K - 12 school systems, from entry to grade 12, and within those
systems, the following areas will be focused upon:
i. The integration of sustainable development concepts into curricula.

ii. The identification/development/sharing of ESD-related teaching resources and material.
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iii. The provision of ESD-related pre-service and in-service teacher education and support.
iv. The identification and sharing of information on exemplary sustainable development practices and

initiatives at the school and school district/board/division level.

ESD Canada (formerly National ESD Expert Council) has ESD Strategies available at the following website:
http://www.lsf-Ist.ca/en/nec/index.php

In Canada, some provinces and territories are working to identify what ESD/SD policies exist in the many
organizations, i.e. school boards, in their respective jurisdiction. For example, the Manitoba Department of
Education is working with the International Institute for Sustainable Development to review the SD policy
development at the school board level in Manitoba. The International Institute for Sustainable
Development’s website has a policy bank that contains the policies of Manitoba school divisions and policies
within post-secondary institutions around the world. The policy bank can be found at the following site:
http://www.iisd.org/leaders/policybank/

3. What approach(es) does your country use in addressing SCP through ESD at the national policy
level, i.e. (a) through inclusion of ESD in policy documents on SCP; and/or (b) through inclusion of
SCP in policy documents on ESD?

Addressing “sustainable consumption and production” would be included in curriculum and policy
documents on ESD in the provincial and territorial ministries of education. Some jurisdictions are putting an
emphasis on SPC — for example, Manitoba is developing SPC units for inclusion in existing curriculum,
particularly at grade seven and ten.

4. Does your country address the issue of integrative conceptualization of ESD, i.e. by enhancing the
integration of socio-economic dimensions in education?

Provinces and territories in Canada have made progress regarding the issue of integrative conceptualization
of ESD. For example, Manitoba is currently updating its 2005 Provincial Sustainability Report and is
identifying the linkage between academic achievement and socio-economic factors. Provincial and territorial
departments of education in Canada are working on integrating the dimensions of ESD (environment,
economic and social) into the formal, non-formal and informal education sectors in a fully integrated
manner.

5. Does your country address the issue of competences in ESD, in particular in the education sector? Is
there specific work done on competences required to promoting SCP?

In Canada, provinces and territories have begun engaging the post-secondary teacher education programs
regarding the incorporation of ESD into pre-service teacher education and are providing practicing teachers,
administrators and divisional leaders with a wide range of professional learning opportunities as well as
resources to support the effective integration of ESD into teaching and learning. For example, York
University in Ontario has developed a Sustainability and Education Academy that provides senior education
officials with the tools and strategies to incorporate sustainable development into their schools and school
divisions. Another example is that the Manitoba Department of Education is providing teachers with the
tools to address responsible and sustainable consumption through the development of integrated units
targeting grades seven and ten.

6. What approach(es) are you using in implementing ESD, i.e. (a) through the integration of ESD
themes across all relevant subjects, programmes and courses,; and/or (b) through the provision of
specific ESD programmes and courses?

In Canada, implementing ESD has been done both through the approach of integration of ESD themes across
subjects, programs and courses and through the provision of ESD courses, particularly at the high school
(Grades 9-12) level. Although it is critical that ESD themes/concepts be integrated into all subjects at all
grade levels, at the same time in-depth study for and about sustainable development concepts/themes is also
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required. In Canada, many provinces and territories are using both approaches, however, more emphasis is
being placed on the implementation of ESD through the integration of ESD themes across all relevant
subjects, programmes and courses. For example, the Manitoba Department of Education is currently working
with the Faculty of Education at the University of Manitoba to explore ways in which how to teach ESD can
be incorporated into the existing teacher training programme.

7. Does your country address the issue of developing adequate teaching tools and materials for ESD?

In Canada, provinces and territories provide curriculum resources on sustainable development for their
teachers, often through curriculum documents and web links to sites that are specialized in the topics being
covered in a particular part of the curriculum. Many of the resources are developed and made accessible
through the ministry or department of education (in some cases linking with business and industry), other
government departments, universities, NGOs, museums, and other public organizations.

Canada has made progress to identify, share and develop teaching tools and materials (for teachers and
students) for ESD. One ongoing example is The Resources for Rethinking online database, developed by
Learning for a Sustainable Future (a non government organization) that contains relevant, peer-reviewed
resources curriculum resources relating to education for sustainable development. It is a database of high
quality resources (print, multi-media) developed for use in the formal education system (K-12) and must
come with instructions and materials. The database is an online library where teachers can search for peer
evaluated, curriculum-matched ESD resources. This database is being continuously updated. Teachers can
search by:

e Subject, grade, and province/territory
e ESD issue or keyword

e Language (English/French)

The following website contains the database: http://www.lsf-Ist.ca/en/resource_database/index.php

The Canadian Teachers Federation (CTF) hosts Green Street, a national program offering ESD/EE
opportunities for students and teachers. Since April 2008, Green Street has launched a new Global
Citizenship workshop for K-12 teachers using the teacher’s guide resource entitled, “Engaging in our
Communities as Global Citizens: A citizenship education initiative centred on the values of the
environment, democracy, peace and solidarity. Information regarding workshops and resources are available
in English at: www.green-street.ca or in French at www.marueverte.ca.

Provinces and Territories have also made progress in identifying teaching materials that align with ESD. For
example, Manitoba Department of Education recently published a list of learning resources for education for
sustainable development (K-12) entitled Learning Resources for Education for Sustainable Development,
Kindergarten to Grade 12: A Reference for Selecting Learning Resources (November 2008). The list of
titles can be downloaded at the Provincial government website: http://www.edu.gov.mb.ca/k12/esd/

8. Does your country address the issue of ensuring/assessing the quality of ESD?

In Canada, each jurisdiction is responsible for assessing the quality of education including with respect to
ESD. Some jurisdictions have made progress in this regard. For example, in Manitoba the Department of
Education is working with the International Institute for Sustainable Development to assess sustainable
development related knowledge, values and behaviours of citizens and of students in grades 6, 8, 9-12) in
order to establish a benchmark from which to assess progress. The 2009 document that highlights this work
is entitled, Measuring Knowledge, Attitudes and Behaviours towards Sustainable Development: Two
Exploratory Studies and is available on the IISD website: http://www.iisd.org/publications/
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Some provinces and territories have also developed programs that recognize schools who attain specific
standards related to the incorporation of ESD into teaching and learning, the degree to which students are
able to apply ESD values/attitudes, and the establishment of whole school ESD cultures. For example,
Manitoba’s ECO-Globe schools and Quebec’s Brundtland schools.

9. Does your country promote research and development with regard to ESD?

Canada does promote research and development with regard to ESD, particularly through ESD Canada
wherein a ESD Research subcommittee is working to identify and disseminate ESD around the world and
ensure that the research that is undertaken is relevant and user-friendly to educators. Education Canada has a
website that is currently being developed into a searchable database.

10. Does your country undertake capacity-building and awareness-raising activities to promote ESD,
including through informal and non-formal education?

Yes, a number of provinces and territories in Canada have worked to build capacity and raise awareness of
ESD. For example, a multi-sectoral Working Group (Manitoba ESD Working Group) recently hosted the
Choose the Future ESD Conference that attracted almost 500 people mostly from across Canada to promote
and advance ESD in Canada targeting the formal, non-formal and in-formal sectors. Other Working Groups
in nine other jurisdictions in Canada are conducting similar activities including building websites focused on
ESD, holding symposia, developing material and resources, bringing stakeholders that normally would not
meet together to work on advancing ESD.

11. Please provide any other information on the implementation of ESD, including with respect to SCP,
in your country that you consider important for sharing.

Forging partnerships with business and industry, NGOs and other organizations to advance ESD in Canada
has resulted in excellent partnerships and collaborations. For example, B.C. Hydro and the British Columbia
Department of Education have established a partnership to develop and share resources for educators.
Similarly, Manitoba Hydro and the Manitoba Department of Education have worked together to develop and
have expanded their ESD Grants program that support the efforts of educators to develop and implement
interdisciplinary SD-focused units in their classrooms. Another good example is The National Education for
Sustainable Development Expert Council, recently renamed ESD Canada, referenced to earlier.

CROATIA

1. Does your country have any consultative mechanisms for ESD activities, i.e. a coordination body for
the implementation of the Strategy?

National Committee for the implementation of the UN Decade for ESD with inter-institutional composition
was established within the Croatian Ministry of Science, Education and Sports. Members are representatives
of the Teacher Training Agency, Croatian UNESCO Office, representative of the local government,
scientific institutes, university, primary and secondary schools, representative of National Pupil's council.

2. Does your country have any national policy documents on ESD i.e. a national strategy for ESD
and/or a national action plan for ESD?

The draft National Strategy for Sustainable Development (NSSD) has been prepared and currently is in the
adoption process. Education for sustainable development and promotion of sustainable consumption and
production are listed among general principles for directing Croatia towards sustainable development.
Sustainable consumption and production is recognized as one of the key challenges in achieving the
sustainable development in Croatia. Some of envisaged measures/activities for achieving the sustainable
consumption and production are informing and education of consumers and business sector on products and
services quality, encouraging them to make choices in favour of sustainable products and services and
developing the responsibility towards environment.
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In the NSSD chapter “Knowledge based society/Education for sustainable development”, education and
changes in the education system are recognized as prerequisites for achieving sustainable development.
Accordingly, change and adaptation of education programmes is foreseen in order to include principles and
values of sustainable development.

Environmental education and education for sustainable development are among main elements of
environmental protection policy in Environmental Protection Act (adopted in 2007). Further, education for
sustainable development is mentioned in other policy documents, i.e. National Environmental Strategy
(2002) and National Environmental Action Plan (2002), Waste Management Strategy (2005) and Waste
Management Plan 2007 — 2013 (2005), National Environment Protection Strategy, Croatian National
Educational Standard, Law on Gender Equality (2003) etc.

The draft National Curriculum for Preschool Education, General Compulsory and Secondary School
Education has been prepared and it is undergoing public discussion and consultations. It contains the
elements of education for sustainable development.

3. What approach(es) does your country use in addressing SCP through ESD at the national policy
level, i.e. (a) through inclusion of ESD in policy documents on SCP; and/or (b) through inclusion of
SCP in policy documents on ESD?

4. Does your country address the issue of integrative conceptualization of ESD, i.e. by enhancing the
integration of socio-economic dimensions in education?

Secondary school mandatory subject called “Politics and economy” partly includes integration of socio-
economic dimension in education.

One of the goals within National program for the protection and promotion of human rights 2008 — 2011 is
incorporating the education for human rights at all levels and forms of education. Some of priority areas in
this program are right to a healthy environment, gender equality, HIV, safety and human rights etc.

5. Does your country address the issue of competences in ESD, in particular in the education sector? Is
there specific work done on competences required to promoting SCP?

Yes, partly, in some school programmes, but not in the documents. In the draft proposal of National
Curriculum 8 key competences (according to EU) and competences for each separate education area are
defined. Some of them are in line with the ESD competences.

6. What approach(es) are you using in implementing ESD, i.e. (a) through the integration of ESD
themes across all relevant subjects, programmes and courses; and/or (b) through the provision of
specific ESD programmes and courses?

In 2006, the existing environmental education in schools was extended and included in the Plan and
programme for schools in the form of integrated educational theme “Education for environment and
sustainable development”.

7. Does your country address the issue of developing adequate teaching tools and materials for ESD?
Additional educational materials that are used in schools must go through the approval procedure. After

experts from Teacher training agency give their opinion on materials they are being approved by Ministry of
Science, Education and Sports. System of monitoring the implementation does not exist yet.
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As part of awareness raising campaigns, the Ministry of Environmental Protection, Physical Planning and
Construction issued a number of brochures. Currently under preparation is UNEP Resource Kit on
Sustainable Consumption and Production and it was proposed to be used as additional tool for teacher in
schools.

Various NGOs offer textbooks and handbooks and informal education on ESD.
Institutions of higher education issue their own textbooks for ESD within various courses offered to students.
8. Does your country address the issue of ensuring/assessing the quality of ESD?

Assessment of quality of ESD exists within the Eco-schools programme, but only schools involved in this
programme are included.

Since 2008, Croatia has been involved in ENSI network (Environment and School Initiatives). ENSI
brochure “Quality criteria for ESD schools” is currently under preparation and it is introduced to educators at
the teachers’ seminars.

9. Does your country promote research and development with regard to ESD?

Yes, through national research programmes funded by the Ministry of Science, Education and Sports, private
companies, scientific institutes, and Croatian business council for sustainable development.

10. Does your country undertake capacity-building and awareness-raising activities to promote ESD,
including through informal and non-formal education?

Awareness-raising activities are conducted through seminars and workshops, discussions and projects
organized by various organizations. Teacher Training Agency organizes courses for teachers in primary and
secondary schools (i.e. course “Education for environment and sustainable development™), various school
projects (primary and secondary schools), Ekopark Pernat-Centre for Sustainable Development (NPO) -
courses on SD themes, "Sunce" (NGO) - awareness raising courses etc.

Croatian schools are involved in European Schools Project Association (ESP) and will participate in 2009
ESP conference - Connecting Schools for Sustainable Society.

Croatian schools also participate in ENO-Environment Online - global virtual school and ESD network.
CYPRUS

1. Does your country have any consultative mechanisms for ESD activities, i.e. a coordination body for
the implementation of the Strategy?

Yes. In the field of education, the Republic of Cyprus has established a coordination body for implementing
the National Action Plan for Education for Environment and Sustainable Development which has already
received the approval of the Council of Ministers on October, 2007.

The aforementioned coordination body for ESD national plan is the Cyprus Pedagogical Institute. A Unit for
Education for Environment and Sustainable Development has been created in order to implement and
coordinate actions and activities for all levels of education (pre-primary, primary, secondary and technical-
vocational education) across the border.

The decisions about various central actions for ESD are taken by an intersectional committee, chaired by the
Director of the Cyprus Pedagogical Institutes, in which all the Directorates of Education participate with
individual representatives. Moreover, representatives from other Ministers and Governmental Services
usually participate during the discussion of issues that are of special interest or specific concern to them.
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With respect to Sustainable Consumption and Production (SCP) no specific mechanism has been developed
since it is an issue that is addressed in a holistic approach by several goals and objectives of the national
curriculum.

2. Does your country have any national policy documents on ESD i.e. a national strategy for ESD
and/or a national action plan for ESD?

Yes. Cyprus has three national policy documents that are available online:

» The “National Action Plan for Environmental Education focused on Sustainable Development”
which can be downloaded from the official website of the Cyprus Ministry of Education and Culture
at the following address:
(http://www.paideia.org.cy/upload/Arthrografia/29 1 2008 _sinoptiko keimeno_stratigikou_sxedias
mos perivallontiki ekpaidevsi.pdf).

» The “National Strategy for Sustainable Development” , based on the 2007 EU’s strategy review for
sustainable development, and

» The “National Development Strategy for Cyprus”, which coincides with the main objectives of the
Mediterranean sustainable development strategy of UNEP. Both abovementioned official document
can be downloaded by the official web-site of the Ministry of Agriculture, Environment and Natural
Resources at the following
address:(http://www.cyprus.gov.cy/moa/Agriculture.nst/All/04D327E3AEAEA22DC22573B100627
691?0penDocument).

3. What approach(es) does your country use in addressing SCP through ESD at the national policy
level, i.e. (a) through inclusion of ESD in policy documents on SCP; and/or (b) through inclusion of
SCP in policy documents on ESD?

The National Action Plan of ESD, includes issues of SCP, as priority concerns that should be investigated
through the Cyprus educational system (please refer to the web-site of Cyprus Ministry Education and
Culture for further information).

Additionally, the revised National Strategy of Sustainable Development incorporates aspects of SCP.
According to these axes and taking into consideration the directives of the EU, with the participation of all
the stakeholders and authorities involved, i.e. Ministries and Nongovernmental Organizations, the Cyprus
Government, has modified and adapted the National Action Plan for “Green Public Convention”.

Information about the Green Products can be found in a publication of the Ministry of Ministry of
Agriculture, Environment and Natural Resources, which has been distributed to students, teachers and their
parents as an information as well as training guide. All related official documents can be downloaded from
the following address:
(http://www.cyprus.gov.cy/moa/agriculture.nsf/0/27730fd755a3893ac22573b100635e65?0OpenDocument).

4. Does your country address the issue of integrative conceptualization of ESD, i.e. by enhancing the
integration of socio-economic dimensions in education?

Through the curriculum, as well as the various projects implemented in school units at all levels of education
the socio-economic dimensions of ESD, which constitute a crucial part to all the environmental and
sustainable issues, are investigated. With regards to formal education, the following example developed by
the Directorate of Vocational and Technical Education and Training illustrates how the socio-economic
dimensions of ESD are applied to formal education system.In Secondary Technical and Vocational
Education, the idea of entrepreneurship has been promoted through a number of subjects offered as electives
to the students such as:

e Legal aspects concerning the operation of enterprises
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e Studies and researches about the labour market

e The costing and pricing of products

e The establishment of enterprises

e The contraction of loans

e The Cyprus legislation concerning the operation of enterprises

e Organization and administration of personnel, etc.

The subject of Technology in the abovementioned Branch of Woodcraft and Furniture Making, aims at
introducing pupils to issues related to entrepreneurship by preparing them to assume administrative duties at
intermediate level. Through this subject, pupils receive information and acquire the skills to make the right
decisions relating to the establishment of small enterprises in the field of furniture making and woodcraft.
Pupils are also acquainted with the relevant legislation, which governs the establishment and operation of
such enterprises. The most important objective of this subject is to help pupils develop a creative way of
thinking as far as the design of products is concerned, and also as far as the most suitable methods of
producing and promoting products are concerned. In addition, pupils are made aware of their role as
entrepreneurs in the development and safety of human resources.

One of the most significant aspects of entrepreneurship is fostering the respect of moral values and
promoting environmental awareness. Technical and Vocational Education and Training aims at developing
entrepreneurs with moral values, and not individuals whose only objective is to make profit. Through the
programs of industrial placement, the pupils of the Practical Direction are given the opportunity to
familiarize themselves both with the workplace and also with the scope of activities and the objectives of an
enterprise.

The idea of entrepreneurship is also promoted through extra-curricular activities such as participating in
various competitions etc.

Non-formal Education

The Socio-Economic dimensions of ESD, through non-formal education, are promoted by the Environmental
Education Programs that are applied by the net-work of the Environmental Education Centers, which
implements the national curriculum and is closely connected to the school units.

At the centers, students with their fellow students and students with their teachers have the opportunity to
examine various issues of sustainable development, by interacting with the natural place and the local
population in order to investigate various issues in a holistic way by revealing the social and economical
impact of a specific issue in community life. For instance, the Sustainable Production and Consumption
Patterns are investigated through specific programs in which students have the opportunity to visit local
trades, see the procedure of production and learn why it is important to support local products. They discuss
with the local people and learn why local products and local cultivations are important for the social
cohesion, as well as for the economic growth of the community.

Taking into consideration that non-formal education and formal education are closely connected, the
programs implemented in the Communities through the Environmental Education Centers, are expanded in
the school community so that students will be able to investigate issues of SCP in a wider context. Students
make generalization from local to global level. They examine through the whole subjects of the curriculum
the social and economical impacts of a product imported (fair trade, human rights, costs etc). Through
outdoor activities and experiential learning students learn how to be responsible consumers.

Informal Education
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Seminars and in-service training courses on the philosophy, the principals, the methodology and the
pedagogy of ESD are organized for teachers at all levels of education, as well as for key stakeholders and
parents by the Cyprus Pedagogical Institute. The seminars usually take place in the actual school units.

Through in-service training courses teachers are familiarized with various ESD and SCP issues. They are
acquainted with pedagogical and methodological ESD approaches and participate in experiential workshops
as well as outdoor activities, in order to learn how to use the outdoor environment and places for involving
students more effectively in outdoor contexts. For that purpose interventional programs for sustainable
development and environment issues, that include training and practical applications in the field, are applied.

5. Does your country address the issue of competences in ESD, in particular in the education sector? Is
there specific work done on competences required to promoting SCP?

Yes. Competences in ESD are promoted at all levels of education, within the Cyprus Educational System,
through the curriculum as well as the various environmental and sustainable development projects
implemented in the school units. Competences such as investigating environmental issues holistically,
critical thinking, experimental and experiential investigation, mutual communication and interaction amongst
all the participants in the learning procedure, in order to inquire alternative solutions for the specific issues,
are investigated. Certain competences such as interdisciplinary thinking and teaching, as well as skills such
as communication and project management, are included in various teaching as well as training courses.

An indicative example from Secondary Technical and Vocational Education and Training follows: The new
curriculum offered by Secondary Technical and Vocational Education and Training, as has been amended
during the recent revision, is an example of good practice as far as the student — focused, competence — based
approach to learning is concerned. The main philosophy behind the new curriculum is the acquisition of key
competences, through the combination of theoretical teaching with practical training, and the vocational
orientation of students. Through practical training and industrial placement, students are given the
opportunity to develop mathematical competences, as well as basic competences in science and technology,
since each technical subject encourages them to implement fundamental mathematical principles and
procedures in everyday working conditions.

Furthermore, through technological subjects, students are acquainted with technology and technological
products and procedures, and are in a position to understand and evaluate the impact science and technology
have on our world in general, and on the respective branch of study students follow in particular. In other
words, the development of environmental awareness is promoted through the delivery of technological
subjects, since pupils are systematically informed about the technological dimensions of modern civilization
and their impact on the environment.

Through the pluralism that can be observed in the Secondary Technical and Vocational Education curricula
(theoretical subjects, technological/laboratory subjects and elective subjects) students are given the
opportunity to develop their native language, foreign languages and ICT skills. The application of theoretical
knowledge and the development and enhancement of existing knowledge through technological subjects
contribute to the effort of acquiring meta-cognitive competences. Moreover, through the school culture and
the relatively good relationship between teachers and students, the social skills of students are developed, as
well as their initiative, cultural knowledge and expression. Finally, through technological subjects and the
selection of the respective branch of study, a sense of entrepreneurship is developed in each student.

6. What approach(es) are you using in implementing ESD, i.e. (a) through the integration of ESD
themes across all relevant subjects, programmes and courses; and/or (b) through the provision of
specific ESD programmes and courses?

ESD issues are infused in all subjects of the curriculum at all levels of education within the Cyprus
Educational System. Multidisciplinary as well as interdisciplinary instructional methods are used. Social
sciences, environmental sciences, humanities and arts are used in combination, so that sustainable issues are
investigated holistically. Sustainable development and environmental issues are also examined through
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specific environmental and sustainable development programs that are applied in all educational levels.
These programs are both developed and implemented at a pan-European level (“Eco-schools programme”,
“Young Reporters of the Environment programme” “Learning about Forest™ etc), or are a result of bilateral
cooperation (‘Programme Green-Leaf” a cooperation amongst Cyprus and Greece).

Important initiatives for designing and applying environmental and sustainable issues have been undertaken
at a National Level, taking into consideration the needs and the specific concerns of Cyprus. Issues like
consumerism, alternative means of transportation, sustainable cities, sustainable management of wastes etc
are some of the issues that have been developed by schools with parental and community involvement.
Holistic and co- operative approaches are used throughout all phases of both teaching and acting. Children
action is considered as a basic component of the learning procedure. Outdoor learning, experiential learning,
place-based education, team-working through intergenerational communication are also implemented.

7. Does your country address the issue of developing adequate teaching tools and materials for ESD?

Yes. Special emphasis is given in developing adequate educational tools and materials that will promote
ESD according to the needs and priorities of the Cyprus Education System with special focus on the
problems that the Republic confronts. An educational publication under the title “Issues of Sustainable
Development: Activities of Interdisciplinary Investigation” has just been completed. The book is divided into
five thematic areas of sustainable development issues: “Poverty”, “Sustainable Consumption and Production
Patterns”, “Sustainable Tourism”, “Climate Changes-Desertification”, and “Alternative Means of
Transportation”. For each thematic area educational activities based on cooperative learning, simulation
games, problem-solving approach, moral dilemmas, issues of contradiction and role games are developed in
order to help students investigate these issues through various aspects. All the issues contain various subjects
of the curriculum. This educational material has been developed for the upper classes of elementary
education and the lower classes of secondary education. Furthermore, the Department of Primary Education
is in the process of uploading on the internet, examples of good teaching practices and additional
instructional material developed by school units (teachers and pupils involved in ESD programs) which can
be used as pilot models by educators.

8. Does your country address the issue of ensuring/assessing the quality of ESD?

A unified official assessment of ESD hasn’t been established yet, however informal inside evaluation is
implemented for all initiatives undertaken within the Cyprus Educational System. A set of officially
approved qualitative indicators for ESD that will asses the whole education system according to ESD
implementation will be developed in the near future.

9. Does your country promote research and development with regard to ESD?

Yes. Research with regards to ESD in Cyprus is in an evolutionary stage, but remarkable initiatives have
been undertaken in this domain by the Environmental Education and Sustainable Development Unit of
Cyprus Pedagogical Institute, in cooperation with the Universities in Cyprus. The first research conducted on
a nationwide level examined the School Principals’ conceptions and beliefs about Sustainable Development
and Sustainable Schools. The aim of the research was to investigate the Principals’ opinions about the term
sustainable development, the pedagogy of ESD and how Sustainable Schools should be achieved. The
research results will be used in order to organize schools according to the principles of ESD. Other
researchers are under evolution in a national level and are related to the design of in-service training courses
in ESD in order to improve the teachers’ efficacy and competences in ESD. It is notable that through various
research programmes, such as “Students in Research and Development”, schools are conducting individual
action research in various sustainable issues related to their community and their school unit. Such research
projects include investigating issues such as SCP, climate changes, bioclimatic, renewable resources of
energy etc. The research conducted through European projects are also worth mentioning. The initiative
undertaken by Cyprus in cooperation with EEA in order to develop and evaluate mini-projects for eco-
schools is also of great importance. Amongst these projects, projects about SCP and how that issues could be
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examined interdisciplinary, how school and community can contribute in order that citizens and students will
adopt new lifestyles according to the sustainable and consumption models, are presented.

10. Does your country undertake capacity-building and awareness-raising activities to promote ESD,
including through informal and non-formal education?

Yes. Awareness activities and capacity-building awareness are promoted through the Cyprus Educational
System at all levels of education. Specific information has been provided under question number 4.

DENMARK

1. Does your country have any consultative mechanisms for ESD activities, i.e. a coordination body for
the implementation of the Strategy?

Yes. Denmark has established a cross-ministerial network and a Dialog Forum consisting of ministries, and
at least 25 NGOs.

Yes. Denmark has in our soon coming Governments’ national SD-strategy a specific chapter concerning
Green Innovation in Production and Consumption.

The inter-institutional and stakeholder aspects of sustainable consumption and production are included in the
Governments national SD-strategy, and this is also considered as a cross- curricula subject.

2. Does your country have any national policy documents on ESD i.e. a national strategy for ESD
and/or a national action plan for ESD?

Yes. In Denmark the policy documents are developed, but not translated into English. In these documents
ESD is included in general curricula for the Folkeskole (primary and secondary education) as well as in
youth education and training. Additionally ESD is mentioned in common goals for teaching and in
guidelines from Ministry of Education to the municipalities of how and what to teach.

Yes; As mentioned above ESD is included in the overall Danish SD-strategy.

3. What approach(es) does your country use in addressing SCP through ESD at the national policy
level, i.e. (a) through inclusion of ESD in policy documents on SCP; and/or (b) through inclusion of
SCP in policy documents on ESD?

In Denmark it is most probably point (b) that we include Sustainable Consumption and Production (SCP) in
the general teaching process as an element in the multidisciplinary and democratic education process.

4. Does your country address the issue of integrative conceptualization of ESD, i.e. by enhancing the
integration of socio-economic dimensions in education?

Please look at point 3. Supplementary Denmark can inform, that matters concerning takes its point of
departure in educating children and young people as good, reasonable and qualified consumers who all the
time are aware of sustainability. Consumption is therefore included in the curricula for several subjects in the
Folkeskole as one of the main goals. The same situation is present in non-formal and in-formal education.

5. Does your country address the issue of competences in ESD, in particular in the education sector? Is
there specific work done on competences required to promoting SCP?

Yes. Since teachers are obliged to teach in production and consumer oriented matters to a level decided by
the Ministry of Education, it is up to the teacher training institutions to secure the teachers competencies in
this field.
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6. What approach(es) are you using in implementing ESD, i.e. (a) through the integration of ESD
themes across all relevant subjects, programmes and courses,; and/or (b) through the provision of
specific ESD programmes and courses?

As (a).
7. Does your country address the issue of developing adequate teaching tools and materials for ESD?

Yes. In Denmark development of teaching materials are on free market basis. The decision on which
materials and tools are to be used in the schools are up to the School Board under the precondition that the
materials makes it possible for the teacher to fulfil the overall goals for the Folkeskole. The Ministry of
Education encourage the Publishers to prepare actual and relevant materials.

8. Does your country address the issue of ensuring/assessing the quality of ESD?

No. The assessment of the quality of teaching ESD is under the responsibility of the municipalities, who are
obliged to fulfil the common goals laid down by the Ministry.

9. Does your country promote research and development with regard to ESD?

Yes. The Ministry of Education may at a yearly basis promote research and development projects i.e. for
developing examples of educational materials.

10. Does your country undertake capacity-building and awareness-raising activities to promote ESD,
including through informal and non-formal education?

Yes. Through the above mentioned Dialogue Forum the Ministry has close contact to informal and non
formal education, where the ministry can encourage NGO and other institutions and organisations to work
intensively with ESD. Some Folk High Schools have for instance decided to have ESD as a theme for the
coming season.

ESTONIA’

1. Does your country have any consultative mechanisms for ESD activities, i.e. a coordination body for
the implementation of the Strategy?

Yes. A coordination group of the Estonian Ministry of Environment (ME) and the Estonian Ministry of
Education and Research (MER) for environmental education and sustainable development exists since 2004.

Currently, the group is under re-organization.
There is no specific mechanism for SCP yet, but sustainable consumption and production are among the
main challenges for environmental education, as described in the National Concept of Environmental

Education.

2. Does your country have any national policy documents on ESD i.e. a national strategy for ESD
and/or a national action plan for ESD?

Yes. The National Concept of Environmental Education, which was accepted by government in 2006, is
currently the general guideline for ESD.

7 Since Ms. Imbi Henno, the national representative of Estonia in the UNECE Steering Committee on ESD, recently
departed from the civil service, the questionnaire is answered by Ulle Kikas, Advisor of the Estonian Ministry of
Education and Research (ylle.kikas@hm.ee).
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Development of the National Strategic plan for ESD 2008-2013 is currently under way. The plan has passed
extensive public discussion, and will be signed in next few Months by the Ministers of ME and MER. The
document is considered as the supplement to the National Sustainable Development Strategy 2030.

3. What approach(es) does your country use in addressing SCP through ESD at the national policy
level, i.e. (a) through inclusion of ESD in policy documents on SCP; and/or (b) through inclusion of
SCP in policy documents on ESD?

Both approaches are used. However, in policy documents on SCP the educational issues are only mentioned,
but not specified.

4. Does your country address the issue of integrative conceptualization of ESD, i.e. by enhancing the
integration of socio-economic dimensions in education?
(a) Environment and sustainable development are included in the curricula of formal education:
1. national curriculum for pre-school education

2. national curriculum for elementary, basic and high school education as cross-curricula themes. This
provides an opportunity to integrate SD themes not only with science subjects, but also with social subjects.

2. subject-field curricula for vocational education (as special moduls). Total 34 new curricula were
developed in 2008, which integrate SD themes with professional education

(c) the projects and activities of schools and NGO-s dealing with SCP issues are funded by state sector and
private foundations.

5. Does your country address the issue of competences in ESD, in particular in the education sector? Is
there specific work done on competences required to promoting SCP?

Yes. The in-service teachers can improve their competences in ESD in training courses. Mainly science
teachers and elementary school teachers are engaged.

The new ESD strategy is stating that ESD competences should be teached to all teacher students in university
education, but also to other students studying the key professions like engineering, public communication
etc.

6. What approach(es) are you using in implementing ESD, i.e. (a) through the integration of ESD
themes across all relevant subjects, programmes and courses; and/or (b) through the provision of
specific ESD programmes and courses?

(a) in pre-school, and school level
(b) is planned for university level

7. Does your country address the issue of developing adequate teaching tools and materials for ESD?

Only few materials are developed. Mainly because of absence of good authors, but also because of partly
unclear content of ESD.

8. Does your country address the issue of ensuring/assessing the quality of ESD?

Yes. A research study is planned (2009) about implementation in schools of cross-curriculum themes,
including “Environment and SD”".

9. Does your country promote research and development with regard to ESD?
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The ESD is considered as a part of research projects on SD. There is no special research on ESD.

10. Does your country undertake capacity-building and awareness-raising activities to promote ESD,
including through informal and non-formal education?

Yes. A national program for capacity building in environmental education is planned for 2009-2014, funded
by ESF. (Despite of the title, the program involves not only the environmental education, but the ESD in its
wide meaning).

11. Please provide any other information on the implementation of ESD, including with respect to SCP,
in your country that you consider important for sharing.

An award of the Ministry of Environment “Friend of Environment 2008 was given to the SILBET company
for its sustainable production, and for rising public awareness on sustainable consumption. The company
produces building materials from oil-shale ash, and published recently a CD for schools about sustainable
use of oil shale, sand, water and other resources.

FINLAND

1. Does your country have any consultative mechanisms for ESD activities, i.e. a coordination body for
the implementation of the Strategy?

Yes. A contact group between the main actors of the ESD has been gathered by the Ministry of Education in
2008. The group comprises many active bodies (governmental and non-governmental, national and local)
within the field of ESD. The group serves as an umbrella improving the mutual connection of these different
bodies and networks.

2. Does your country have any national policy documents on ESD i.e. a national strategy for ESD
and/or a national action plan for ESD?

Yes. A working group on Education for Sustainable Development existed in the Ministry of Education from
2002 to the end of 2005, producing a strategy "Sustainable development in education; Implementation of
Baltic 21E programme and Finnish strategy for decade of Education for Sustainable Development 2005-
2014". http://www.bup.fi/Finnish Min_of Educ_strategy for sust dev.pdf

In addition, a Sub-Committee for Education under the Finnish National Commission on Sustainable
Development (NCSD) existed from 2004 to the end of 2007, producing a "Strategy for education and
Training for Sustainable development and Implementation Plan 2006-2014".
http://www.edu.fi/julkaisut/engnetKekekajako.pdf

The national SD strategy "Towards sustainable choices - a nationally and globally sustainable Finland" 2006
contains also elements concerning ESD. In the strategy ESD is considered as one of the three main
instruments to achieve sustainable development and support sustainable choices. The issue is addressed in a
specific chapter 'Education to promote sustainable development' and the strategy calls for, inter alia,
implementation of the targets for development presented in the National Strategy of Education and Training
for Sustainable Development. In addition to a separate chapter, ESD is mainstreamed in many of the themes.
http://www.ymparisto.fi/download.asp?contentid=57597 &lan=en

Furthermore, The Finnish Government included the promotion of sustainable development in its
development plan for education and research already in 2003. This development plan is a key steering tool
for the Ministry of Education. The promotion of sustainable development has also been incorporated into the
national curricula in basic education and in general and vocational upper secondary education. It is also
addressed in the annual performance agreements concluded by the polytechnics and universities with the
Ministry of Education. Many universities have also included the ESD in their own internal strategies.
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ESD related issues (e.g. Environment Education) are embedded in the present Government Programme.

The importance of the ESD is also confirmed in the national strategy for sustainable development in the
European Union strategy for SD 2006.

3. What approach(es) does your country use in addressing SCP through ESD at the national policy
level, i.e. (a) through inclusion of ESD in policy documents on SCP; and/or (b) through inclusion of
SCP in policy documents on ESD?

Sustainable consumption and production (SCP) patterns are embedded in the general ESD at all levels. For
example, universities have established their own action plan for sustainable development, including the
dimensions of education, research and other possible activities of Universities. The dimension of the SCP is
part of the plans.

There is also a special programme for the promotion of sustainable consumption and production in Finland
since 2005. http://www.ymparisto.fi/default.asp?contentid=62075&lan=en

The programme was initiated in response to a decision made at the UN Sustainable Development Summit in
2002 to create ten-year framework programmes to promote sustainable forms of production and
consumption.

A working group has been appointed by the Ministry of the Environment to evaluate the implementation of
the programme's main measures. The working group will also compile a monitoring report and propose
further measures. The programme will be revised in 2010 on the basis of the monitoring report. The first
interim review of the implementation of the programme was published in autumn 2007. For example, a new
government policy on public sector purchasing procedures is under preparation.

In addition, the current Government programme requires that all actors or bodies within the State
administration will prepare their own strategy for SD, including ministries, while other actors in the society
are encourages to do the same.

One essential part of such individual strategies is, of course, the dimension of SCP.

4. Does your country address the issue of integrative conceptualization of ESD, i.e. by enhancing the
integration of socio-economic dimensions in education?

Yes. The SD will be increasingly important in the working life of all, including teachers. Global
responsibility, climate change, social equality, cultural diversity and the global economy are all aspects that
need to be taken into account in today's and tomorrow's society. In this situation, an important task of the
education is to offer the sufficient information (integrating the environmental, economical and socio-cultural
aspects of education for sustainable development) so that the societies can be evolved in a balanced way.

This theme has been examined in the publication "Towards Sustainable Development in Higher Education —
Reflections" (see question 5).
http://www.minedu.fi/OPM/Julkaisut/2007/Sustainable_Development in_Higher Education.html?lang=en

Here is another example of an article reflecting this issue:
http://www.abocom.net/bup/joomlal5/images/stories/book/dialogues-ffrc-ebook-2008-7.pdf

5. Does your country address the issue of competences in ESD, in particular in the education sector? Is
there specific work done on competences required to promoting SCP?

The competencies of teachers and researchers in higher education are promoted by the Ministry of Education
through project financing for two university networks; the National Resource Centre for ESD in Higher
Education and the UniPID (the Finnish Universities’ Partnership for International Development) network.
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Both networks are in a capacity building phase and aim at competence building through web-sites
(www.bup.fi, www.jyu.fi/hallinto/unipid), virtual courses, seminars and meetings.

The most recent internet-based and multimedia courses are:

- Concepts of Sustainability (5 cr) (www.abocom.net/bup/courses)

- An Agenda for Global Responsibility (www.abocom.net/bup/BUPfilm)

During 2008 three meetings on ESD have been organized for teachers and educators in higher education by
the National Resource Centre for ESD in Higher Education.

Baltic Sea regional experiences on ESD in higher education have been published in the book Learning for a
Sustainable Future, edited by Dr Liisa Rohweder and Dr Anne Virtanen (2008). This book can be
downloaded at www.balticuniv.uu.se/index.php/Other-publications/learning-for-a-sustainable-future.html

6. What approach(es) are you using in implementing ESD, i.e. (a) through the integration of ESD
themes across all relevant subjects, programmes and courses,; and/or (b) through the provision of
specific ESD programmes and courses?

(a) Measures are taken to equip educators with the competencies to include ESD in their teaching.

The Ministry of Education is financing " A National Resource Centre for ESD Higher Education", including
teacher education at all levels and subjects.

Within the non-formal education the ESD can be part of the initial training for educators. Usually the courses
are tailor made, lasting from one week to 100-125 "study points". The topics are covering a wide range of
subjects, from pedagogical studies to different implementations in teaching, e.g. ESD tools for evaluation
and development in different types of working and learning surroundings.

(b) There are regional development projects at different levels of education. For example, in higher education
there are supporting measures like future scenario projects and cooperative regional and international
development projects involving general public and other key actors.

The non-formal and informal education can also apply for financial support from other actors in ESD for
activities destined to raise awareness of the citizens through, for example, various campaigns, happenings,
competitions and producing information material on SD.

7. Does your country address the issue of developing adequate teaching tools and materials for ESD?

Yes. Many stakeholders produce learning materials (for example, Ministry of Education, National Board of
Education, universities and actors of the non-formal education sector) in order to increase the ESD and SD
competences in many fields and levels of the society.

Some examples:

1. As a contribution to the Decade on ESD the Ministry of Education produced the publication: "Towards
Sustainable Development in Higher Education — Reflections" by Taina Kaivola and Liisa Rohweder; Series
of publications “Publications of the Ministry of Education”, Finland 2007:6 Published 2007

The publication highlights various approaches to enhancing sustainable development in higher education and
arousing interest in curriculum development and pedagogical reflection.
http://www.minedu.fi/OPM/Julkaisut/2007/Sustainable_Development in_Higher Education.html?lang=en

2. There is a three-year project called "Education for Global Responsibility" launched in spring 2007. The
first publication within this project was "Education for Global Responsibility — Finnish Perspectives" by



Information Paper No. 1
Page 25

Taina Kaivola and Monica Melén-Paaso ; Series of publications Publications of the Ministry of Education
2007:31 ; Published 2007

The publication consists of articles by researchers from different scientific fields probing the central themes
of global education. In addition, it contains addresses that reflect and in part sum up the themes covered in
the more formally written articles.
http://www.minedu.fi/OPM/Julkaisut/2007/Education_for Global Responsibility.html?lang=en

3. Within the project of "Global Responsibility" the most recent and essential publication is "Towards the
Sustainable Way of Life - a Pedagogical Approach" by Liisa Rohweder and Anne Virtanen (2008).

The publication is so far only in Finnish: Kohti kestdvéa kehitysti. Pedagoginen ldhestymistapa.
Opetusministerion julkaisuja 2008:3
http://www.minedu.fi/OPM/Julkaisut/2008/Kohti_kestavaa kehitysta. Pedagoginen lahestymistapa?lang=fi

4) The National Board of Education has informative web pages on SD.
http://www.edu.fi/teemat/keke/index2.html

5) The National Board of Education has produced a handbook for schools and educational institutions:
"Learning the Sustainable Way of Life" by Marja-Leena Loukola.

The publication is only in Finnish: Késikirja kouluille ja oppilaitoksille: Kestdvén eldméntavan oppiminen -
Kestéva kehitys opetukseen, arkikaytantdihin ja toimintakulttuuriin

The handbook has been sent to all schools and pedagogical institutions in Finland. The book contains
practical examples and shared experiences of how to promote the sustainable way of life.
http://www.edu.fi/julkaisut/Kestava elamantapa.pdf

6) New tools have been developed for the ESD also in the non-formal education by the umbrella
organisations and different types of networks. The tools mostly consist of study materials, DVD:s, CD-
ROM:s (including games), surveys and guidelines.

8. Does your country address the issue of ensuring/assessing the quality of ESD?

One characteristic of the Finnish system is that the duty to evaluate permeates all educational legislation, that
is, legislation obligates providers at all levels to evaluate their performance. Research is also evaluated. Thus
it is possible to assess the quality of ESD initiatives. However, because of limited human and financial
resources, evaluation is not as prevalent as it could be.

In the 1990s the National Board of Education undertook a wide-scale evaluation of SD in its sector. In 2000
and 2001 ESD was evaluated as part of the drafting of the Baltic 21E programme. An SD committee
appointed by the Ministry of Education undertook some evaluation in looking into the development of SD
from 2002 to 2006. The development of SD/ESD is currently being looked into, for instance within the SD
forum of universities and polytechnics (led by the Resource Centre of the Abo Akademi university) and by
the National Board of Education.

In order to assess the effectiveness and outcomes of ESD initiatives, several research and evaluation
initiatives take place, such as: policy, regulatory and operational measures to promote ESD, measures to
promote ESD through formal education and measures taken to ensure that adequate tools and materials for
ESD are accessible.

9. Does your country promote research and development with regard to ESD?

Yes. The position of sustainable development on the Finnish education and research policy agenda is further
strengthened by a Government decision, which defines sustainable development as one of four sector
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research areas. The so called "sector research” is in Finland undertaken by research agencies and universities
for the benefit of different Finnish Ministries in their political decision making.

The funding is not earmarked. Since it is allocated on the basis of applications, which in turn are accepted
on the basis of merit, it is not possible to estimate how large the annual funding shares are.

The situation:

In recent years, sustainable development has been gaining more and more weight on the education and
research agenda in Finland. The Government has taken it as one of the four themes in sectoral research. The
importance of promoting SD was stressed in the Government's Development Plan for Education and
Research 2007-2012.

It is possible to promote ESD R&D:
- as part of sectoral research

- with project funding granted by the Ministry of Education to universities and polytechnics. In 2007 this
funding was allocated to HAAGA-HELIA University of Applied Sciences for a project called "empirical
research into the present situation in ESD in polytechnics and an ESD pedagogical model developed on this
basis" ; in 2006-2008 funding was granted to a UNIPID university network coordinated by the University of
Jyviskyld, "SD and development policy".

Each university has a profile of its own, i.e. its own strong areas, in which it specialises. Abo Akademi
University has an environmental profile and conducts a great deal of research on environmental education. A
number of other universities also have activities relating to environment education (EE). The University of
Jyviskyla in turn is the SD university of Finland, and was the first to adopt an SD strategy of its own.

The Academy of Finland has a Research Council for Biosciences and Environment, including natural
resources. Research financed by the Council is often cross-disciplinary.

ESD at Master's level (e.g. in the Universities of Joensuu, Jyviskyld and Kuopio, plus in several
polytechnics)

EE at Doctorate level. E.g. graduate schools in Applied Bioscience - Bioengineering, Food & Nutrition,
Environment (ABS).

10. Does your country undertake capacity-building and awareness-raising activities to promote ESD,
including through informal and non-formal education?

Yes. There are both private sources (civic organizations and companies investing in SD and capacity
building) and public sources of financing for innovation and capacity-building in ESD (publications,
documentary films, corporate action etc.). The eligibility of the applicants who need financing depends on
the granting organization. In the sector of the Ministry of Education eligible are all types of educational
institutions within formal and non-formal education.

The project at the Ministry of Education on global education, "Education for Global Responsibility", which
started in spring 2007 and which has widened the focus on education for sustainable development, includes
the dimension of strengthening public awareness. More precisely, the project aims to enhance global
education according to the following objective set by the General Assembly of the Council of Europe (2003):
"to promote global education to strengthen public awareness of sustainable development, bearing in mind
that global education is essential for all citizens to acquire the knowledge and skills to understand, participate
in and interact critically with our global society, as empowered global citizens".
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A concrete example of the Education for Global Responsibility project is the film An Agenda for Global
Responsibility (www.abocom.net/bup/BUPfilm), which can be used by all levels of education, and the
general public.

GEORGIA

1. Does your country have any consultative mechanisms for ESD activities, i.e. a coordination body for
the implementation of the Strategy?

In May 2008 Ministry of Education and Science, Ministry of Environment Protection and Natural Resources
and Ministry of Labour, Health and Social Affairs established a coordinating body on ESD, where officials
from above mentioned ministries and two NFPs to the ESD are represented.

2. Does your country have any national policy documents on ESD i.e. a national strategy for ESD
and/or a national action plan for ESD?

National policy documents on ESD are in initial stage.

3. What approach(es) does your country use in addressing SCP through ESD at the national policy
level, i.e. (a) through inclusion of ESD in policy documents on SCP; and/or (b) through inclusion of
SCP in policy documents on ESD?

SCP will be included in the policy paper as an essential part of ESD; in this case some documents (e.g.
curricula) should be revised.

4. Does your country address the issue of integrative conceptualization of ESD, i.e. by enhancing the
integration of socio-economic dimensions in education?

Yes. Socio-economic dimensions are widely presented, comparatively new is CoE Regional Project
"Intercultural Dialogue through Education in South Caucasus and Ukraine", three workshops and one
conference were conducted in Thilisi. Also publication of activities is prepared together with other South
Caucasus countries and Ukraine. These activities cover different directions, such are diversity management,
overcoming prejudice, equality, inclusion, HR, conflict resolution, tolerance and mutual respect, multi-
perspectivity in teaching.

Besides it similar themes were advanced by British Council Project "Leaving Together" - How to support for
equity, equality and anti discrimination education at schools.

SCP is a part of formal education system, as the curricula of Social studies. It is studied in Economy. This is
a separate elective subject in 11-12 grades, but in the earlier grades there are some elements of sustainable
consumption included in the integrate curricula of History, Geography and Civic Education, which is studied
in 7" and 8" grades. At tertiary level there are several modules.

5. Does your country address the issue of competences in ESD, in particular in the education sector? Is
there specific work done on competences required to promoting SCP?

6. What approach(es) are you using in implementing ESD, i.e. (a) through the integration of ESD
themes across all relevant subjects, programmes and courses; and/or (b) through the provision of
specific ESD programmes and courses?

The National Curriculum and Assessment Center develop national curricula, ESD themes are integrated
across the relevant programmes and subjects. On every level of school studying this areas of knowledge are
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widely submitted and also are represented by different subjects (science, geography, biology, chemistry,
physics, economy, civic education, also in some case by humanitarian subjects) for each grade.

New curricula designed to encourage active learning rather than mechanical transfer of knowledge.
Interactive methodology focuses on a student and the studying process that gave an opportunity to every
student to learn in more liberal atmosphere.

7. Does your country address the issue of developing adequate teaching tools and materials for ESD?

Yes. National Curriculum and Assessment Center is working together with authors for create better text
books (contains both students and teachers books) according to new curricula. Experts of this center give
them recommendations. These books are piloting in 100 pilot schools throughout Georgia. Pilot schools are
selected by different geographical conditions and settlement types. Also trainings are organized for authors,
to receive more successful study books; this year training content was how to develop problem solving skills
for students.

New curricula and textbooks are first piloted and then introduces in each subsequent class. Introduction of
national curricula will be completed at lower and upper secondary levels in 2008-2009 and at primary level
in 2011-2012.

“How to write successful projects” — Guidebook for students- develops problem solving skills and helps to
succeed in Olympic Games in ESD.

National Curriculum and Assessment Center, together with “Save the Children” developed tolerance
educational program and the textbook. The aim of the program is to learn tolerance, environmental and
healthy lifestyle at the primary schools for teachers and students and this is facultative subject.

Within the frame of the “Big Wild Read” project, British Council Library is publishing an illustrated
children’s book about Environment and Climate Change in Georgia in May 2008. The book is called
“Greenies Read” and it is aimed at raising awareness among children about climate problems and
environment protection. Project participants are children from 10 schools of Georgia. It's an illustrated
Children’s fun reading about climate change and environment protection issues in Tbilisi and 5 regions of
Georgia in English language.

National Curriculum and Assessment Center organizes trainings on problem solving skills for authors of the
textbooks. The goal of trainings is to reflect successfully ESD principles in their books. The outcomes of this
training were published in the book.

Within the CoE project was translated in Georgian language the textbook "Religion Diversity and
Intercultural Education". This book was published and distributed to all Institutions that are working for
teachers' professional development.

Regional Environmental Center for Caucasus Region conducted trainings for Journalists in direction of
environmental protection and SD Textbook was printed for journalists who work on environmental
protection. By the REC Caucasus also was translated Ken Webster's book "Rethink Refuse Reduce"... A
book written for practicing classroom teachers with a responsibility for delivering education for
sustainability. It offers alternative approaches to the current ways in which we teach education for
sustainability.

CENN - Caucasus Regional Environmental Network published Text-book on energy conservation (both
students book and teachers guideline). In most regions (7 from 12) of Georgia this text-book is in utilized.

From 2005 year 133 teachers in 100 schools from different regions of Georgia took place in "SPARE" school
project to attract youth in energy efficiency activities and promote sustainable energy. The relevant textbook
is created.
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8. Does your country address the issue of ensuring/assessing the quality of ESD?
No.
9. Does your country promote research and development with regard to ESD?
Rustaveli Foundation of the Ministry of Education and Science for Georgian studies, humanities and social

sciences announces the state grants in different directions, among the scientific research categories there is a
sub-direction of SD

2 230 Sustainable development
2 231 Environmental Philosophy Sustainable development
2 232 Environmental Economics Sustainable development
2 233 Environmental Policy Sustainable development
2 233 Resource Distribution and Consumption Sustainable development
2 234 Environmental Justice Sustainable development
2 235 Environmental Education Sustainable development
Other (Sustainable development, please, indicate field of | Sustainable development
specialization)

10. Does your country undertake capacity-building and awareness-raising activities to promote ESD,
including through informal and non-formal education?

From the side of the Ministry of Environment Protection and Natural Resources and the Ministry of
Education and Science different awareness raising activities in environmental issues were promote, including
citizen’s rights and obligations under environmental legislation, are being conducted for governmental
organizations, business sector, local population, students and school children, which include the following:
seminars and eco-conferences; dialogue with NGOs and media sector; lessons for school children; awareness
raising campaigns; TV and radio programs; documentary films, promotion videos and TV advertisements;
video, animation and cartoon films; excursions; interpretation boots, road posters, map-collages for tourists;
magazines, leaflets, flyers, booklets, advertising banners and posters; photo and drawing exhibitions; one tale
for children; etc. A draft memorandum has been prepared between the Protected Areas Agency and two
universities of Tbilisi; a plan for eco-educational activities for 2008 has been developed, where one of the
main goals is a training of teachers of geography and biology in 180 secondary schools in different regions
of Georgia;

Activity announced by the Ministry of Education and Science of Georgia in 2006 is the school Olympic
Games with ESD direction. The partner of the competition is the Ministry of Environment Protection and
Natural Resources of Georgia (MoE). This competition in group projects on ESD is annual.

The Aarhus Centre Georgia supports awareness-raising activities to promote ESD. The Centre also provides
the conference room, equipment, library, internet and variety of services which is free and accessible for
everyone to any activity connected to environmental and ESD issues. Special web-site of the Aarhus Centre
Georgia (National Node) has been created the separate section for ESD, where all relevant documents are
presented. The web-site is updated regularly to make it even more user-friendly for different target groups.

HUNGARY

1. Does your country have any consultative mechanisms for ESD activities, i.e. a coordination body for
the implementation of the Strategy?
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An ESD Committee was established in the Ministry of Environment and Water in 2006 to implement the UN
Decade initiative. The ESD Committee consisting of representatives of concerned ministries, NGOs and
individuals (mainly teachers), had 3 meetings and addressed SCP as an overarching topic and good tool for
integration in the school curriculum. The committee works now as an informal contact group on ESD
principally for information sharing and consultation through an electronic mailing list.

A project committee has been established in the Ministry of Education and Culture under the auspices of the
State Secretary in 2007 in order to coordinate the work on the UN Decade but it has not done much so far.

There is a network on SCP, the Hungarian Network for Sustainable Consumption and Production which is a
cross-sectoral partnership composed of stakeholder groups (governmental offices, business, civil
organizations, academic sector and the media). The partnership emerged from the initiative of the UNEP in
2002 with support from the Regional Environmental Center for Central and Eastern Europe’s (REC)
Hungarian country office (www.rec.hu/HFTF).

2. Does your country have any national policy documents on ESD i.e. a national strategy for ESD
and/or a national action plan for ESD?

Some elements of ESD are integrated into strategic policy documents, like the National Sustainable
Development Strategy (NSDS) and the National Environmental Programme (NEP). ESD is one of the
horizontal priorities of the NSDS. The first thematic Action Programme of NEP-2 (2003-2008) and NEP-3
(2009-2014) deals with awareness raising, environmental education and ESD including awareness raising on
sustainable consumption. The National Core Curriculum also contains some elements of ESD.

In Hungary the revised National Environmental Education Strategy — which had been developed by 200 civil
organisations and after the revision its scope was broadened with themes of ESD - is used as a policy
document for ESD.

3. What approach(es) does your country use in addressing SCP through ESD at the national policy
level, i.e. (a) through inclusion of ESD in policy documents on SCP; and/or (b) through inclusion of
SCP in policy documents on ESD?

Elements of both ESD and SCP are integrated into national policy documents as described in point 2 (NSDS
and NEP).

Link to the English version of NSDS is: http://www.{f3.hu/upload/NFFS 20070629 enl.doc

The English version of NEP-3 in not available yet. The link to the English version of NEP-2 (2003-2008) is:
http://www.ff3.hu/upload/NEP2_ Hungary.pdf

4.  Does your country address the issue of integrative conceptualization of ESD, i.e. by enhancing the
integration of socio-economic dimensions in education?

There are 250 primary and secondary Eco-schools involved in the integration of SCP in the schools’
curriculum all over the country. Furthermore, 600 primary and secondary schools are teaching the Green

Pack (developed by the REC) including sustainable patterns of consumption.

In the vocational education SCP is a key topic for integration, introduction of new teaching methods and
innovative tools.

5. Does your country address the issue of competences in ESD, in particular in the education sector? Is
there specific work done on competences required to promoting SCP?

Yes, it is addressed in the list of minimum professional competences for teachers in formal education.
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6. What approach(es) are you using in implementing ESD, i.e. (a) through the integration of ESD
themes across all relevant subjects, programmes and courses, and/or (b) through the provision of
specific ESD programmes and courses?

With respect to ESD, approach (a) is usual in public primary and secondary education but in higher
education (b) is more frequent and accepted.

There are some topics related to ESD which are more in the focus as sustainable transport, sustainable
energy use, healthy products and healthy nutrition.

7. Does your country address the issue of developing adequate teaching tools and materials for ESD?

Yes. Several kinds of teaching and educational materials, education toolkits have been elaborated and are
under development, by support from different sources (EU funds, Hungarian governmental funds, Norvegian
Fund, business initiatives).

Many of them address sustainable consumption issues like a digital education toolkit on energy (,,Energy
Experience”) which was elaborated by E-ON Hungaria, an electricity and gas provider company. Another
education toolkit entitled ,,Global climate change” was elaborated by the Budapest Polytechnic for
Economics. The “Kyoto in the home” project (www.kyotoinhome.info) focusing on energy use and climate
change supported by Intelligent Energy Europe. The educational resources were developed in 12 languages,
the Hungarian version was implemented by the Regional Environmental Center, Country Offiec Hungary.

NGOs are also very active in developing teaching manuals, toolkits.
8. Does your country address the issue of ensuring/assessing the quality of ESD?

Yes. From kindergarten to secondary level there are some certification system (Eco-schools, Forest Schools
and Forest Kindergartens, Green Kindergarten system) for ensuring quality of ESD, but they are voluntary
based and not compulsory for institutions. It appears in teacher education also.

There are several university courses addressing SD (environmental science, environmental studies,
environmental-economic studies, environment and society study, etc).

9. Does your country promote research and development with regard to ESD?

There are some international projects (FP-7, Commenius, etc) with Hungarian involvement (National Public
Education and Innovation Institute, REC Country Office Hungary) focusing on transition processes in the
society and on the role of education.

10. Does your country undertake capacity-building and awareness-raising activities to promote ESD,
including through informal and non-formal education?

Yes. There are several awareness raising campaigns, financed from various sources (EU funds, Hungarian
governmental funds, Norwegian Fund, business and NGO initiatives) on energy saving, waste minimizing &
recycling, sustainable consumption, healthy lifestyle, etc.

ISRAEL

1. Does your country have any consultative mechanisms for ESD activities, i.e. a coordination body for
the implementation of the Strategy?

Israel has a mechanism for ESD activities. The coordination body is headed by a director of an
administration that was nominated by the General Director. The coordination body includes 12 referents for
the implementation of the Strategy. 2 referents represent the Minister and the General Director. 3 of them
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serve as headquarter referents, and 7 serve as districts’ referents. Each of the 7 districts in Israel has a
referent that was nominated by the district’s director. The coordination body operates accordance with a
national Committee on ESD which establishes the necessary policies, structures, cooperation and
involvement of governmental and non-governmental working groups. An effort on bridging the gap between
policy and practice includes addressing policy documents, integrating SD principles and themes into the
national curricula K-12, operating activities for leaders and teachers, and promoting processes for attaining
values and behaviors.

Specific mechanism(s) with respect to SCP are in our consideration.

2. Does your country have any national policy documents on ESD i.e. a national strategy for ESD
and/or a national action plan for ESD?

2. & 3.

Israel responded to the challenge of Education for Sustainable Development (ESD), and is committed to
incorporate SD strategy into our Education system. Israel established the necessary policies, cooperation and
structures, as published in the Director General’s circular. An effort on bridging the gap between policy and
practice includes addressing policy documents, Setting standards supporting ESD, integrating SD principles
and themes into the national curricula K-12, operating activities for decision makers, leaders and teacher
training, and promoting processes for attaining values and behaviors .Israel has national policy documents on
ESD based on the ENECE — Strategy. Cooperation between the Ministry of Education and the Ministry of
Environmental Protection led to a National Action Plan “Understanding and protecting our Environment”,
which was presented lately at the Ministry of Education board meeting.

Attached are a presentation and a link to the formal policy publication.

3. What approach(es) does your country use in addressing SCP through ESD at the national policy
level, i.e. (a) through inclusion of ESD in policy documents on SCP; and/or (b) through inclusion of
SCP in policy documents on ESD?

4. Does your country address the issue of integrative conceptualization of ESD, i.e. by enhancing the
integration of socio-economic dimensions in education?

4. & 6.

We are in a transition from an ecological and environmental component to an integrative conceptualization
of ESD, with more emphasis on other SD issues, such as social and economic. Within the framework of the
national plan, An integrative conceptualization of ESD is emerging by adopting the “cross-curriculum
strategy”, as being implemented in terms of the “whole institution approach” with focus on an active
participation of learners within the environment, in which meaningful learning occurs. The focus is not only
on content, but more on teaching methods that stimulate a shift from top-down curriculum planning to an
active participation of teachers and pupils that have some degree of freedom in negotiating the content of
their learning within the environments. This approach demands; Team Teaching’s school assimilation of SD
cross curricula document which was published lately for 5 domains and subjects; Enhancing the integration
of socio-economic dimensions for other domains and subjects; More often Out-door/class activities; Tools
and materials accessible in Hebrew & Arabic; Non formal and informal activities via extracurricular classes
& youth Cadets, and The development of assessment tools for achievements and enhancement related to
skills, attitudes and behaviors.

More issues with respect to SCP are in our consideration.

5. Does your country address the issue of competences in ESD, in particular in the education sector? Is
there specific work done on competences required to promoting SCP?
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The development of ESD competence as an integrative multi-disciplinary concept that relies on Team-
Teaching models is a major challenge, and is one of the main goals that we suggested as high priority. We’ll
be happy to share our achievements related to this issue.

ESD is not part of the initial educators training. In spite of our common pre-service and in-service training
difficulties, About 24,000 (20%) teachers are taking part this year in 960 in-service regional courses, and 3
national courses that are leader oriented. According to several meetings with pre-service training decision
makers, we expect changes within pre-service programs for Teacher training.

6. What approach(es) are you using in implementing ESD, i.e. (a) through the integration of ESD
themes across all relevant subjects, programmes and courses; and/or (b) through the provision of
specific ESD programmes and courses?

7. Does your country address the issue of developing adequate teaching tools and materials for ESD?

Israel is developing adequate teaching tools and materials for ESD. Most of the teaching materials are
oriented toward subjects’ contents, and are integrated with-in them. Some are being developed as ESD
programs.

Tools and materials are accessible_in Hebrew & Arabic, and we plan to organize more means and models
through the internet. The Ministries of Education and Environmental protection have cross-linked sites, on
which information and teaching aids are provided.

Quality control mechanisms of ESD teaching tools and materials are lacking. Assessment tools are needed to
be developed, mainly for enhancement related to attitudes and behaviors. Knowledge, skills and
achievements are being measured via the national exams.

8. Does your country address the issue of ensuring/assessing the quality of ESD?

The issue of assessing the quality of ESD had not been operated at a national aspect. There are some data
gathered via researches, but not in accordance with the Strategy’s goals.

There is a need of ESD quality indicators, and an introduction of continuous monitoring and evaluation
schemes for increasing the quality of ESD.

9. Does your country promote research and development with regard to ESD?

ESD Research and Development promotion is being operated by universities, and by the Ministry of
Environmental protection. There is progress in this respect, but still a long way to go.

There is an immediate need for intermediate platforms that promote EDS research by articulating the main
research questions from policy and practice as well with regards to ESD implementation. There is also a
need for a platform that can share ESD research in a way that is accessible and useful for global usage.

10. Does your country undertake capacity-building and awareness-raising activities to promote ESD,
including through informal and non-formal education?

10. & 11.

Capacity-building, awareness-raising activities and other aspects to promote ESD through informal and non-
formal education are being described in the presentation attached (see the annex to this paper).

11. Please provide any other information on the implementation of ESD, including with respect to SCP,
in your country that you consider important for sharing.
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ITALY

1. Does your country have any consultative mechanisms for ESD activities, i.e. a coordination body for
the implementation of the Strategy?

The Italian National System on Environmental Information, Training and Education (INFEA) represents the
main instrument through which consultative mechanisms between State and Regions are carried out with the
aim of devising work on issues related to ESD.

Italy has developed activities at national level aimed at promoting ESD and at including its principles in
sectoral policies, by following a path which reflects the multi-sectoral and crosscutting nature of ESD. As a
matter of fact, the action at national level has been focused on the coordination of different actors and
different initiatives around ESD to ensure effectiveness to the process. The Italian model of developing
policies in the field of EE and ESD is characterised by a close cooperation among the Ministry of
Environment and the Ministry of Education, the Regions and other local institutions which led to the creation
and and future constant support to the Italian National System on Environmental Information, Training and
Education (INFEA). This system, through a strong and synergic cooperation between national and local
authorities, allows to promote projects on environmental education and ESD and represents a relevant sector
of intervention for policies in the field of EE/ESD and an added value to the interventions into the schools.

SCP

At national level, the Ministry for the Environment has established in 2007, through a Ministerial Decree
DEC/GAB/185 a “Steering Committee on the National Action Plan for Green Public Procurement (GPP) and
for the definition of a Strategy on Integrated Product Policy (IPP)”. This body represents a consultative
mechanism aimed at creating linkages among policy makers, experts and researchers on SCP working for the
various administrations (e.g. Ministry for the Environment, Ministry for the Economy and Finance, Ministry
of Economic Development, and different agencies and representatives of Regions).

The Steering Committee, among his duties, has set up a number of meetings, conferences and information
exchange programmes, aimed at creating a network of experts on SCP to provide inputs for the future
definition of a National SCP Strategy involving representatives from private and public sectors and relevant
stakeholders.

In the framework of the Steering Committee, seven thematic working groups have been established to allow
an in-depth analysis of specific aspects related to SCP, among which a working group focused on sustainable
consumption and education.

The Ministry for the Environment is supporting, through the work of the international Task Force on ESC®,
the key role of education in promoting sustainable consumption and production patterns. The aim of the TF,
is to share within the working group elements in support of the introduction of SCP principles into formal,
non formal and informal learning processes. The TF has also prepared, together with UNEP and UNESCO,
a working paper Here and Now! Education for Sustainable Consumption, which defines guidelines and
recommendations, providing examples of curricula development on ESC. This document has been presented
in Florence during the last meeting of the working group on sustainable consumption.

2. Does your country have any national policy documents on ESD i.e. a national strategy for ESD
and/or a national action plan for ESD?

¥ In the framework of the Marrakech process on sustainable consumption and production patterns, coordinated by
UNEP and UNDESA, Italy is chairing an international task force on education for sustainable consumption, launched in
May 2006, with the aim of promoting, at an international and regional level, the introduction of SCP principles in
formal curricula.
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In March 2007, the State and Regions Permanent Conference’ adopted a strategic document “Orientations
and objectives for a new reference framework programme on environmental education and education for
sustainable development”. The document defines objectives and scenarios oriented to reinforce cooperation
between central and local institutions with the aim of sharing and defining roles and responsibilities of each
and everyone in addressing formal, non formal and informal learning processes, in a long life learning
perspective. The document, in particular, calls for actions in support of the implementation of the UNECE
Strategy as a contribution to the Decade on Education for Sustainable Development.

The document separates the priority actions on three levels (national, interregional, regional) keeping into
consideration the three learning processes (formal, non formal and informal) and defining specific actions for
each one of them. Among the actions, Regions and autonomous Provinces have continuously recalled the
need to develop actions to define legally the figure of the professional operator for environmental education
and education for sustainable development.

In August 2007, the State and Regions Permanent Conference approved the “New State-Regions Framework
Programme on Education for Sustainable Development” which represents the instrument for the
implementation of the strategic document “Orientations and objectives for a new reference framework
programme on environmental education and education for sustainable development”. The agreement also
represents the formal element of continuity with the former national programme National Programme for
Environmental Education, Information and Training (IN.F.E.A.) as it has renovated the allocation of funds
for the National Programme for Environmental Education, Information and Training (IN.F.E.A) for the
period 2007-2009.

3. What approach(es) does your country use in addressing SCP through ESD at the national policy
level, i.e. (a) through inclusion of ESD in policy documents on SCP; and/or (b) through inclusion of
SCP in policy documents on ESD?

Italy addresses SCP through ESD at the national policy level by including ESD in policy documents on SCP,
in the framework of the activities of the “Steering Committee on the National Action Plan for Green Public
Procurement (GPP) and for the definition of a Strategy on Integrated Product Policy (IPP)”. In this context,
the task force on ESC participates in the activities of the thematic working group focused on sustainable
consumption. The aim of this cooperation is to provide support towards the integration of ESC into the
National SCP Strategy, both as a mean of implementation and as an accompanying measure to sectoral
policies. The efforts towards the integration of ESC keep strongly into consideration the work ongoing at
international level under the broad framework of the UN Decade on ESD together with its regional and
national initiatives, with a particular reference to the UNECE Strategy on ESD and its national
implementation process.

The main focus, when defining approaches aimed at addressing SCP through ESD, is to introduce into the
National Strategy on SCP a clear reference to the document recommendations and guidelines on ESC,
prepared by the TF in the document Here and Now!, as a valuable tool to support policy makers, teacher
trainers and teachers in the integration of ESC into formal learning processes.

On the other hand, the inclusion of SCP into policy documents on ESD at national level is reflected in the
document “Orientations and objectives for a new reference framework programme on environmental
education and education for sustainable development”. In the preamble, which defines the strategic approach
in addressing ESD, particular attention is given to SCP objectives, and the key role of education in achieving
them, by describing the international reference framework and the strong commitment and contributions of
Italy to the Marrakech Process.

? The State-Regions Permanent Conference is the formal instrument to cooperate with local authorities, sharing
experiences between different contexts and developing an horizontal approach where central and local institutions are
on the same level.



Information Paper No. 1
Page 36

4. Does your country address the issue of integrative conceptualization of ESD, i.e. by enhancing the
integration of socio-economic dimensions in education?

The wide agreement on the “New State-Regions Framework Programme on Education for Sustainable
Development” based on the strategic document “Orientations and objectives for a new reference framework
programme on environmental education and education for sustainable development”, has involved also the
Ministry of Public Education and University. The agreement is aimed at proposing a new model of
integration of the principles of sustainability (e.g. equity, social inclusion and environmental protection) with
cultural and pedagogic aspects and at supporting the effectiveness of sectoral policies for sustainability.

In order to reaffirm the centrality of learning, training and information processes as founding elements for a
culture of sustainability, the agreement considers as a prerequisite the growth and strengthening of local
networks, which have proven to be capable of providing appropriate answers to the complex realities where
environmental, economic, social and cultural aspects are interlinked.

In the foreword of the strategic document, there is a clear reference to the work of the task force on education
for sustainable consumption, with particular regards to the document Here and Now! Education for
Sustainable Consumption. - guidelines and recommendations on the integration of ESC into formal curricula.
This document will represent the basis for further action in promoting SCP through ESD processes. The
translation of the document together with its presentation at national level during the week dedicated to ESC
(first decade of November), organized by the Italian National Committee for UN DESD, will represent a
concrete step towards mainstreaming education for SCP into formal, non-formal and informal learning
processes.

5. Does your country address the issue of competences in ESD, in particular in the education sector? Is
there specific work done on competences required to promoting SCP?

The issue of competences in ESD is been strongly supported by a bottom up approach. Such aspect is
addressed in the strategic document “Orientations and objectives for a new reference framework programme
on environmental education and education for sustainable development”, where a clear request to develop
actions to define legally the figure of the professional operator for environmental education and education for
sustainable development has been emphasized.

In the agreement, “New State-Regions Framework Programme on Education for Sustainable Development”,
Regions are committed to develop in cooperation with the State and in the broad framework of IN.F.E.A.
projects focused on the creation of ESD competences considering the whole educational system (structure,
operators, trainers, staff, evaluation and monitoring tolls, etc).

Furthermore, the UNESCO Italian National Commission engaged in the implementation of the UN
DECADE on ESD, has been organizing, since 2006, yearly at national level a thematic week focused on
specific clusters. During this week, particular attention is dedicated to the creation and sharing of ESD
competences, through training programmes, information and communication campaigns focused on specific
issues such as climate change, CO2 emissions, energy and waste. The next thematic week (November 2009)
will be dedicated to SCP and it will represent the occasion to start testing at national level the guidelines and
recommendations on ESC prepared by the Task Force. The aim will be to create competences on ESC and to
mainstream education for SCP into formal, non-formal and informal learning processes, in the overall
framework of ESD and the implementation at national level of the UNECE Strategy.

6. What approach(es) are you using in implementing ESD, i.e. (a) through the integration of ESD
themes across all relevant subjects, programmes and courses,; and/or (b) through the provision of
specific ESD programmes and courses?

With regards to the definition of sustainable development policies, the Ministry for the Environment has
followed the path of integrating ESD in national SD policies, both as a mean of implementation and as an
accompanying measure to sectoral policies.
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With regards to educational curricula, Italy has still not recognized ESD as a subject as it has done for
Environmental Education.

7. Does your country address the issue of developing adequate teaching tools and materials for ESD?

The Ministry for the Environment, in cooperation with UNESCO, UNEP and the Hedmark College in
Norway and with the support of the University of Bergamo and the Istituto Scholé, is developing, within the
work of preparation of the document Here and Now! Education for Sustainable Development, a section
dedicated to resources on the issue of ESC, collecting materials and teaching tools on ESC, with the aim of
making them available for policy makers, teachers and teacher trainers. The section on resources comprises
subchapters analyzing institutional guidelines, toolkits, reports and researches (at local, national, and
international level), describing academic researches and surveys, academic publications. The section also
provides teachers, teacher trainers and policy makers with examples of resources dealing with education for
sustainable consumption including relevant statistics, theory, and background information, resources which
provide methodological guidance, curriculum suggestions and teaching materials about ESC, online
pedagogical guidelines and teaching examples, cases and articles, web-links, games and journals. The section
describes finally some civil society initiatives, guidelines, publications and toolkits.

8. Does your country address the issue of ensuring/assessing the quality of ESD?
No.
9. Does your country promote research and development with regard to ESD?

Within the activities of the TF on ESC, the Ministry for the Environment, in cooperation with the University
of Bergamo and the Istituto Scholé, has developed a technical annex on ESC which is the result of the
reflections of the research group of the University of Bergamo — Doctorate school in Anthropology and
Epistemology of complexity. The research focuses initially on the thematic issues of consumption and
sustainability, highlighting viable ways leading to what we can define as sustainable consumption. The
second part of the research is an in-depth analysis of education for sustainable consumption, which by
addressing criticisms and describing excellences attempts to provide an initial possible framework for future
action in the field of ESC.

10. Does your country undertake capacity-building and awareness-raising activities to promote ESD,
including through informal and non-formal education?

The Ministry for the Environment of Italy is strongly convinced that not only education institutions but also
other contexts where non formal and informal learning processes take place (e.g. sport, information,
communication, etc) need to contribute to awareness raising and capacity building, addressing individuals
towards more sustainable behaviors and choices. In this context the Ministry for the Environment carried out
communication campaigns addressing various thematic issues, as waste management, energy saving, climate
change etc.

Informal education is also a key activity which is carried out by the Environmental Education Centres
(established by the Regional Law n° 15/1996), public structures - supported by the new IN.F.E.A.
programme - that promote and organize on the field environmental information activities. The aim is to
promote individual and social behaviours in line with the respect of nature and of the environment and to
promote sustainable development.

KAZAKHSTAN

1. Does your country have any consultative mechanisms for ESD activities, i.e. a coordination body for
the implementation of the Strategy?

We have the following coordinating bodies:
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a. National Committee for Sustainable Development - Council for Sustainable Development at
Government of Republic of Kazakhstan

b. National committee of UNESCO cases
Presidential committee for Sustainable development

d. Claster bureau (office) of UNESCO (in Almaty) in Kazakhstan, Kyrgyzstan, Tajikistan and
Uzbekistan.

e. Regional Environmental Center for Central Asia (CAREC in Almaty).

In 2006 was accepted Conception of transition Republic Kazakhstan for sustainable development for 2007-
2024, on the basis of it start work National committee for Sustainable development of Republic Kazakhstan
— Council for Sustainable development of Government RK. Main goal of Council activity — to assistance
for formulation of state policy on sustainable development problems, execution of UN World Summit
decisions and achievement of Millennium development aims on the basis of inter-sectorial cooperation, also
integration of economic, social and ecologic sectors of development.

Also Kazakhstan was created National Committee of UNESCO cases (in Astana). This committee is
departmental consultative-deliberative body of Republic Kazakhstan government. On Committee conference
are looked through problems of development and reforms system of education, technical and professional
education, which directed to sustainable development of country and on ESD.

At the same time work Claster bureau (office) of UNESCO (in Almaty) in Kazakhstan, Kyrgyzstan,
Tajikistan, Uzbekistan, which realize interaction on SD problems and ESD with the state and non-
governmental bodies and organizations.

Actively works the Regional Environmental Center in Central Asia (CAREC Almaty), one of the main
direction is implementation of ESD to formal and informal education.

2. Does your country have any national policy documents on ESD i.e. a national strategy for ESD
and/or a national action plan for ESD?

Yes. Legislative basic for achieving goals and execution tasks of education for sustainable development in
RK is defined, first of all, in the frame of educational and ecologic legislative. In first case, they concerned
system of formal education, when rules of ecologic legislative cover system of formal and informal
education too and also enlightenment ( Law of RK “About education”, Law of RK “About languages”,
Strategy of Kazakhstan 2030, Conception transition RK for steady development in 2007-2024, ecologic
codex of RK (2007). State program of education development in RK for 2005-2010).

In addition, in conception transition for sustainable development in 2007-2024, which was accepted in
Kazakhstan on 14 November 2006, included program statements related of realization education for
sustainable development in the frame of educational organizations.

In 2006 in Kazakhstan was created project of National plan for ESD.

In 2007 February by Government of State was declared Plan of measures for realization conception of
transition for sustainable development in 2007-2024, in which was included parts of ESD National plan.

Law of RK Ne 319- III LRK “About education” reflect main principles of ESD, as follows: continuity
process of education, equality of rights for having qualificate education, respect human rights and freedom,
priority of civil values, life, health of people, democratic character of educational administration. Also,
education for sustainable development has additional principles as a governmental policy of Kazakhstan in
sphere of education, as a priority of education system development, humanity and developing character of
education, unity of education and upbringing.
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Law of RK “About education” do not contain special statement about ESD, but establish common legislative
frames to decide problems in sphere of education for sustainable development as follows:

1. integration of theme of sustainable development for governmental obligatory standards of education
and educational study programs;

2. organization of process formal education in educational organizations in base of principles for
sustainable development, through using instruments of accreditation and attestation;

3. preparing, attestation and advance or qualification teacher worker for decision of the problems in
sphere of education for sustainable development;

4. promoting accessibility education measures and educational-methodical literature of education for
sustainable development;

5. to assist in researching in sphere of education for steady development;

6. developing international cooperation of educational organization about cases of education for
sustainable development.

State program of development of education in Republic Kazakhstan in 2005-2010 (President's act from 11
October of 2004 Ne 1459 “About state program of Republic Kazakhstan for development of education in
2005-2010) define as one of main goals — to renew contain and structure of education on the basis of
sustainable development principles. Decision of this problem is suppose, first of all, reflecting of problems
of sustainable development in accordance with state general obligatory standards of education and structure
of educational program and if necessary, to make structural changing in upbringing process and education.

In Kazakhstan realization of such state programs as: Strategy of industrial- innovation development,
“Kazakhstan — 2030” Strategy, Transport strategy of Republic Kazakhstan, Territorial development of
Kazakhstan, State program of familiarization of Kazakh sector on Caspian sea, State program of
development education in Kazakhstan in 2005-2010, State program of development technical and
professional education in Kazakhstan 2008-2012, State program reformation development of care about
public health in 2005-2010, state program of development of housing, General national plans of main
measures for realization of annual 2005-2008 epistle of head of the state to the people of Kazakhstan;
Programs of RK governments in 2007-2009, acting and preparing of governmental and sectoral programs in
2008-2010 of middle important plans of social- economic development RK in 2008-2010, in which reflected
problems of ESD.

In the frame of “Advancement of ESD to system of formal and informal education” project, executed in
2006 (ESD-2006), were created recommendations for Kazakhstan's legislative and documents - “Ecologic
Codex RK” (2007) and “Conception transition of RK to sustainable development in 2007-2024”, in which
was included statement for ESD.

Our country has National strategy of ESD, which work at accessible education for people and upbringing
work for next directs: patriotism and citizenship, economic, moral, ecologic education.

National strategy of sustainable development - “Conception transition RK for sustainable development in
2007-2024”. ESD is the main element of Conception transition of RK for sustainable development (strategic
level). Main principles conception of Sustainable development reflected on it: including of all society to
process of achieving sustainable development; creating of policy basis for SD; guarantee of competitiveness
for scientific and education; advanced of work about environmental protect as one of the main noosphere
function in society; main priorities.

3. What approach(es) does your country use in addressing SCP through ESD at the national policy
level, i.e. (a) through inclusion of ESD in policy documents on SCP; and/or (b) through inclusion of
SCP in policy documents on ESD?

ESD is included in the following relevant legislative and regulating documents:
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Ecologic codex of Kazakhstan and Conception of Republic Kazakhstan for Steady Development in 2007-
2024 — documents in which was included suggestion of ESD.

Programme of government Republic Kazakhstan for 2007-2009 ( part ““5.2 Transition for sustainable
development, rising of quality life of people and development of human capital) reflecting main priority
directs of country, which concluded problems of Steady Development and inculcation main principles of
ESD to education.

Base of State Programme of education development in Republic Kazakhstan in 2005-2010 are provide of
accessible of quality education for all stratum of society, upbringing of Kazakh patriotism, high level of
culture, respect to human rights.

In the list of main proposes of State programme of education development in Republic Kazakhstan in 2005-
2010 (Republic Kazakhstan President Act from 11 October 2004 Ne1459 “About Sate program for
development of education in Republic Kazakhstan 2005-2010”) foresee renew of contain and structure of
education on the basis of native traditions, world experience and principles of steady development. Steady
development, integrated in system of education on all levels allow to decide problems of rising quality of
education.

In plan of measures for realizing Conception of transition RK to sustainable development in 2007-2024
included also articles, related of ESD:

“1.3. Preparing of personals for steady development:

1.3.1. Bring in suggestion for preparing and rising of qualification of personals in sphere of steady
development/Suggestion in government of RK/answer — MES, ME, MA/4 decade 2007” - training for
teachers.

1.3.2. Accept measures for integration in education programmes and plans of problems of steady
development/information in ME/answer MES/15 July 2009” - education programme, courses and plans for
ESD”.

In accordance with these documents the following approaches are used:

In 2007-2008 worked out project “Advancement of ESD in system of high education in Kazakhstan” on the
basis of pilot university — Palodar's State Pedagogical Institute ( PSPI) by supporting of OSCE Center in
Astana and CAREC. Partners: Ministry of education and scientific RK, Ministry of environment RK, NPO
“Baiterek”, NPO “Eco Center-Karaganda”. International consultant of project — expert in sphere of ESD,
member of expert team UNECE by candidates of ESD Laima Galkute.

Main result of the project that the Ministry of education and Scientific of Kazakhstan supported process of
implementation of amendment on the basis of State education, also implementation of new subject “Ecology
and sustainable development” - Order of Ministry of education and scientific of RK Ne26 “About assertion of
state standards of high and after universities education” form 20.01.2008 and letter MES RK Ne 03-3/528
from 20 June of 2008 to universities of RK about replacement in cycle of GOD (the general obligatory
disciplines) subject “Ecology” (1 credit) for subject “Ecology and sustainable development™(2 credit).

In 2008-2009 education duration new course of “Ecology and sustainable development” included in system
of formal high education of Kazakhstan and it's a great step in direction of assistance to sustainable
development of people ( pupils of schools and newly specialists) through spreading of knowledges on the
educational level for studying programme.

Example of successful advancement of ESD to system of education in Kazakhstan is statement and
development of new education course “Ecology and sustainable development”. Project was carried out by
supporting of OSCE in Kazakhstan and included follow organizations and partners: Regional Ecologic
Center in Central Asia (CAREC), universities of Kazakhstan, Ministry of education of RK, Ministry protect



Information Paper No. 1
Page 41

of environment RK, NPO, international consultant-expert in sphere of ESD, member of experts team
UNECE by indicators of ESD Laima Galkute.

In the frame of project to Ministry of education and scientific RK was worked out and presented project ot
programme by new education course “Ecology and sustainable development”. Results of project get high
points of MES RK and MPE RK. By the order of Ministry of education and scientific RK No26 “About
assertion of state standards of high and after universities education” form 20.01.2008 and letter MES RK Ne
03-3/528 from 20 June of 2008 to universities of RK about replacement in cycle for GOD (the general
obligatory disciplines) of subject “Ecology” for subject “Ecology and sustainable development” in 2008.
New course was recommended for including in SOSF (the state obligatory standards of formation) majorities
of Kazakh universities.

For wide and fast spreading of experience for teaching new subject by initiative of MES RK on October
2008 on the basis of Pavlodar's State Pedagogical Institute (PSPI) was hold Republic seminar. 50 teachers
from 12 best regional universities of Kazakhstan get practice of ESD and teaching of the themes of ESD, get
acquire methodical skills, educational materials for using to teach new subject “Ecology and sustainable
development”.

On November 2008 during 7-th Central-Asia conference for ESD was performed results of this Project to all
Central Asia countries. By showing high results in Kazakhstan, CAREC prepare favourable soil for
execution such projects by supporting of European Committee in other Central-Asian countries in 2008-
2009.

4. Does your country address the issue of integrative conceptualization of ESD, i.e. by enhancing the
integration of socio-economic dimensions in education?

Yes. Thematic plan of new education course “Ecology and Sustainable development” include all key themes
of SD, enumerated above, and from 2008-2009 educational year teaching of these problems are obligatory in
the frame of lecture subjects and independent work of students in the time of constant help of teacher. It
promoted by rising of number of hours of this educational course from 1 credit to 2-d credits.

=> By supporting of Programme PROON and Chevron-Munaigaz in KazNTU named Satpaev for small
grants — pilot technical university — realizing project of 'Education in the interests of sustainability and
energy-effectiveness” (2008-2009).

Expected results from realization:

- Course for technical universities of ““ Sustainable development and energy-effectiveness”;

- Electronic book for course of “SD and energy-effectiveness”;

- Methodical handbook for course of “SD and energy-effectiveness”.

=>In 2007-2008 was carried out project “Advancement of ESD in the system of high education in
Kazakhstan” on the basis of Pavlodar's State Pedagogical Institute (PSPI) by the supporting of OSCE center
in Astana and CAREC. Partners: Ministry Education and science and Ministry of protect environment RK,
NPO “Baiterek”, NPO “Eco-Center-Karaganda”. International consultant of project — expert in the sphere of
ESD, member of expert groupe UNECE under indication of ESD Laima Galkute.

Main results of the project:

- Programme of new course “Ecology and sustainable development” and recommendations of
implementation to the system of high education in Kazakhstan.

- Methodical handbook for implementation ESD in high education on the example of PSPI.
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Situation in our country related to this theme:

- Are necessary projects for rising potential of state officials and educational sector employees of all levels
on SD and ESD.

- Are necessary projects for supporting research on ESD on permanent base, in the frame of some
international projects.

- Is necessary to strengthen coordination of ESD process between different participant of process, partners
and donors, UNECE and UNESCO. As a result, Kazakhstan works in the frame of European and Asina-
pacific Ocean process on ESD and must execute obligations on both processes.

- Is necessary supporting of ESD projects by state budget, not only in the frame of separate international
projects by supporting of international organizations and state-donors.

- To accept and establish by government “National plan for orientation of Kazakhstan education for ESD”.

5. Does your country address the issue of competences in ESD, in particular in the education sector? Is
there specific work done on competences required to promoting SCP?

Yes. Undertaking measures for rising of competence on ESD and teachers for implementation of ESD to
process of education:

In system of secondary (including preliminary) education exist number of programmes, realizing in the
capacity of variate part, directed for formulation of skills, knowledge and values, assisting for sustainable
development. Details of project realized on district, city/village and school levels.

On the level of secondary education basis competence include skills of using knowledge for supporting
ecologic equilibrium, taking care about protecting of environment, with the taking into consideration of all
conditions mastering of high technology.

Golas of system education in Republic Kazakhstan, presented in the capacity of educational results,
define basis the competence of school graduate, which must:

1. Be able to correlate his skills with the real perspective of planning and organization of activity; have
feeling of self dignity; be responsible for own acts and his life. 2. Be able to execute social roules in family ,
in cooperation with other peoples. 3. Have skills of association on Kazakh language as on national, on
Russian language as on international association, on foreign language; be motivate for association on native
language. 4. To be patriot of his Homeland, to show civil activeness and can to enter weigh opinion in the
deal of moral, ethic, social justice. 5. To understand and value culture of native and cultural various of
world; to adhere with the ideas of religious consent and tolerant. 6. To understand political system, to be able
to give price for taking place social events and be orientated on democratic values. 7. To have skills for
analytic and critic appreciate of situation and accept of responsible decisions. 8. To have skills of health
mode of life and fruitful organization of leisure. 9. To understand scientific picture of world; to show care
for saving environment; use knowledge and skills for supporting of ecologic equilibrium. 70. To have skills
of aesthetic perception of world, environment. /1. Be able to find and use information, necessary for solving
of problems. /2. To be able to use new information and communicative technologies; creative and
effectively use them, also for self definition and professional rising. /3. To have skills search-explorer and
creative activities. /4. To have social skills and set up for self-perfect as a base of get readying for further
education and career rising.

In the system of high education: organized and hold 1-st and 2-nd Republic seminar-trainings for teachers
of PSPI universities for the problems ESD (in 2007 and 2008).

In the system of education, beginning with pre-school teachers pass trainings, different tests (physiology,
professional). All these trainings hold through formal and informal education.
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In the frame of UN Decade for ESD, Ministry of education and scientific, Department of secondary
education hold Republic seminar about “Ecologoc education and education for sustainable development:
partnership of state structures and NPO” on 13-14 April 2005.

In the seminar participated officials of MES, regional structures of education (education streetings,
institutions of rising qualification), directors and teachers.

6. What approach(es) are you using in implementing ESD, i.e. (a) through the integration of ESD
themes across all relevant subjects, programmes and courses; and/or (b) through the provision of
specific ESD programmes and courses?

In 2007-2008 worked out project “Advancement of ESD in system of high education in Kazakhstan” on the
basis of pilot university — Palodar's State Pedagogical Institute (PSPI) by supporting of OSCE Center in
Astana and CAREC. Partners: Ministry of education and scientific RK, Ministry of environment RK, NPO
“Baiterek”, NPO “Eco Center-Karaganda”. International consultant of project — expert in sphere of ESD,
member of expert team UNECE by candidates of ESD Laima Galkute.

Main measures of project:

- Working out in 2007-2008 of Programme new course “Ecology and Sustainable development” and
recommendation about implementation to system of high education of Kazakhstan.

- Working out Methodical textbook about implementation ESD in high education by programme of
Palodar's State Pedagogical Institute ( PSPI).

- Hold series of seminar-trainings for SD and ESD in PSPI on the basis of inter subjective themes for SD and
new course of “Ecology and sustainable development” with the purpose of spreading methodical and
educational materials, best experience for rising potential of Kazakh universities teachers.

- Republic educational-methodical seminar “First experience and perspective of development of new subject
“Ecology and sustainable development” on the basis of PSPI (October 2008) for 50 specialists of high school
and educational administration of Kazakhstan. Professional level of teachers are rising and developed
competence for problems of sustainable development; teachers were provided by knowledge and educational
materials for sustainable development, also developed new methodical skills for teaching new subject
“Ecology and sustainable development”.

- Preparing suggestions for implementation of new subject “Ecology and Sustainable development” in new
standard of high education RK.

Main result of Project:

Ministry of education and Scientific of Kazakhstan supported process of implementation of amendment on
the basis of State education, also implementation of new subject “Ecology and sustainable development” -
Order of Ministry of education and scientific of RK Ne26 “About assertion of state standards of high and
after universities education” form 20.01.2008 and letter MES RK Ne 03-3/528 from 20 June of 2008 to
universities of RK about replacement in cycle of GOD (the general obligatory disciplines) subject
“Ecology” (1 credit) for subject “Ecology and sustainable development”(2 credit).

In 2008-2009 education duration new course of “Ecology and sustainable development” included in system
of formal high education of Kazakhstan and it's a great step in direction of assistance to sustainable
development of people ( pupils of schools and newly specialists) through spreading of knowledge on the
educational level for studying programme.

Example of successful advancement of ESD to system of education in Kazakhstan is statement and
development of new education course “Ecology and sustainable development”. Project was carried out by
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supporting of OSCE in Kazakhstan and included follow organizations and partners: Regional Ecologic
Center in Central Asia (CAREC), universities of Kazakhstan, Ministry of education of RK, Ministry protect
of environment RK, NPO, international consultant-expert in sphere of ESD, member of experts team
UNECE by indicators of ESD Laima Galkute.

In the frame of project to Ministry of education and scientific RK was worked out and presented project of
programme by new education course “Ecology and sustainable development”. Results of project get high
points of MES RK and MPE RK. By the order of Ministry of education and scientific RK No26 “About
assertion of state standards of high and after universities education” form 20.01.2008 and letter MES RK Ne
03-3/528 from 20 June of 2008 to universities of RK about replacement in cycle for GOD (the general
obligatory disciplines) of subject “Ecology” for subject “Ecology and sustainable development” in 2008.
New course was recommended for including in SOSF (the state obligatory standards of formation) majorities
of Kazakh universities.

For wide and fast spreading of experience for teaching new subject by initiative of MES RK on October
2008 on the basis of Pavlodar's State Pedagogical Institute ( PSPI) was hold Republic seminar. 50 teachers
from 12 best regional universities of Kazakhstan get practice of ESD and teaching of the themes of ESD, get
acquire methodical skills, educational materials for using to teach new subject “Ecology and sustainable
development”.

7. Does your country address the issue of developing adequate teaching tools and materials for ESD?
Yes. For drafting and spreading of instruments and materials on ESD are responsible:

- National/federal government

- State/district administration

- Municipal bodies

In the frame of projects above worked out and edited materials of teachers, also materials of young people,
performing in the capacity trainers, which will be given for al 1 those who wish to holding of educational
subjects on the way and in Ecologic museum.

By the results of “Implementation ESD to system of High education pf RK” project (2007-2008) was
prepared and spread through universities of Kazakhstan methodical handbook “Experience of

implementation ESD to PSPI”, in which reflected main international and national documents, teaching
materials for ESD, Strategy UNESCO for ESD on Kazakh and Russian.

On the seminar “First experience and perspectives of development new subject “Ecology and sustainable
development” teachers get methodical and educational materials, list of web-sites for SD in supporting of
practical implementation of new subject in Kazakhstan universities.

Worked out and tried Course of lectures for sustainable development for officials of RK high degree,
executed on the basis of Venetian international university. 40 state officials of RK from 10 ministries and
departments from period of April to September of 2008 passes 4 course modules for SD. Lectures of this
course regarded to authors and organizers of course planning in the future to spread it in the supporting of
teaching new subject “Ecology and sustainable development” in the country universities.

Drafted special educational course for SD for KazNTU with accent to technical aspects of ESD themes,
included methods and methodical approach.

Prepared Methodical steering for Strategy of ESD and decreasing of the changing climate's results with the
aim f future spreading of knowledge about Problems of changing climate, Sustainable Energy-using and
methodical of ESD in technical universities of Kazakhstan.
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Drafted and tried (among 100 masters and teachers, 200 students) in KazNTU (forms) for knowledge of SD
themes.

Instructions for using instruments of education and materials for ESD on each level and forms of
education:

1) In the frame of “Integration of young people with the limitation of ability to society through ecologic
education” prepared:

- handbooks for teachers “How to hold educational seminar for ecologic way” and “How to hold educational
seminar in educational museum” with the adaptation of exercises for pupils and students with the different

types of limitation (on Kazakh and Russian);

- handbooks for young people with the limitation abilities “ How to organize and hold of educational
seminars’’;

- prepared Pocket-handbooks about rights and cooperation for young people;

- drafted document, provided participating of young people with the limitation requirements in the city life
and democratic process of decisions;

- drafted and edited materials for teachers, also materials for young people, performing in the capacity of
trainers, which will be given for all who wish of holding of educational lessons in the way and Ecologic
museum.

2) In the frame of project “Implementation of ESD to system of Kazakhstan high education”:

- worked out and tried 20 themes of sustainable development as a inter-subject in the teaching of 14 subjects
and 10 specialities of bachelors and masters of PSPI;

- worked out Methodical handbook “Experience of implementation of ESD in Pavlodar's State Pedagogical
Institute” (Almaty 2007);

- in 2007-8002 worked out and presented to MES RK project of typical programme for new educational
course “Ecology and sustainable development”.

3) In the frame of “Course for sustainable development for Kazakh state officials” project was worked out
and tried course of lectures for sustainable development for officials of high degree.

4) By the project “Drafting and implementation of educational materials for changing climate in high
schools” (Pilot project on the basis of Kazakh national technical university) prepared Methodical supervision
for ESD strategy and lowering of the consequence of changing of climate with the aim of future spreading of
knowledge for Changing Climate problems, Sustainable Energy-using and methodical of ESD in technical
universities of Kazakhstan.

5) Other projects:

Projects for ESD in Central Asia in 2007:

1. “Placard for bio-variation of Caspian sea” (FSC/PECE/DEFRA/UK);

2. “Placards and Videos for changing climate in Aktau and Atyrau” (Adjip and SGP/GEF/UNDP);

3. “Implementation of ESD to system of high education RK” (Center OSCE in Almaty);
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4. “Survey for ESD in CA” by the indicators in 2006 and 2007 — for Belgrade Conference;

5. 6-th Subregional meeting for ESD before Belgrade on September in 2007 (EC);

6. Realization of “Green Pack” project in Kazakhstan and Kyrgyzstan in 2007-2009. (CAREC, OSCE).
Projects for ESD in CA in 2008:

1. 7-th Central-Asia Conference for ESD (EC) and Survey of Best experience for ESD;

2. Development on institutional basis for ESD in CA — law surveys for ESD (EC);

3. Drafting and publishing of educational materials for SD (EC);

4. “Rising of potential of RK state officials on SD” (VIU, IMELS, BG Group);

5. “Implementation on ESD to system of RK high education” - subject “Ecology and SD” for Kazakh
universities in the circule of GOD (PSPI, Pavlodar — Center of OSCE in Astana);

6. “ESD and effectiveness” - Project in Kazakh national technical university named K. Satpaev (Chevron
PROON).

Exist national strategy for spreading of instruments and materials on ESD.

Project of National Plan of Kazakhstan for orientation of education to sustainable development was drafted
in 2006 in the frame of “Implementation of ESD to system of formal education RK” project, executed by
CAREC in the cooperation with the Ministry of Education and science RK, Ministry of protect environment
RK, by supporting of Center OSCE in Almaty. In present time it pass discussing and agreement in profile
departments of MES RK. From other side, it under close correlation with international process of ESD, from
another side — absolutely corresponding with the national process of sustainable development and priorities
of education, and strength corresponding of national aims of education in wide scale.

Except this, by the Experts group of this project, with the taking into consideration of national priorities and
peculiarity and international process in the sphere of ESD, also formulated next general purposes of ESD in
Kazakhstan:

1. Providing with the legislative base for education for sustainable development.

2. Advancement of principles for sustainable development to system of high education as condition of
rising quality of education.

3. Integration of national religious-moral values and traditions to ESD.

4. Development of competence for ESD teachers and other specialists, engaged with the education and
enlightenment.

5. Providing of organization, engaged with the education and enlightenment, informational and
educational-methodical materials of ESD.

6. Creating conditions for holding scientific explorers for ESD and pilot projects for development of
ESD.

7. Development of cooperation in sphere pf ESD on:
- international, regional, national, district and local levels;
- inter-departmental;

- inter-sectoral.
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8. Does your country address the issue of ensuring/assessing the quality of ESD?

Yes. High educational institutions of Kazakhstan can initiative implementation Conception of ESD (Strategy
of UNECE for ESD) to educational process on institutional level.

This process already started on the example of pilot university — Pavlodar's state pedagogical institute (PSPI)
by supporting of MES RK, CAREC and center of OSCE in Astana.

Achieving of quality ESD on the regions can and should be realized on more wide scale with the full
supporting of state in the face of MES RK and MPE RK. Necessary joint Strategy in implementation of this
policy.

Whole, we consider that we have such abilities:

- drafting of educational-methodical electronic handbooks of new courses, often “ecology and SD”” and
“SD and Energy-effectiveness”;

- organization and holding of practical lessons, seminars on the new level;
- realization of student social-meaningful projects;

- using various active methods of education for development of student competence, which allow to
accept decisions based on principles of sustainability in ecologic, economic and social spheres.

- participating on conferences, round tables — exchange of knowledge, experience, ideas.
9. Does your country promote research and development with regard to ESD?

By the results of project in PSPI were drafted Recommendation of university teachers about teaching of
scientific explorers in the sphere of ESD and development of ESD:

1. To use worked out Questionnaires(forms) for students and masters with the aim of appraisal availability
and development of competence for SD on the different stages of education in universities(on the beginning
and in the end). These questionnaires spread on Republic educational-methodical seminar “First experience
and perspectives developing of new subject “Ecology and sustainable development” on the basis of PSPI
(October 2008) for 50 specialists of high school and educational institutions of Kazakhstan.

2. In the frame of new subject “Ecology and SD” recommended to use method of scientific project in
independent work of students (bachelors) with the aim of developing competence of explorer and compete
able person.

10. Does your country undertake capacity-building and awareness-raising activities to promote ESD,
including through informal and non-formal education?
Yes. Public funds put recourses in informal education to ESD through the next presented bodies:
- State or district body of power
- Municipal body of power
- NPO
- News media
- ducational institutes

In the capacity of supporting measure of informal education in ESD are served give of grant helps for
Kazakh NPO and all their partners for doing of joint projects.
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In the sphere of moving principles of Strategy UNECE for ESD in Kazakhstan more active are PA (public
associations) and NPO: Regional ecologic center of Central Asia (CAREC), Regional Ecologic center of
Central and East Europe (REC), Public fund “Baiterek”, NPO “EcoCenter-Karaganda”, PA Center of
coordinating and information for ecologic education “EcoObraz” (Karaganda, Kazakhstan)/The Field Studies
Council (Great Britain), PA Karaganda Ecologic Museum (Karaganda Kazakhstan), Luchik Nadezhda’s PA
(Karaganda, Kazakhstan).

In the frame of cooperation of secondary department MES with the Karaganda center of coordination and
information about ecologic education “EcoObraz” continued realization of joint English-Kazakh project
“EcoSchools-Kazakhstan” and project about using recourses and energy “SPARE-Kazakhstan”.

Eco-Schools — it's a Kazakh analogy for European project of creating net of ecologic schools “Shanirak”.
Eco-Schools — one of the effective instruments for involving school communities for processes of ESD.

In system of secondary (including preliminary) education exist number of programmes, realizing in the
capacity of variate part, directed for formulation of skills, knowledge and values, assisting for sustainable
development. Details of project realized on district, city/village and school levels.

On the level of secondary education basis competence include skills of using knowledge for supporting
ecologic equilibrium, taking care about protecting of environment, with the taking into consideration of all
conditions mastering of high technology.

Golas of system education in Republic Kazakhstan, presented in the capacity of educational results,
define basis the competence of school graduate, which must:

1. Be able to correlate his skills with the real perspective of planning and organization of activity; have
feeling of self dignity; be responsible for own acts and his life. 2. Be able to execute social roules in family ,
in cooperation with other peoples. 3. Have skills of association on Kazakh language as on national, on
Russian language as on international association, on foreign language; be motiviate for association on native
language. 4. To be patriot of his Homeland, to show civil activeness and can to enter weigh opinion in the
deal of moral, ethic, social justice. 5. To understand and value culture of native and cultural various of
world; to adhere with the ideas of religious consent and tolerant. 6. To understand political system, to be
able to give price for taking place social events and be orientated on democratic values. 7. To have skills for
analytic and critic appreciate of situation and accept of responsible decisions. 8. To have skills of health
mode of life and fruitful organization of leisure. 9. To understand scientific picture of world; to show care
for saving environment; use knowledge and skills for supporting of ecologic equilibrium. /0. To have skills
of aesthetic perception of world, environment. /1. Be able to find and use information, necessary for solving
of problems. /2. To be able to use new information and communicative technologies; creative and
effectively use them, also for self definition and professional rising. /3. To have skills search-explorer and
creative activities. /4. To have social skills and set up for self-perfect as a base of get readying for further
education and career rising.

In the system of high education: organized and hold 1-st and 2-nd Republic seminar-trainings for teachers
of PSPI universities for the problems ESD (in 2007 and 2008).

In the system of education, beginning with pre-school teachers pass trainings, different tests (physiology,
professional). All these trainings hold through formal and informal education.

In system of high education, beginning from 2008-2009 of educational year, in all high administrations in the
size of 2 credits at first was realized course of “Ecology and SD” (according SOSF (the state obligatory
standards of formation) RK “Main provisions of bachelor”). Implementation to the number of general
educational subjects (GES) by the programmes of preparing bachelors for all specialities “Ecology and
sustainable development” is the first scale and full reflection of educational strategy, supporting ESD on
national level.
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Strategies for implementation pf ESD clearly defined on the level of high education. On all other levels of
Strategy are exist separate beginnings in the form of projects, regional programmes etc.

Examples:

- Elaboration of Methodical handbook for implementation of ESD in high professional education on the
example of PSPI (2007).

- Holding series of seminar-trainings for SD and ESD in PSPI on the basis of inter-subject themes of SD and
new course “Ecology and sustainable development” with the aim of spreading methodical and educational
materials, best experience for rising of Kazakh universities teacher's potential (2007-2008).

- Republican educational-methodical seminar “First experience and perspectives of new subject's
development “Ecology and sustainable development” was hold on the basis of PSPI (October 2008).

- Republican scientific-practical seminar “Advancement education for sustainable development through
system of formal and informal education” was hold in Karaganda (13-14 November 2008) by the
Department of secondary education MES RK joint with the Claster bureau UNESCO in Almaty.

In the system of high education:

In 2007-2008 educational year after holding of 1-st Republican seminar-training (August 2007) in the frame
of Project “Advancement of ESD to the system of formal and informal education”, 14 teachers of PSPI
insert SD 21 key themes for Working plans of 10 subjects. It covered 10 specialities of PSPI.

On the 2-nd Republic seminar-trainings (PSPI, October 2008) participate 50 teachers and 12 universities of
Kazakhstan. They studied best practice of ESD and teaching the themes of SD, had methodical skills, get
educational materials for using in teaching of new subject “Ecology and SD” in 2008-2009.

Courses of rising qualification in IRQ: in programme of professional development of teachers include
courses of rising qualification for IRQ. Besides, teachers take pass attestation for rising of qualification,
courses, get additional education through mass media, books, internet, television and other types of mass
media.

11. Please provide any other information on the implementation of ESD, including with respect to SCP,
in your country that you consider important for sharing.

In the country in the capacity of supporting measure of informal education in ESD serve given of grant helps
for Kazakh NPO and all their partners for doing of joint projects.

In the sphere of moving principles of Strategy UNECE for ESD in Kazakhstan more active are PA and
NPO: Regional ecologic center of Central Asia (CAREC), Regional Ecologic center of Central and East
Europe (REC), Public fund “Baiterek”, NPO “EcoCenter-Karaganda”, PA Center of coordinating and
information for ecologic education “EcoObraz” (Karaganda, Kazakhstan)/The Field Studies Council (Great
Britain), PA Karaganda Ecologic Museum (Karaganda Kazakhstan), Luchik Nadezhda’s PA (Karaganda,
Kazakhstan).

Governmental bodies collaborate with the nets for supporting ESD enumerated below:

a. International association

b. regional and sub-regional Alliance UNECE Steering Committee on ESD, responsible for realizing of
Strategy UNECE on ESD, Regional Bureau of UNESCO for Asian-Pacific region, Claster Berau of
UNESCO for Central Asia).

c. Working groups (Central-Asian Working Group on ESD at CAREC, experts group on indicators UNECE
on ESD).
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Also should mark participating of Kazakhstan in international process on ESD. Republic Kazakhstan takes
part in regional processes on ESD in the frame of UN decade: in working out of and realization UNECE
Committee Strategy on ESD and in process of ESD in the Asian-Pacific Ocean Region.

Besides, Kazakhstan actively participating in Bologna process, which aimed to create Space of European
high education and implementation of European system of high education around the world.

Also, Kazakhstan support London Communique accepte on 18 May of 2007 by the European ministries of
education “Sphere of European high education: reaction to the problems of globalization world”. Also, in
London Communique mentioned that the main purposes are: preparing of students to life in the capacity of
active citizens in democratic society; preparing for future carrier and encouragement of personal
development; creating and supporting wide and advanced basis of education, also stipulating of explorers
and innovation; submitting of role of high education in the capacity of main element for creating sustainable
society on national and international levels.

KYRGYZSTAN

1. Does your country have any consultative mechanisms for ESD activities, i.e. a coordination body for
the implementation of the Strategy?

Coordination Council on Education for Sustainable Development of the Kyrgyz Republic. In Kyrgyz
Republic a Coordination Council on Education for Sustainable Development was established by the
Governmental Resolution Ne74 in February 11, 2005. Coordination Council is an advisory and
consultative body, purpose of which is integration of principles of sustainable development in to education
system of the Kyrgyz Republic within the framework of implementation of the Conception of transition of
Kyrgyzstan towards sustainable development up to 2010, and establishment of ESD national platform
within the framework of UN initiatives in ESD. At present, due to events of March 2005, composition of
the Council is being clarified and reviewed, but unequivocally, it will include heads and experts of the
Ministry of education and science, State Agency for Environment Protection and Forestry under the
Government of the Kyrgyz Republic, representative of academic circles, and NGOs. Chairman of the
Coordination Council is the Minister of education and science of the Kyrgyz Republic. Composition of the
Coordination Council will be approved by the Government of the KR. Coordination Council will be
implementing management of activities of ministries, state agencies and committees, and administrative
bodies, local state administrations and municipalities in cooperation with international and public
organizations within the framework of UN initiatives in ESD. In its activities Coordination Council will be
governed by the law of the Kyrgyz Republic, its Charter, and carrying out its activities on a voluntary basis.

2. Does your country have any national policy documents on ESD i.e. a national strategy for ESD
and/or a national action plan for ESD?

Since the ESD — is the result of Ecological education transformation, at present time the policy on ESD in
Kyrgyzstan is not developed but there is a policy in the field of ecological education. Also there is an
ongoing process is taking place at present time on the matter related to the development of the National
Strategy on ESD and National Plan of Actions on ESD which is going to be the basic political documents
on ESD implementation in the KR

In Kyrgyzstan is elaborated and approved by the Decree of the President of the Kyrgyz Republic as of
November 23, 2007 No 506 “The Concept on Ecological Safety in the Kyrgyz Republic” and the separate
component of Education for Sustainable Development such as ecological education included in it as a
separate chapter.

In January 2009 year Parliament of the Kyrgyz Republic approved the Ecological Code project which
included the ESD chapter. This project was directed to President of Republic for the consideration.
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3. What approach(es) does your country use in addressing SCP through ESD at the national policy
level, i.e. (a) through inclusion of ESD in policy documents on SCP; and/or (b) through inclusion of
SCP in policy documents on ESD?

Kyrgyzstan has just started the discussion about necessity of inclusion of SCP issues into policy
documents, and at present there is no such document in the republic. In short order, as history measures
these things, they must replace the extractive economy with one that functions on current sunlight,
eliminates the concept of waste, uses energy and materials with great efficiency, and distributes wealth
fairly within and between generations.

The main documents, where SCP issues will be included, are the Strategy of Kyrgyzstan on ESD and
National Action Plan on implementation of this strategy in Kyrgyzstan.

Slow steps in this field also caused by complicated economic situation in the republic, in conditions, when
both major industry and small business are nearly collapsed and the level of consumption (both products
and resources, like, for example, energy) is low, then social minimum.

4. Does your country address the issue of integrative conceptualization of ESD, i.e. by enhancing the
integration of socio-economic dimensions in education?

Kyrgyzstan is addressing this issue through current discussing about concept of ESD among Kyrgyz
educators.

At present non-formal and informal education address to integrative conceptualization of ESD much
more, then formal education, as that can be confirmed by content of the training courses, provided by
NGOs in Kyrgyzstan for teachers and population, a number of publications in this sphere, priorities,
declared in their networking programs, etc. SPC is included as important element in both non-formal and
informal education, though the general framework for thinking about this issue are still not clear enough
and need to be more sensible.

5. Does your country address the issue of competences in ESD, in particular in the education sector? Is
there specific work done on competences required to promoting SCP?

Kyrgyzstan has just started to address the issue of competences in ESD — for example RCE KG and State
Agency on Environmental protection and Forestry developed of first SD and ESD courses for High
Institutions teachers. Though a major part of work should still to be done, and then included into National
Action Plan on realization of ESD Strategy of Kyrgyzstan. There were no specific work done on
competences required to promoting SCP.

6. What approach(es) are you using in implementing ESD, i.e. (a) through the integration of ESD
themes across all relevant subjects, programmes and courses, and/or (b) through the provision of
specific ESD programmes and courses?

At present time the work on integration of key regulations on ESD in teaching plans and programs on
different levels of formal education is on the initial stage. There are certain higher education institutions
and schools in Kyrgyzstan which deals with initiatives in this sphere through the development of author
teaching programs and educational modules on ESD as well as their integration into existing teaching
programs. Due to the work carried out by different international projects there created perspectives for the
integration into the teaching programs such topics like Sustainable development, “Biological and
Landscape Diversity”, “Citizenship, democracy and/or management”, “Human Rights” (gender, labor
migration matters); “HIV/AIDS, drugs abuse”, “Healthy life-style”, “Cultural diversity”, “Climate
Change”, “Preservation of Ozon Layer”, “Persistent Organic Pollutants”.

7. Does your country address the issue of developing adequate teaching tools and materials for ESD?
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Yes, but number of these teaching tools and materials for ESD does not exceed 70, and Kyrgyzstan has very
limited resources for publishing and distribution of these materials among educators.

8. Does your country address the issue of ensuring/assessing the quality of ESD?
Unfortunately our country doesn’t address yet.
9. Does your country promote research and development with regard to ESD?

Yes, but the number these research does not exceed 10 and financial support of these researches is very low.

10. Does your country undertake capacity-building and awareness-raising activities to promote ESD,
including through informal and non-formal education?

Yes, especially through informal and non-formal education. For example, such NGO network, as Green
Country and SPARE work with schools, higher educational institutions and centers throughout the
Kyrgyzstan in the field of ESD - ESD integration into the school programs, interactive technologies,
modernization of education, education on a open air, biodiversity preservation and protection of natural
ecosystems.

RCE KG is implementing the Capacity building project for decision makers and teachers on SD and ESD,
prepared and published the Training Module and teaching materials with USA Embassy s in KG support.

Republican Children and Youth Center on Ecology, study of local lore and tourism carrying out its activity
on the territory of the country. It comprises more then 2000 schools which are actively involved in the
following directions such as — education for sustainable development, ecological education, study of local
lore and tourism. Annually in the framework of the republican ecological action “Earth Forever”, “March of
Parks” workshops are conducted for teachers of secondary schools on ESD matters, as well as for awareness
rising among the teachers on ESD as well as integration of ESD into the programs and courses with specific
topics.

11. Please provide any other information on the implementation of ESD, including with respect to SCP,
in your country that you consider important for sharing.

Kyrgyzstan take part in the ESD process since 2003, more active involvement in the field of ESD have been
started since 2005 after the participation in the Vilnius Ministerial Conference. In September 2003 “The
Concept of the constant ecological education of the Kyrgyz Republic” have been elaborated and approved by
the two key ministries- by the Ministry on Education and Science of the KR and Ministry on Ecology and
Emergencies of the KR. The Plan on implementation of this concept has been elaborated. This document was
issued and distributed among teachers of schools, HEI’s and representatives of academia circles of the
Kyrgyz Republic. At present time all of the activities on ecological education is carried out on the basis of
the concept on ecological education of the Kyrgyz Republic. In February 2005 by the Government Decree of
the KR (dated 11 February 2005 No74) Coordination Council on ESD of the KR (CCESD). It comprises
representatives of the state authorities, HEI’s. institutions dealing with secondary school education,
representatives of the civil society. The goal of the CCESD is the integration of ideas and principles into the
system of formal and informal education in the KR. The Government of the KR has approved the
Regulations on CCESD. In March 2005 delegation of the Kyrgyz Republic took part in the meeting with
high ranking officials from the ministries dealing with environmental protection and education (Vilnius,
March, 2005). Kyrgyz Republic was represented by the deputy of the minister on ecology and emergencies
and deputy of the minister on education, science and youth policy. In framework of his meeting Kyrgyz
Republic presented two messages — “Prerequisites for the implementation of UNECE Strategy on ESD in the
Kyrgyz Republic” as well as position of the CA countries in the implementation of the "UNECE Strategy on
ESD. Initiatives of the CA countries was included into the final document of the Chairman in the UNECE
Meeting on ESD. In July 2005 upon concordance with the two ministries —ecology and education, National
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Coordinator of Kyrgyzstan on ESD has been appointed — representative of the State Agency on
Environmental Protection and Forestry under the Government of the Kyrgyz Republic. In 2006 under the
support from the Government of the Kyrgyz Republic, CAREC, cluster UNESCO office, OSCE and other
organizations in Bishkek the 5" Jubilee Sub-Regional Conference on Education for Sustainable
Development have been conducted. In the work of this conference representatives of UNESCO, UN
University in Tokyo (UNU IAS), OSCE, presidential administration of the KR, governmental administration
of the KR, deputies of Jogorku Kenesh (Parliament) of the KR, ministers on education and environmental
protection from CA countries, teachers of schools, HEI’s, representatives of academia circles, civil society,
international organizations and others. In January 2007 under the CAREC support Kyrgyzstan was able to
submit first voluntary pilot report on ESD indicators which was placed on the following website:
http://www.unece.org/env/esd/Implement.Gov.htm . In August 2007 UNECE Strategy on ESD was
translated into the state language at expenses of the State Agency on Environmental Protection and Forestry,
issued and distributed among the stakeholders.
http://www.unece.org/env/esd/strategytext/strategyKyrgyz.pdf

In October 2007 the deputy minister on education and science Mr. A. Boronov have turned with the report
on the Unified Pun-European Conference of ministers on environmental protection in Belgrade
“Environment for Europe” and presented the Central Asian Initiative (CAI). In 2007 the Concept on
Ecological Safety in the Kyrgyz Republic was approved the Decree of the President, where the aspects of
ESD was highlighted. Since 2007 Kyrgyz Republic holds the position of the Chairman within the
Intergovernmental Commission on Sustainable Development in Central Asian Region.

Since November 2007 Kyrgyz Republic actively involved in the monitoring process on ESD in South-Pacific
region. At present time the country report “Progress report in the field of ESD” have been elaborated by
Kyrgyzstan, sent to UNESCO-Bangkok and was included into the UNESCO ATR «Sharing Progress
towards National DESD Monitoring Systems in the Asia-Pacific: Country Update. Progress report 3».

In May 2007 under the assistance rendered by UN Institute on Advanced Studies in Japan (Yokohama) in
Kyrgyzstan Regional Center on Expertise on ESD (RCE-Kyrgyzstan) was established. It was established to
serve as the platform for the implementation of ESD in Kyrgyzstan and aimed at unification of multi
stakeholders in the field of ESD. In August 2007 RCE-Kyrgyzstan took part in the work of the 2™
International Conference of Regional Centers on ESD matters, which was held in Penang (Malaysia). At
present time there is an ongoing discussion taking place on the participation in the 3" International
Conference of Regional Centers of Expertise on ESD, which is planned to be held in Barcelona. More over,
RCE-Kyrgyzstan conducting the work on integration of ESD ideas and principles among interested
stakeholders, awareness rising for teachers (Republican Session of Teachers — 2007, International
Conference “Bishkek+5: Matters and perspectives of sustainable development of mountainous states). Since
2004 till present time Ozone Center of Kyrgyzstan supporting the project implementation on formation of
public opinion and awareness rising on the matters related to the preservation of ozone layer in Kyrgyzstan
through education for sustainable development” which was included into the collection of examples as the
best practices on ESD. http://www.unece.org/env/esd/GoodPractices/list.html#K). Kyrgyzstan prepared and
sent to the UNECE Secretariat examples of positive practices which are at present time available on website
http://www.unece.org/env/esd/GoodPractices/list.html. Under the consultative and financial assistance of the
State Agency on EP and Forestry, number of teaching and methodical materials has been published.
Published and distributed among the schools and HEI’s of Kyrgyzstan “Collection of sayings and by-words”,
prepared in the framework of local lore competition “Manas Descendants”, “Cradles”, “The Source of
Memories”, “Invaluable gift of ancestors” and others. It includes competition works made by the pupils of
Kyrgyzstan. At present time Republican Fund for Nature Protection and Forestry Development of the State
Agency on EP and Forestry of the KR supported the project on the elaboration of the bibliographic indicators
of literature on ecological education and ESD. Since 2005 in the country functioning the network “Schools
of Kyrgyzstan for the biodiversity preservation and sustainable development” initiated by the Ecological
Movement “BIOM. Number of plot projects are implemented in the country on the ESD principles
integration into the national educational programs for HEI’s and primary schools. The State Agency on
Environmental Protection and Forestry under the Government of the Kyrgyz Republic elaborated website
and placed information on ESD http://www.nature.kg/menu.php?el=4_5. One of the important achievements



Information Paper No. 1
Page 54

is that fact that in February 2008 Ministry on Education and Science of the KR and the UNESCO National
Commission in the KR appointed focal points on ESD matters. However, along with positive results in the
republic there are a number of difficulties on the ESD promotion. There is no any National Action Plan on
the UNECE Strategy Implementation on ESD elaborated for the time being despite of certain perspectives to
do so. ESD considered as the element of ecology or social policy, it is necessary to increase the status of
ESD in Kyrgyzstan as an important priority of the state policy. Despite of the ESD Decade commencement
ESD is not included into the grant and other programs of international organizations and agencies (for
example, UNDP, TASIS, TEMPUS and other) as a priority, including financial institutions such as ADB,
WB, EBRD and others.

NORWAY

1. Does your country have any consultative mechanisms for ESD activities, i.e. a coordination body for
the implementation of the Strategy?

No.

2. Does your country have any national policy documents on ESD i.e. a national strategy for ESD
and/or a national action plan for ESD?

Yes. (http://udir.no/upload/Satsningsomraader/barekraftig_utvikl rapp.pdf); the English version
(http://sustain.no/about/)

3. What approach(es) does your country use in addressing SCP through ESD at the national policy
level, i.e. (a) through inclusion of ESD in policy documents on SCP; and/or (b) through inclusion of
SCP in policy documents on ESD?

We do support the EU-project Consumer Citizenship Network
(http://www.hihm.no/Prosjektsider/CCN/Consumer-Citizenship-Network)

4. Does your country address the issue of integrative conceptualization of ESD, i.e. by enhancing the
integration of socio-economic dimensions in education?

Yes. This is part of the National Curriculum for Primary and Secondary Education (i.e. Formal education).

5. Does your country address the issue of competences in ESD, in particular in the education sector? Is
there specific work done on competences required to promoting SCP?

The issue of competences in ESD is addressed as an integrated part of the Curriculum. Regarding SCP, se q
3.

6. What approach(es) are you using in implementing ESD, i.e. (a) through the integration of ESD
themes across all relevant subjects, programmes and courses, and/or (b) through the provision of

specific ESD programmes and courses?

ESD is implemented through the integration of ESD themes across all relevant subjects, programmes and
courses, this also applies to SCP.

7. Does your country address the issue of developing adequate teaching tools and materials for ESD?
Yes. This is part of the implementation of the national policy document on ESD (see above).
8. Does your country address the issue of ensuring/assessing the quality of ESD?

The Norwegian Centre for Science Education has developed a set of quality criteria. (See URL:
http://miljolare.no/tema/demokrati/artikler/esd-skoler/). In addition, the EU-project SUPPORT
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(www.support-edu.org), chaired by Norway, is aimed at enhancing the quality of education for sustainable
development. It is also shored up by action research. One of its main activities is CO,nnect
(www.co2nnect.org).

9. Does your country promote research and development with regard to ESD?
The answer is partly no (See Q 8).

10. Does your country undertake capacity-building and awareness-raising activities to promote ESD,
including through informal and non-formal education?

The answer is mostly no. However, see next question.

11. Please provide any other information on the implementation of ESD, including with respect to SCP,
in your country that you consider important for sharing.

The Ministry of Education and Research together with the Ministry of Environment has launched a
programme called Den naturlige skolesekken. The programme is supporting formal and informal science
education and education for sustainable development by utilizing learning environments outside the schools.
These environments span from museums and science centres to natural environments (e.g. woods). Local
NGOs (e.g. WWF) is to be invited to participate by virtue of their competence and local knowledge.

THE NETHERLANDS

1. Does your country have any consultative mechanisms for ESD activities, i.e. a coordination body for
the implementation of the Strategy?

From the start of the National Program Learning for Sustainable Development there was a steering
committee with 7 departments and provincial and local authorities and Water boards. As in NL there is a
national program on ESD and there is a new program on Environmental Education there is a new steering
Group in charge of both programmes, consisting high level representatives from national governments,
provinces, local government and water boards. NGOs, research and businesses are represented as agenda-
member and in reference group.

2. Does your country have any national policy documents on ESD i.e. a national strategy for ESD
and/or a national action plan for ESD?

Yes, there is an national action plan for ESD (Learning for Sustainable Development) see
www.senternovem.nl/lvdo = English

Yes, ESD is part of the National action plan for SD: Kabinets Aanpak Duurzame Ontwikkeling (KADO see
link http://www.vrom.nl/Docs/milieu/2008050615Kamerbrief duurzameontwikkeling.pdf)

3. What approach(es) does your country use in addressing SCP through ESD at the national policy
level, i.e. (a) through inclusion of ESD in policy documents on SCP; and/or (b) through inclusion of
SCP in policy documents on ESD?

Sustainable consumption and production is just a subtheme that is addressed in ESD. HOW it is addressed is
in both ways, but also in e.g. biodiversity strategy, but how it is developed as a topic for education is under
the umbrella of ESD.

4. Does your country address the issue of integrative conceptualization of ESD, i.e. by enhancing the
integration of socio-economic dimensions in education?

ALL.: is one of the central criteria for ESD projects under the national program LfSD.
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5. Does your country address the issue of competences in ESD, in particular in the education sector? Is
there specific work done on competences required to promoting SCP?

Yes, there are specific descriptions of competences on SD in Higher Education (www.dho.nl) and there are
specific competences for teachers and educators (www.duurzamepabo.nl). There are no specific
competences in SCP.

6. What approach(es) are you using in implementing ESD, i.e. (a) through the integration of ESD
themes across all relevant subjects, programmes and courses, and/or (b) through the provision of
specific ESD programmes and courses?

Both are in place, but as the Dutch Curriculum system leave lot of responsibility to individual schools, the
approach is mostly in creating inspiring practices and knowledge management, rather than guidelines or
legislation.

7. Does your country address the issue of developing adequate teaching tools and materials for ESD?

Yes, and they are promoted by internet and in trainings. E.g. www.duurzaamheid.kennisnet.nl.

8. Does your country address the issue of ensuring/assessing the quality of ESD?
There are quality criteria for ESD in higher education, as the AISHE method (see www.dho.nl)

In the national program L{SD there are criteria for projects, which underpin the specific characteristics of
ESD.

9. Does your country promote research and development with regard to ESD?

Yes, the conceptual development of ESD is supported by e.g. a series of essays addressing specific topics
and methods in ESD. In research there is paid attention to monitoring and development of the national ESD
program, Story writing in projects, and research of long term output and outcome of learning.

10. Does your country undertake capacity-building and awareness-raising activities to promote ESD,
including through informal and non-formal education?

Yes, specific as the LfSD program is addressing also decision makers on all levels, and stakeholders as
NGO, Media, businesses at regional and local level, most activities are informal and non formal. Consumer
organisations pay attention to sustainability issues.

11. Please provide any other information on the implementation of ESD, including with respect to SCP,
in your country that you consider important for sharing.

The issue of Youth participation is on the agenda in ESD politics.

SLOVAKIA

1. Does your country have any consultative mechanisms for ESD activities, i.e. a coordination body for
the implementation of the Strategy?

Yes. In December 2005 “national ESD platform”, the National commission for ESD was set up. At the
moment the National commission for ESD is not institutionally operational, only represents the group of
interested experts who meet from time to time at different occasions devoted to ESD in Slovakia. Some
members of the commission are permanently in contact sharing experiences and information in the field. I
am not aware of any special mechanism regarding SCP.
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2. Does your country have any national policy documents on ESD i.e. a national strategy for ESD
and/or a national action plan for ESD?

Yes. In December 2005 “national ESD platform”, the national commission for ESD was set up. The first
phase of commission’s work was finished in December 2006 when the National Action Plan for ESD was
finalized. This national implementation plan addresses objectives, activities, measures, tentative timetable
and means of implementation. Despite this existing policy implementation framework the work on
implementation the objectives of the NAP for ESD has been stagnating from the year 2007 due to the weak
political and financial support from the governmental level. Most efforts has been spent and most work has
been done in higher education (the fulfillment of the task of NAP for ESD in the higher institution segment is
evaluated annually).

ESD has been integrated into the National Action Plan for SD which was approved in July 2005 including in
its objectives also educational part following UNECE Strategy objectives.

3. What approach(es) does your country use in addressing SCP through ESD at the national policy
level, i.e. (a) through inclusion of ESD in policy documents on SCP; and/or (b) through inclusion of
SCP in policy documents on ESD?

There probably are not any special approaches related to SCP and generally to the issue is given little
attention.

4. Does your country address the issue of integrative conceptualization of ESD, i.e. by enhancing the
integration of socio-economic dimensions in education?

Yes/No. Generally speaking not very much, but some initiatives are present at higher education institutions.
Universities have started to integrate abovementioned task into their curricula. In December 2008 all
universities were informed about the recommended objectives and tasks, which should be realised within
education, research and management. Universities on the basis of the questionnaire that was distributed to all
of them in January 2009 have prepared proposal how to improve the current situation. This proposal will be
submitted to Ministry of Education for further discussion. From the questionnaires emerged the fact that
within the sustainable issues the environmental and ecological themes prevail so there is a lot to do in the
future.

5. Does your country address the issue of competences in ESD, in particular in the education sector? Is
there specific work done on competences required to promoting SCP?

Yes/No. Generally speaking not very much. In the framework of Green Schools some work has been done in
the field. At some universities environmental management systems are starting to be implemented and some
economy drive measures introduced. But systematic measures are still missing. A big shortage is a lack of
finances at Universities to be incurred on these measures. The overall awareness of the management about
the SD/SCP is missing as well.

6. What approach(es) are you using in implementing ESD, i.e. (a) through the integration of ESD
themes across all relevant subjects, programmes and courses; and/or (b) through the provision of
specific ESD programmes and courses?

At governmental level the support is very low if not any. At nongovernmental level there are few approaches
within the Green School program, provision of participatory environmental management procedures,
educational activities and trainings for basic and secondary teachers about the different aspects of ESD.
Universities have progressed significantly in the integration of SD topics into relevant subjects when more
than half of them have today separated subjects devoted to SD.

7. Does your country address the issue of developing adequate teaching tools and materials for ESD?
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Yes/No. At governmental level the support is very low if not any. Some NGOs are providing some materials,
but these are more or less only local and individual endeavours.

Universities as the abovementioned questionnaire has showed make use of some innovative approaches in
their education through which the students are motivated to work more actively. Teaching tools and
materials are available; some dozens of books already exist about the issue. But the important result of the
questionnaire is missing basic handbook/publication describing and dealing with key themes of SD
(ecological/environmental, sociologic, economic and cultural) in its complexity. Such a bible if accessed
electronically would create a basic study material for publishing specialized books and teaching materials for
different studying programmes.

8. Does your country address the issue of ensuring/assessing the quality of ESD?
No. Not yet.
9. Does your country promote research and development with regard to ESD?

Yes/No. A lot of particular research projects supporting SD have been realized so far. But database about
their results and the availability to them is very low. Interdisciplinary oriented projects should be more
supported as for the moment specialized projects within single scientific disciplines are privileged.

10. Does your country undertake capacity-building and awareness-raising activities to promote ESD,
including through informal and non-formal education?

No. Not at governmental level, only some NGO are locally dealing with this task. Also medias are still very
inactive in the issue.

11. Please provide any other information on the implementation of ESD, including with respect to SCP,
in your country that you consider important for sharing.

Topic of SCP is absent in the official school documents for basic and secondary schools which are at the
moment discussed and commented also by NGOs trying to incorporate the SCP themes into the school
curricula. Universities as it has been described above are key actors. For example very positives steps can be
visible also at technically oriented universities where the SCP issue is discussed also at different seminars
often organised by students in the cooperation with NGO sector. For more than 10 years there has been a
contest organised by Universities aimed at choice of best student work devoted to SD.

SLOVENIA

1. Does your country have any consultative mechanisms for ESD activities, i.e. a coordination body for
the implementation of the Strategy?

A working group for Education for Sustainable Development was established by Ministry of Education and
Sport. This working group targets especially on formal education till tertiary education, since Slovenian
Ministry of Education and Sport covers early childhood education (kindergartens), primary education,
secondary education and higher professional education.

A governmental Council of SD is composed of state secretaries and the work will be divided between
different groups that are already established. Since Slovenia hasn’t got a coordinating group that would deal
with ESD on all levels of education and target different groups, Ministry of Education and Sport gave a
suggestion to the governmental Council of SD to establish a new group. Council established a new working
group for ESD in 2008 that includes all stakeholders and different ministries (not only for education and
environment). Since the establishment of the new government in December 2008 the plan of ministerial
working group is still in progress.



Information Paper No. 1
Page 59

2. Does your country have any national policy documents on ESD i.e. a national strategy for ESD

and/or a national action plan for ESD?

National policy:

» Guidelines for Education for Sustainable Development from Preschool to Pre-university Education
(Appendix numb. 1 or.
http://www.mss.gov.si/fileadmin/mss.gov.si/pageuploads/podrocje/razvoj_solstva/trajnostni_razvoj/trajn

ostni_smernice_VITR.doc; in ENG:

http://portal.mss.edus.si/pls/portal/docs/PAGE/PORTAL SOLSTVO_MSS/MSS STRANI/MSS DOK
UMENTI ZA SPLET/VITR%20ANG%20SCREEN.PDF)

ESD in sections of some documents:

In most important documents, dealing with education:

» Act on Changes and Supplementations of Elementary School Act (2007; available on:
http://www.uradni-list.si/1/objava.jsp?urlid=2007102&stevilka=5073 ) sets forth new objectives of
elementary education in Slovenia:

(0]

* Education for sustainable development and active social integration in the democratic process
which involves in-depth knowledge of and responsible attitude towards oneself and others, own
and other cultures, natural and social environment, and towards future generations”.

» New changes of The Organization and Financing of Education Act (adopted in March 2008; available
on: http://www.uradni-list.si/1/objava.jsp?urlid=200836&stevilka=1460) set some new aims:

(0]

- “ Development of consciousness of national affiliation and identity, and knowledge of the history
of Slovenia and its culture. Education institutes shall strive to develop consciousness of national
affiliation and identity to wit institutes shall commemorate national holidays--the rendition of the
national hymn of the Republic of Slovenia shall be an integral part--and engage in other activities.
Education institutes shall fly the flag of the Republic of Slovenia at all times; in areas where Italian
and Hungarian national communities reside a flag of the national community shall be flown as
well;

- Education for sustainable development and active social integration in the democratic process, in-
depth knowledge and liable attitude towards oneself, own health, others, own and other cultures,
natural and social environment, and towards future generations”.

Slovenian parliament has adopted Strategy of development of Slovenia (available on:
http://www.slovenijajutri.gov.si/fileadmin/urednik/dokumenti/strategija_razvoja_slovenije.pdf)
and a governmental Council for sustainable development is in charge of its fulfillment. Although
the ESD does not explicitly form part of the Strategy, the Council is dealing also with ESD; a new
working group was established.

3. What approach(es) does your country use in addressing SCP through ESD at the national policy

level, i.e. (a) through inclusion of ESD in policy documents on SCP; and/or (b) through inclusion of
SCP in policy documents on ESD?

Slovenia has included the SCP contents in National Curriculum for ESD on primary and secondary level.
This document is available on the following web site:
http://www.zrss.si/default.asp?link=predmet&tip=6&pID=22 &rID=267

4. Does your country address the issue of integrative conceptualization of ESD, i.e. by enhancing the

integration of socio-economic dimensions in education?
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Yes. National Curriculum for ESD includes all the three components: environmental, social and economic.
SCP contents are distributed through each of them.

5. Does your country address the issue of competences in ESD, in particular in the education sector? Is
there specific work done on competences required to promoting SCP?

Yes. Linked with PISA and OECD project DeSeCo we classified the conceptual framework of ESD
competencies for students into three broad categories:

1. using tools interactively

2. interacting in heterogeneous groups

3. acting autonomously

On this basis, ESD competences have been classified as:

subject competences,
methodological competencies,
social competencies and
personal competencies.

halb o e

Each of these competencies is linked with SCP.

6. What approach(es) are you using in implementing ESD, i.e. (a) through the integration of ESD
themes across all relevant subjects, programmes and courses, and/or (b) through the provision of
specific ESD programmes and courses?

Education for Sustainability and Global Learning addresses environmental, social and economic issues that
are of importance to young people in Slovenia, EU and wider. ESD is implemented into the curricula in
Slovenia through cross curricular themes.

Slovenian schools find that ESD is useful in designing and planning their wider curriculum. Cross curricular
themes should not be considered in isolation; for example, there are links between global issues and
sustainable development.

Slovenian schools have found many different ways to build ESD into their curriculum. They include:

1. teaching ESD through existing school subjects with cross curricula topics

2. thematic days (for example Day of Earth, Day of the Water), activity weeks and events that focus on a
particular content or objective of ESD (for example Campaigning on global development issues,
Promoting recycling)

whole-school development plans, policies and ethos with elements of ESD

activities that integrated into the routines of the schools

educational visits and out of hours learning opportunities and bringing ESD experts into the schools
project programmes (Innovative projects, Hidden treasure , ECO Schools, UNESCO ASP net, Health
Schools)

7. any combinations of these.

SNk w

7. Does your country address the issue of developing adequate teaching tools and materials for ESD?

Yes. Slovenia adopted Guidelines for Education for Sustainable Development from Preschool to Pre-
university Education that includes some general guidelines for ESD-related teaching tools and materials.
ESD tools and materials have to satisfy general guidelines for preparing teaching tools and materials.

Last year many tools and materials for ESD, done by experts and practitioners, were financed by Ministry of
Education and Sport and distributed to teachers in kindergartens, elementary and secondary schools and to
other different stakeholders (NGO-s, municipals, universities etc). Every tool has a review before publishing.
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8. Does your country address the issue of ensuring/assessing the quality of ESD?
Yes. Slovenian schools are active partners in the following projects:

1. ENSI (Environment and School Initiatives)
SEED (School Development through Environmental Education ) - an important product of this
project is a booklet QC of ESD school which was translated into the Slovenian language.

3. SUPPORT ( Partnership and Participation for a Sustainable Tomorrow)

Ministry of Education and Sport through European Social Fund finances quality projects of school networks,
especially on ESD.

SCP contents are included in all of these projects.
9. Does your country promote research and development with regard to ESD?

Yes. Some researches, financed by Ministry of Education and Sport and Public Research Agency are
concluded (inclusion of the elements of sustainable consumption and sustainable development in school
curriculum; analysis and encouraging the integration of education for sustainable development into primary
schools). They are available on:
http://www.mss.gov.si/si/delovna_podrocja/razvoj_solstva/razvojno_raziskovalne studije_crp/izbrani_proje
kti_2006_2013/#c17085

Some researches have just started.

Other researches are financed through European Social Fund (public tenders) or done by research institutes
through annual working plan, agreed by Ministry of Education and Sport.

10. Does your country undertake capacity-building and awareness-raising activities to promote ESD,
including through informal and non-formal education?

Yes, we promote ESD as a complex and continuously evolving concept, with permanent interaction between
social, economic and environmental areas and a variety of key themes: inter alia, poverty alleviation,
citizenship, peace ethics, responsibility for local and global context, democracy and governance, justice,
security, human rights, health, gender equity, cultural diversity, rural and urban development, economy,
production and consumption patterns, corporate responsibility, environmental protection, natural resource
management, and biological and landscape diversity.

Promotion of ESD in the informal and non-formal education sector entails a holistic and systemic approach
and a specific knowledge, skills and values.

11. Please provide any other information on the implementation of ESD, including with respect to SCP,
in your country that you consider important for sharing.

Research project Inclusion of the elements of sustainable consumption and sustainable development in
school curriculum was financed by Ministry of Education and Sport and Public Research Agency between
2006 and 2008.

The main aim of the project was to prepare the expertise which would facilitate the inclusion of the elements
of sustainable consumption and sustainable development in the Slovene school curriculum. In order to
achieve this aim the following goals were attained:

e Review and analysis of the relevant current literature and trends in the area of sustainable
development and education for sustainable development.
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e Review and analysis of the relevant foreign school curricula and of the Slovene school curriculum
(for the elementary and grammar school) regarding the inclusion of the sustainable development and
sustainable consumption themes and contents.

e Empirical research amongst Slovene secondary school students and their teachers in order to
establish the “presence” of the sustainable development and sustainable consumption themes in teaching and
learning processes and the teachers’ perceptions of the inclusion of these themes in the syllabi.

e Preparation of the list of the sustainability themes (focusing primarily on sustainable consumption),
which could be included in the subjects’ syllabi, in the teaching and learning processes of different subjects,
and in other school activities. The list of the good practice examples of education for sustainable
development was gathered.

Methodology: The analysis of relevant scientific and expert literature of different concepts related to
education for sustainable development was combined with an empirical research amongst Slovene secondary
school students and their teachers. The research was designed as a survey and the data were collected by
means of a self~administered four-page questionnaire. It was completed by 454 final year secondary school
students (app. 18 years old) by 111 teachers.

Results: Analysis of the curricula: as it was the case also in some other foreign curricula that we’ve
reviewed, we can say that sustainability themes in Slovene syllabi are mostly related to environmental
dimensions of sustainable development (ecologic, conservation themes). It can be claimed that sustainable
development themes are approached in a more holistic way at the beginning of the elementary school; as
pupils and student are progressing from school year to school year, they meet these themes more often within
the natural science and technical subjects.

Research amongst students and teachers: the above mentioned findings were in line with the results of the
empirical research. Amongst others it was also found out that students are not aware of the complexity of
consumer choices and its’ consequences on the economic and social development. Again, the environmental
dimension was the most obvious. The research amongst teachers in general showed that they have positive
attitude towards inclusion of sustainable development and sustainable consumption themes in their subjects.
However, it was established also that sustainable development as well as sustainable consumption are still
relatively vague concepts, and this has an influences on the inclusion of these theme in the lessons. It was
also found out that many teachers are aware of the complexity of the sustainable development concept as
well as of the importance of the in-service teacher education. They expressed their willingness to take part in
the education for sustainable development themselves.

SWEDEN"

1. Does your country have any consultative mechanisms for ESD activities, i.e. a coordination body for
the implementation of the Strategy?

There is no national coordinating body for the implementation of the Strategy, however, the Swedish
National Commission for UNESCO (Svenska Unescorddet) has ESD as an overarching theme for its work
and is a facilitator of national activities on the theme. In order to achieve the strategy the National
Commission has invited concerned NGOs, government agencies and ministries to join interactive groups on
various themes, where sharing information about planned activities and developing joint activities and
projects are key elements. One of the groups has an ESD focus, another has culture. In addition, the Ministry
of Education and Research has designated focal points for ESD at each department. These are co-ordinated
by the Ministry’s Secretariat of International Affaires.

!9 The Swedish reply was compiled from contributions made at very short notice by concerned units and organisations.
Please note that this is not a comprehensive description of the current situation. Contact information: Anna Lundh,
Ministry of Education and Research, anna.lundh@education.ministry.se, ph +46 8 405 14 57.
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In 2007 the Swedish National Council of Adult Education (Folkbildningsrddet) carried out a government
assignment to stimulate and develop the themes ‘international solidarity’ and ‘society’s reorientation towards
sustainable development’ in liberal adult education. The report from the assignment points out that ESD is
very much in line with the ideology and pedagogy of Swedish liberal adult education.

In addition, once a year the Swedish National Council of Adult Education carries out a follow-up of
activities concerning ESD in folk high schools and study associations. The result is reported to the
government. Included in the annual report are activities concerning e.g. sustainable development, global
justice, public health, equity, life-long learning and culture.

Annually as well, all government agencies report on their environmental management systems to the
Ministry of the Environment. This means all public universities report on direct and indirect (e.g. education
and research) environmental aspects - several institutions have extended ‘environmental aspects’ to include
sustainable development - of their work.

In addition two networks at university level organize a joint bi-annual conference on ESD where taking stock
of the current situation, is one of the main points.

2. Does your country have any national policy documents on ESD i.e. a national strategy for ESD
and/or a national action plan for ESD?

There is no national policy document (strategy/action plan) on ESD which includes all educational levels in
Sweden.

However, in the Education Act — which is a steering document for pre-school, compulsory comprehensive
and upper secondary school and certain equivalent forms of school, i.e. special schools principally for pupils
with impaired hearing/vision and speech disabilities, schools for the mentally disabled and Sami schools, as
well as adult education, adult education for the mentally disabled and Swedish for immigrants — it is stated
that “school activities shall be structured in accordance with fundamental democratic values. Each and every
person active in the school system shall promote respect for the intrinsic value of every human being and for
our common environment. Persons active in the school system shall in particular promote equality between
the genders and actively counteract all types of insulting treatment such as bullying or racist behaviour.”
Find the Education Act in English at: http://www.sweden.gov.se/sb/d/574/a/21538

The curriculum for the non-compulsory school system (Lpf 94) points out that an environmental perspective
in education provides students with insights so that they can not only contribute to preventing harmful
environmental effects, but also develop a personal position to major global environmental issues. It also
emphasizes that education should illuminate how the functions of society and our ways of living and
working can best be adapted to create conditions for sustainable development. Furthermore, it states that it is
important to have an international perspective to be able to see one’s own reality in a global context in order
to create international solidarity and prepare pupils for a society that will have closer cross-cultural and
cross-border contacts.

http://www.skolverket.se/sb/d/493/a/1306 (in English)

For higher education, ESD is included in the Higher Education Act (Hégskolelagen), Chapter 1, section 5:

-”In their activities, higher education institutions shall promote sustainable development that ensures present
and future generations a healthy and good environment, economic and social welfare and justice.”

-”Equality between women and men shall always be observed and promoted in the activities of the higher
education institutions.”

- ”The higher education institutions should furthermore in their activities promote understanding of other
countries and of international conditions.”
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-“The higher education institutions shall also actively promote and broaden recruitment to higher education.”

In addition, ESD competencies, knowledge and themes are included in the objectives of several of the
university qualifications described in the Higher Education Ordinance (Hogskoleférordningen) (Appendix
2). The Ordinance also contains e.g. instructions on student influence and representation in governing bodies
of the universities.

Translations into English of all statues concerning education and culture are found at:
http://www.sweden.gov.se/sb/d/3288/a/19574

Similarly, there are policy documents concerning ESD for liberal adult education. These have been collected
in a book (2006) available in English on the web site of the Swedish National Council of Adult Education,

http://www.folkbildning.se/download/533/FBR_Sustainable.pdf

In 2008 the Nordic countries revised their shared strategy for sustainable development — Hdallbar utveckling —
En ny kurs for Norden — which includes ESD and SCP and sets up objectives and priorities for 2009-2012.
For more information see the web site of the Nordic Council of Ministers:
http://www.norden.org/start/start.asp?lang=6

3. What approach(es) does your country use in addressing SCP through ESD at the national policy
level, i.e. (a) through inclusion of ESD in policy documents on SCP; and/or (b) through inclusion of
SCP in policy documents on ESD?

Both approaches are used. On the one hand ESD is included in the activities around the Marrakech process,
see more information in the reply to question 11. On the other hand SCP is included in ESD themes in
general, as well as specific, policy documents concerning education.

In addition, the curricula for the compulsory and non-compulsory school systems, together with the
syllabuses, are permeated by the thoughts of ESD. The documents may be found in English at the following
web link: http://www.skolverket.se/sb/d/493. SCP specifically is included in the goals for certain subjects in
the compulsory school.

Example: Home and consumer studies

Home and consumer studies, which is a compulsory subject in the compulsory school, contains studies about
resource management which refers to the management of human, economic and other material resources, as
well as natural resources, both locally and globally. These studies have as objective to give pupils an
understanding of the interaction between the household, society and nature and provide the basis for pupils to
actively take part in creating a conscious lifestyle and a sustainable society.

Among the goals for grade 5 is: to be able to use different goods, methods and tools in the household and
through this show consideration for health, household economics and the environment. The goal is similar
but more advanced and comprehensive for grade 9. Another example, from grade 9, is the goal; to know
one’s rights as a consumer and to be able to value different kinds of information while carrying out tasks in
the household.

4. Does your country address the issue of integrative conceptualization of ESD, i.e. by enhancing the
integration of socio-economic dimensions in education?

The social-economic dimension is an important part of the Swedish Education Act. According to the
Education Act, all children and youths shall have equal access to education. All children shall enjoy this
right, regardless of sex, place of residence, or socio-economic background. The Education Act states that the
education shall “provide the pupils with knowledge and, in co-operation with the homes, promote their
harmonious development into responsible human beings and members of the community.” Consideration
shall also be given to pupils with special needs.
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In addition, the Education Act contains requirements concerning active measures to combat bullying and
similar kinds of degrading treatment. The educational facilities must conduct active targeted efforts to
prevent and combat all forms of degrading treatment. Every facility will be required to have an equal
treatment plan describing planned measures.

The curricula for the compulsory and non-compulsory school system state that the fundamental value system
shall permeate all activities in schools and preschools. This involves working with the fundamental value
system, i.e., democratic values such as solidarity, equality between people and equal opportunity. Working
with fundamental values is a continually ongoing process that covers all situations in the school: teaching,
breaks, the hallways between classes, the staff-room, and the interaction between staff and pupils.

Reference: http://www.skolverket.se/sb/d/493)

The Swedish Parliament (Riksdagen) has established overall objectives for the state support to liberal adult
education. The activities shall:

* strengthen and develop democracy,

» make it possible for people to influence their life situation and create participative involvement in societal
development,

* bridge educational gaps and raise the level of education and cultural awareness in society,
* broaden the interest for and increase participation in cultural life.

Based on these objectives, the study associations and folk high schools are free to shape the goals of the
activities on their own.

Example: Home and consumer studies

Home and consumer studies, which is a compulsory subject (see more information in question 3), is
supposed to give pupils an understanding of the interaction between the household, society and nature and
provide the basis for pupils to actively take part in creating a conscious lifestyle and a sustainable society.
Among the goals for grade 9 are: to be able to cooperate with others regardless of differences in e.g. gender
and ethnic background, and to have an understanding of issues concerning cultural diversity and equity in
connection with household tasks.

5. Does your country address the issue of competences in ESD, in particular in the education sector? Is
there specific work done on competences required to promoting SCP?

The Swedish school system is a goal-based system with a high degree of local responsibility. The main
responsibility for educational activities, including in-service training, lies with the municipalities and the
authorities responsible for independent schools. There is currently no available overview of the in-service
training taking place, hence the question is difficult to answer.

There is a national programme on ESD called The Global School (Den Globala Skolan) which offers in-
service training for teachers and other staff, school leaders, politicians at local level, staff involved in teacher
education at university level as well as students in teacher education. Among the themes visited are: a
sustainable lifestyle, climate change, hiv/aids and human rights. The programme also offers teaching and
learning seminars about ‘active learning’. For more information, see http://www.denglobalaskolan.com. (in
Swedish)

Indirectly, the work a school puts in to receive the award “Sustainable school” (Utmdrkelsen Skola for
hallbar utveckling) involves in-service training on ESD. The National Agency for Education (Skolverket)



Information Paper No. 1
Page 66

houses the award programme and there is extensive information about requirements and a guide on how to
reach the goal on http://www.skolverket.se/sb/d/2274 (in Swedish)

In Sweden examples of good practice are used quite extensively to support development and training, also in
the area of ESD and SCP. As an example, the National Agency for Education and the National Agency for
Higher Education (Hogskoleverket) have materials available for free on their web sites. In addition, the
WWF Sweden (Virldsnaturfonden) has published a collection of examples on ESD in higher education,
which is a free publication available in print and on the internet. Mostly the materials have teaching staff and
course planners as target groups, but they may also be used for inspiration by decision-makers, leadership
and others who are interested.

In liberal adult education, the different organisations regularly organize events and conferences — at local,
regional and national level — to develop staff’s competencies in ESD. In addition a collection of examples of
good practice (including on learning methods) — with the title Folkbildningens eldsjdilar — was published by
the Swedish National Council of Adult Education in 2007.

6. What approach(es) are you using in implementing ESD, i.e. (a) through the integration of ESD
themes across all relevant subjects, programmes and courses,; and/or (b) through the provision of
specific ESD programmes and courses?

The most common approach to implementing ESD in the compulsory and the non-compulsory education
system, and in higher education, is through the integration of ESD themes in subjects and courses. Specific
ESD programmes and courses are available as well. In addition there exists e.g. independent upper secondary
schools and folk high-schools which have sustainable development and ESD as overarching idea.

Example: Civics

Civics is a core subject in upper secondary education. One of the objectives of Civics is that the students
shall develop knowledge in order to form their own points of view and to be able to act in local, regional and
global issues that are of importance for a sustainable society. Students shall after the first course (Civics A)
be familiar with how political, economic, geographical and social conditions form not only our own, but also
international society.

Example: Higher education

It is possible to receive a Ph.D. in ESD. Furthermore, ESD is included in teacher education at several higher
education institutions, either/both as an integrates theme or/and as a specific course or project. Sometimes,
but not always, the issue of how to teach and to use appropriate teaching methods are discussed and tested in
a live teaching situation. Each institution decides over design and syllabus of courses and programmes
offered, however, they need to follow the Higher Education Act and Ordinance.

7. Does your country address the issue of developing adequate teaching tools and materials for ESD?

There is no centralized, centrally financed or centrally controlled materials/tools production for education.
Instead it is a marked-driven situation where the decisions concerning the purchasing of teaching/learning
materials are made at a local level, by municipalities and the authorities responsible for independent schools.
This is in line with the high degree of local responsibility described in question 5. The inspection of teaching
material ended in 1991 since it was not considered compatible with the goal-based system. Textbooks and
other school materials are produced on the open market.

Swedish radio and Swedish television (specifically Utbildningsradion) produce quality programs which are
broadcasted on national TV and radio and may be used in an educational setting at different educational
levels depending on the production. ESD-themes have been investigated or presented in several programs.
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A review of ESD and SD in teacher education made by the National Agency for Higher Education in 2008
showed that there is quite a few teaching materials, or material that may be used in a learning situation, for
different education levels available through the internet and the public libraries.

Also see the reply to question 5 on examples of good practice.
8. Does your country address the issue of ensuring/assessing the quality of ESD?

Regularly the National Agency for Education carries out national reviews of how subjects are taught and of
pupils’/students’ understanding of subject matter. One national review of social science, where several ESD
themes are taught, was made in 2003 and involved pupils and teachers in year 9.

Similarly, the National Agency for Higher Education carries out reviews of the quality of subjects and
programmes offered at universities and university colleges. Recently teacher education was reviewed, a
process which included ESD.

The newly established Swedish Schools Inspectorate (Skolinspektionen), has an instruction to examine the
quality of education and to be the supervisory authority over public child-care institution, pre-school and
schools. It houses the Child and School Student Representative (Barn- och elevombudet), a sort of
ombudsman.

9. Does your country promote research and development with regard to ESD?

There are national research grants available for ESD, however the interdisciplinary nature of the field makes
it somewhat of a challenge to be successful in the application processes. In addition there is research on ESD
carried out by Ph.D. students in e.g. pedagogy and the didactics of a range of subject areas.

10. Does your country undertake capacity-building and awareness-raising activities to promote ESD,
including through informal and non-formal education?

The media, as well as liberal adult education, are important actors in awareness raising and capacity-building
of the general public.

Also see replies to questions 5 and 7.

11. Please provide any other information on the implementation of ESD, including with respect to SCP,
in your country that you consider important for sharing.

The Swedish International Centre of Education for Sustainable Development (SWEDESD) was officially
started in January 2008. Its purpose is to facilitate and support education and learning in the field of
sustainable development. The Centre is a department of Gotland University and financed by SIDA, the
Swedish International Development Cooperation Agency. SWEDESD supports education for sustainable
development (ESD) as a part of Sweden’s development cooperation. The Centre has a broad scope including
formal and informal educational organizations and the promotion of capacity development in ESD.
SWEDESD intends to work with policy makers, officials, leaders and planners in pre-primary, secondary,
higher and non-formal education, with governmental and civil society organizations (CSOs). SWEDESD’s
activities include initiating, promoting and supporting policy development, designing and implementing
education and training programmes at Gotland University and elsewhere, capacity development projects with
partner institutions in the developing world, and compiling, evaluating and disseminating research and
practical experience within the ESD field.

In addition, Sweden is actively involved in the Marrakech process, e.g. the follow up of the World Summit
on Sustainable Development in Johannesburg regarding sustainable consumption and production. Since 2005
Sweden is leading the (international) Task Force on Sustainable Lifestyles within this process. The task force
is running a number of different projects, the larger part on information and education on sustainable
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development/sustainable lifestyles and consumption. It has close co-operation with other Marrakech task
forces, especially the Italian one on education for sustainable consumption. The Italian task force has
developed an excellent guide: Here and now: Education for Sustainable Consumption.

The purpose of the task forces is to concretise work and give input to the 10-year Framework of Programmes
on Sustainable Consumption and Production which will be presented at CSD (Commission on Sustainable
Development) in 2010 and adopted the year after, 2011.

Within UNECE Sweden has supported a report on SCP in EECCA and SEE countries (carried out by UNEP
and EEA). Additional support has been given to UNEP 2009 for further work and a Pan European Initiative
on SCP in accordance to the EfE (Environment for Europe) Declaration.

THE FORMER YUGOSLAYV REPUBLIC OF MACEDONIA

1. Does your country have any consultative mechanisms for ESD activities, i.e. a coordination body for
the implementation of the Strategy?

Yes. In the Ministry of Education and Science of the FYR of Macedonia there is a person-focal point for
ESD. At the national level there is no ESD coordinative Body.

2. Does your country have any national policy documents on ESD i.e. a national strategy for ESD
and/or a national action plan for ESD?

No. We are in a process of analytical approach at the mainstream strategy, planning documents. The next
step will be introducing ESD into these documents.

3. What approach(es) does your country use in addressing SCP through ESD at the national policy
level, i.e. (a) through inclusion of ESD in policy documents on SCP; and/or (b) through inclusion of
SCP in policy documents on ESD?

ESD is rarely present in the educational policies. However, a systematic approach lacks in the educational
policy documents.

4. Does your country address the issue of integrative conceptualization of ESD, i.e. by enhancing the
integration of socio-economic dimensions in education?

5. Does your country address the issue of competences in ESD, in particular in the education sector? Is
there specific work done on competences required to promoting SCP?

6. What approach(es) are you using in implementing ESD, i.e. (a) through the integration of ESD
themes across all relevant subjects, programmes and courses, and/or (b) through the provision of
specific ESD programmes and courses?

In the FYR of Macedonia we are facing with parallel process of slowly introduction the ESD in the
educational documents. At the primary school level, secondary general and vocational educational level, as
well at the university level some special EE, and very rarely ESD programs are introduced. As an example
the special Institute for ESD is opened at the University level.

7. Does your country address the issue of developing adequate teaching tools and materials for ESD?

No. Textbooks are the unique obligatory teaching tool in the FYR of Macedonia Educational system.
Unfortunately, the ESD aspects are introduced very slowly in this tool.
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8. Does your country address the issue of ensuring/assessing the quality of ESD?
No.
9. Does your country promote research and development with regard to ESD?

Yes. In the new adopted Low for Science in April 2008, two of the defined aims of the Low are:
A) mutual connection of the science and education and

B) sustainable development and protection of the living environment
These makes solid basis for promoting education and research at the education for sustainable development.

10. Does your country undertake capacity-building and awareness-raising activities to promote ESD,
including through informal and non-formal education?

Yes. The FYR of Macedonia has introduced the optional subject named “Environmental Education” at the
primary school level. Environmental education is a subject at the secondary school level, and at the Higher
educational, university level. Initial attention is given to the Environmental education as a optional subject at
some teachers trainings colleges at the university level.

11. Please provide any other information on the implementation of ESD, including with respect to SCP,
in your country that you consider important for sharing.

- Ministry of Education and Science of the FYR of Macedonia is partner organization in the realisation of the
EU Comenius Life Long Learning project “SUPPORT: Partnership and participation for a sustainable
tomorrow”.

- Currently Republic of Macedonia is making preparations for including the country in the ENSI network.
UZBEKISTAN"

1. Does your country have any consultative mechanisms for ESD activities, i.e. a coordination body for
the implementation of the Strategy?

CornacHo coBmectHoro [locTanoBnennss MUHUCTEpCTBA BBICILIETO U CPEIHE-CIIEIIMATBHOTO 00pa30BaHus,
MunucrepcTBa HapoHOTO 00pa3oBanus U ['ockommpuposr Pecniyomuku Y30ekucran «O [Iporpammve u
Konnenmmu «ITo pa3BuTHIO SK0JIOTHYECKOT0 00pa30oBaHus, TOATOTOBKH U MEPENOATOTOBKH SKOJIOTHUECKUX
KaJpoB, a TAK)Ke MEePCIIEKTUBAX COBEPLICHCTBOBAHMSI CUCTEMbI TIOBBILICHUS KBaUpUKanuu B PecriyOnuku
VY36exuctam»y 3a Ne 242/33/79 ot 7 nosiopst 2005 rona, Obi1a co3aana paboyasi TPyIIa MO peaTn3aiui
nmauHOoM [IporpaMMel, Ha 6a3e 3ToM pabodeH TPYIIIHI U B MENAX KOOPAWHAIIMH U UCTIOTHeHUST CTpaTeruu
EDK OOH nnst 06pazoBaHus B UHTEpECaxX YCTOMUUBOTO pa3BUTUs (IyHKT 47) ObLT co31aH
KOOPIUHALMOHHBIN COBET MO PAa3BUTHIO HEIPEPHIBHOTO IKoJIorHyeckoro oopasosanust 1 OYP B PecriyOnukn
VY36exucran. OCHOBHOII Lienblo co3naHus U aesrenbHoctu Koopannanuonnoro Cosera siBisieTCs
KOOpAMHAIIUS YCUINN TIPpeICTaBUTENe 00pa3oBaTeIbHBIX U IPUPOJOOXPaHHbBIX CTPYKTYp, HHO cTpans
1151 9 PEeKTUBHOTO OCYLIECTBICHHSI U Pa3BUTHE CHCTEMbI HEMTPEPBIBHOTO SKOJIOTHUECKOT0 00pa30BaHus 1
00pa3oBaHUsl B MHTEpECax YCTOMUMBOIO Pa3BUTHSL, ONIPEICICHUE CTPATETNYECKUX HApaBJICHUH U
MIPUOPUTETOB OPraHU3AIIMOHHON, HAYYHO-UCCIIEIOBATEIBCKON 1 ONBITHO-3KCIIEPHUMEHTAIBHOM paboTHI B
9TOH 00JacTu.

Pesynprar:

" Ponomarev Yuriy — Senior specialist scientific-technical progress and propaganda department of the State Committee
for Nature Protection of the Republic of Uzbekistan.
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- ObL1a 3a/10’KeHa HavajabHas 0asza JJIA I[aJII:HCI‘/'IH_IGI\/II JACATCIBbHOCTH HO,I[O6HOFO MEXKBCAOMCTBECHHOTO
Ooprasna;

- TIPOM3BOIUTCS MHBEHTapHU3aIus umetomieiics murepatypsl mo 90 u OYP B PecrryOnmke Y30eknucran Ha
HallMOHAJIbHOM U PYCCKOM A3BbIKaX;

- onpejienieHa padbouas rpynma rnpu Koopaunanmonrnom CoBeTe U3 YKCIa OTBITHBIX SKCIIEPTOB U
CTETIMATINCTOB Pa3HBIX BEIOMCTB-TIAPHEPOB;

- ObUTH OOCY’K/ICHBI U BBIABHHYTHI CTPATETHUECKHE PETIOKEHUS 110 TAILHEHIIIEMY Pa3BUTHIO
HenpepsiBHOT0 D0 1 OVYP, B [Iporpammy neiictuii mo oxpane okpyxaromeit cpeast 2008-2012 rr.;

- MOCTETEHHO HapabaThIBACTCS OMBIT MEKBEJOMCTBEHHOI'O COTPYIHHUECTBA B 00JIACTH peaTu3aliiu
00ITHX IJIAHOB W IeJIeH, KOOPAMHAIIN COBMECTHBIX YCHIHK B o0mactu pazsutus D0 u OYP.

2. Does your country have any national policy documents on ESD i.e. a national strategy for ESD
and/or a national action plan for ESD?

(Yes) Jla. HammonajisHast mporpamMMma mno moaroroske kaapos 1997-2010, npunsras Onuit Makircom.
Yr1Bepxaena 3akoHoMm PecyOnmku Y36ekuctan ot 29.08.97 r.). HanmonansHas mporpaMmMa mo moroTOBKe
KaJpOB COOTBETCTBYET MOJIOKEeHUIM 3akoHa Pecriyonukn Y30ekucran "O6 odpazoBanuu', pazpaboTana Ha
OCHOBE aHaJIM3a HallMOHAJIBHOTO OIBITA, NCXO/AS U3 MUPOBBIX IOCTIKEHUN B CHCTEME 00pa30BaHus U
OpPHEHTHpOBaHA Ha (OPMUPOBAHHE HOBOTO MOKOJICHHSI KaJJPOB C BBICOKOI 0011el 1 podecCHOHAIBHON
KyJbTYpOH, TBOPUECKOW M COLMAIBHOM aKTHBHOCTHIO, yMEHHEM CaMOCTOATEIBHO OPUEHTHPOBATELCS B
00IIECTBEHHO-TIOIUTHUECKON JKU3HH, CIOCOOHBIX CTAaBUTh U PEIATh 33Ja4ll Ha IIEPCIICKTHBY.

s Y30exucTana xapakTepHbI BECbMa BBICOKHE TTIOKa3aTeIn 00pa3oBaHHOCTH. KITIO4eBBIMU IPHOPUTETAMU
pedopMUpOBaHUS SBISIIOTCS MPEIOCTABICHHE PABHBIX BOZMOXKHOCTEH B IOJYYEHUH 00pa30BaHus Ha BCEX
YPOBHSIX, a TaK)Ke CO3JIaHUE YCIOBUIL JIIsl 0OecieueHrst KadyecTBa 00pa30BaHUs B COOTBETCTBHHU C
COBpEeMEHHBIMH TpeboBaHUAMH. [Iporpamma mpemycMaTpuBaeT peaan3aliio HalnOHATEHOW MOJIEITH
MIOJITOTOBKH Ka/IPOB, CO3/IaHUE COIMAIbHO-9KOHOMUYECKHX, PABOBBIX, ICUXOJIOTO-TTEJarOTHYECKUX M HHBIX
YCIIOBHH JUTst POPMUPOBAHUS BCECTOPOHHE PA3BUTOM JTUYHOCTH, aJIANITAIINU K KU3HU B COBPEMEHHOM
M3MEHSIOMEMCST 00IIIeCTBE, 0CO3HAHHOTO BBHIOOpA ¥ MOCIIEAYIONIET0 OCBOCHUST 00pa30BaTEIbHBIX U
npodecCHOHATBHBIX IPOTPaMM, BOCIIUTAHUE TPaXK]IaH, CO3HAIOIINX CBOIO OTBETCTBEHHOCTH IEpPe/T
00IIECTBOM, TOCYJAPCTBOM U CEMbel, Oy Ay UMK MOKOJICHUSIMH.

«IIporpamma feiicTBHIi 0 oXpaHe oKpyzkaromieii cpeast Pecry0aukn Y3oexucrana 2008-2012 roasi».
Hacrosimast [Iporpamma pa3zpaboTana B 1IEsIX OCYLIECTBICHHSI KOMILIEKCAa MEP II0 OXPaHe OKPYKaroLeH
cpezbl, 00eCIeYeHUI0 KOJIOTHUECKON 0€30I1aCHOCTH, BOCCTAHOBIICHUIO IIPUPOAHBIX CUCTEM, U UX
OMOJIOTMUECKOT0 3araca, T.€. CIIOCOOHOCTH K CaMOPETYJISIINN, 00eCTICUYSCHHUIO PAlMOHAIEHOTO
HCIIOJIb30BaHMS IPUPOIHBIX PECYPCOB, COBEPIICHCTBOBAHUIO U BHEAPEHHIO 3 (EKTUBHBIX 3KOHOMUUECKUX
MCETOZOB YIIPaBJICHUA NPUPOAOIIOIB30BAHUEM, CHUKCHUIO YPOBHS 3arpA3HCHUA 0pr71<a101ue171 CpCakbl, B
COOTBETCTBHH C NMPABOBBIM MEXaHU3MOM 00ECHEUEHUsI COXPAHEHMsI TPUPOIHON cpelibl, COAEHCTBUS U
AKTHBM3ALUH SKOJIOTHUECKON HAYyKH, IIMPOKOH MpOoIMaranabl SKOJIOTHUECKUX 3HAHUH, a TAK)KE TTOBBILICHHIO
9KOJIOTMUYECKOHN KyJIbTYphl U MH(OPMHUPOBAHUS HaceIeHus. B 1ienom mporpaMma 0XBaThIBAaeT IPAKTUUECKU
BCE CJIOM HaceleHus. YacTb mporpaMmbl, KOTOpas mocssmaeTcs Bornpocam pazputust 50 u OYP
OpPHEHTHPOBAHA Ha MpenoaaBaTeNe u yunTenei, Aeteil 1 Monoaexb, o0mecTBeHHOCTh. HacTosmmein
[IporpamMMoii HamMeueHa peanu3anus Mep 10 CICIYIOUIMM OCHOBHBIM YEThIPEM HAIIPABICHUAM: OXpaHa
OKpy>Kalollell cpeibl U 00ecIIeueHUe IKOJIOrMUECKON 0e30I1aCHOCTH; PALlMOHAIBHOE UCIIOIb30BAHUE
MIPUPOJIHBIX PECYPCOB U BHEAPEHHE HKOJIOTMUECKHX METOJOB X035IICTBOBAHMS; COBEPILIEHCTBOBAHHUE
HOPMAaTHUBHO-TIPABOBOM 0a3bl M Pa3BUTHE SKOJIOTHUECKON HAYKH, SKOJIOTHIECKOT0 00pa30oBaHus U
O6pa3OBaHI/I$I B IICIIAX YCTOﬁQHBOFO Pa3sBUTHA, BOCIUTAHNA HACCJICHUA; MCXKAYHApPOIHOC
COTPYAHUYECTBO U PETHOHANbHAs HKOJIOrHYecKasi 0e30MacHOCTb.
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YacTts [IporpaMMbl, COOTBETCTBYIOIIAS HeTIOCpeACTBeHHO coaeicTBrio D0 n OYP, Bkimtouaet B ceds
Meponpusatus no peanusanuu Hexaast OOH o 30 u OYP B pernone. Hanpumep, 0603HaueHBI
MEPOIIPUSTHUS MO PA3BUTHUIO CUCTEMBI HerpepbiBHOTO D0 u OVYP:

-pa3paboTka HOBOW KoHIennu Pecryommku Y30ekucTan o HenpepsiBHOMY 20 1 OYP;

-pa3paboTka HHPOPMALNOHHO-aHATUTHYECKOTo 0030pa «Pa3BUTHE CHCTEMBI 3KOJIOTHYECKOTO 00pa30BaHUs
U npocseleHus B PY3y;

-TMIOIFOTOBKA U M3JIaHUE Y4eOHO-METOIUUECKON JINTePaTyphl, HAMNIAAHBIX U JUJAKTHYCCKUX MAaTEPUATIOB O
20 u OYP;

-aKTUBU3AIUS YKOJIOTOBOCIUTATEIBHON U IPOCBETUTEIBCKOM NEATEIbHOCTH, IPOBEACHUE SKOTOTHICCKUX
aKLUM U MEpONPUATUN Cpeln JeTeH U MOJIOIEKMU;

-TIpOBEICHUE ITUKJIa KPYTIIBIX CTOJIOB, Mpecc-KoHdpepennuit mist CMU, HaydHO-TTPaKTHIECKOM
koH(pepeniu mo 30 u OYVP u ceMUHapoB-TPEHUHTOB Ha 0a3e MOBBIIICHUS U MIEPETIOATOTOBKH
Mearoru4eckKux pabOTHUKOB;

-pazBuTHe 6a3sl MaHHBIX MHMOpMamonHoro menTpa ["'ockoMmpupo sl B o0mactu OXpaHbl OKPYKaAIOMIeH
cpensl, 50 u OYP;

-pa3paboTka nukia nporpamMm Ha LleHTpansHOoM TeneBuaeHun U paauo no reme OOC, 30 u OYP.

Brxurouenue mynkra 3.2. «Peanmzanmst [exaapr OOH o obpazoBanuro 1t ycTORYMBOTO pasButuss» EDK
OOH 2005-2014 B pernone» B [IporpamMy neiicTBHiA IO OXpaHEe OKpY’Karolieit cpenbl Pecryomuku
VY36ekucran 2008-2012 roxpl MO3BONIMIIA TPUBIICYH K 3TOH 0071aCTH JOMOTHUTEIbHOE (PMHAHCHUPOBAHHE,
pacLMpuB BO3MOXKHOCTH 110 peanuzanuu Ctpateruu. [103Bosstomas NOBICUTh TPUOPUTETHOCTD U
3HaunMocTh DO n OYP. SBnsercs HanéxHONW 60a30# IJIs TOITAITHOTO U TOCTyHaTeIbHOTO pa3Butusg D0 u
OVYP.

HanmonanasHblii muian AeiicTBuii B pamkax Ilporpammbl «O0pa3oBanne ajs Beex» (2003 — 2015 rr.) —
peanuzyemas npu coaeiicteuu FOHECKO. Padora no peanuzanun HarmoHnaipHOTO TI1aHA TEHCTBUS
OCYIIECTBJISIETCS CreluaibHO 00paszoBanHbIM KoopaunaiuonusiM CoBeToM PecniyOnuku Y30ekucTaH mo
Pa3BUTHIO DKOJIOTMYECKOTO 00pa3oBaHus U 00pa30BaHus I yCTOWYMBOTO Pa3BUTHUS, BKIIIOYAIOIIEH
npencraButeneit MuaBY 3a, MunoOpa3oBanus, ['ockoMIpupoIbl, mpoQeccuoHanIbHbIX
CIIEIMANIICTOB 00pa30BaTEILHOTO ceKTopa, mpeacrasutencit HHO, obmecTBenHocTH 1
MEXKIyHapOIHbIX opranu3auui. [Ipyu 3ToM KooOpAMHATOPOM JEHCTBUM N0 peanu3anuu [Inana neldcTBuit
JIOJDKHBI BBICTYTIATh [ ocymapcTBeHHbI KoMuTeT PecryOnnku Y30eKkucTaH 1mo oXpaHe IPUpPOIbI,
MunncrepcrBo Hapomnoro o6pazoBanust 1 MUHHCTEPCTBA BBICIIIETO M CPEIHE-CIIENNATBHOTO 00pa30BaHusl.
MexanusMm peanusanuu [nana qeiicTBUS OCHOBBIBAE€TCS HA MHOTOYPOBHEBOH CTPYKTYpE, KOTOpas OyaeT
BKJIIOUATh JEMCTBUS OPraHOB TOCYAaPCTBEHHOTO yIPaBJICHHsI, OTBETCTBEHHBIX 3a BBIPAOOTKY
rocyaapcTBeHHOU nmonutuky B oonmactu OYP; HHO; mexmyHapoHbIX MporpaMM U MPOEKTOB;
PEerrMoHANIBHBIX IIeJIEBBIX MPOTPaMM; MECTHBIX ITPOTPaMM | IJIaHOB. JleATeNbHOCTh OYIeT 3aKI0UaThCsl B
paccMOTpeHue TeKyILIeH MOIUTHUKH, OCYIECTBICHUN TPABOBBIX M OPTaHU3ALMOHHBIX OCHOB, pa3paboTke
MeXaHU3MOB (PMHAHCHPOBAHUS MEPOTIPUATHI B 00J1aCTH 00pa30BaHMs, a TAK)KE BBISIBIICHUE, aHAIIN3 U
popaboTKa JIFOOBIX MPETATCTBUHN WIH HeqopadoToK. CieayeT MpeaycMOTPETh MEPHI TT0 HCIIPABICHUIO
TIOJIOKEHHS C LIENBbI0 YCTPAaHEHHs HeAOCTaTKOB. JIOKyMeHT ObLI MpeicTaBiIeH Ha coBMecTHOM Kosteruu
TlNockomnpupoast Pecyoinku Y36ekucran, MuaBY3a u MunoOpa3oBanus ot «31» mas 2007 . B
HACTOSIIIIAA MOMEHT HAET TIporiece JopadboTku, oocyxaeaws u cornacoBanus HAILITMOHAJIBHOI'O
[IJIAHA JIEMCTBUI PECITYBJIMKW Y3BEKMCTAH 10 PEAJIM3AIIMN CTPATETMH ESK OOH
JIJ151 OBPABOBAHMSA B MHTEPECAX YCTOMYMBOI'O PA3BBUTHS U ITPOBEJIEHN S JJEKA JIbI
OOH (2005 —2014 r.r.).
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3. What approach(es) does your country use in addressing SCP through ESD at the national policy
level, i.e. (a) through inclusion of ESD in policy documents on SCP; and/or (b) through inclusion of
SCP in policy documents on ESD?

IIporpamma aeiicTBuii Mo oxpane okpy:kawuieii cpeabl Pecnyoaukn Y3oexkucrana 2008-2012 romasr
obuta npussTa 19 centsops 2008 rona Kabunerom Munuctpos PecniyOnmku V36ekuctan. Opranusams
paboT ¥ KOHTPOITH HaJ BRITOTHEHHEM [IporpaMMbl TEHCTBHI M0 0XpaHe OKPYXKaroIIel cpeasl PecyOnmmkn
V36exucran Ha 2008-2012 rozs! Bo3noxkeHna Ha ['ocynapcTBeHHBI koMuTeT PecnyOnuku Y30ekucTaH 1o
oxpaHe pupoibl. B pesyibrate pa3paboTku HOBOM KOHIETIMH MO JaHHOH mporpamMmMe 1o pazsutuio D0 u
OVYP Oyner 3anoxeH (GpyHIaMeHT [T TocTynareabHoro npoasmwkeHus 0 u OYP B o0pa3oBaTebHy O
CHCTEMY, NOSIBUTHCSI HOPMATHBHAsI OCHOBA [UISl IOATOTOBKH y4€OHO-IIPOCBETUTEIBCKOM JINTEPATYPHI,
HaTJSITHBIX, HTHQOPMAIMOHHBIX M AUJaKTHYecKuX MaTepuaioB o 0 u OYP. Byner npousBenén anamus
cymectBytomieit cutyanuu o 90 u OYP B PVY3, cucremaruszanus mosrydeHHOW HHPOPMAIINHA, BBISIBIICHUE
HEJIOCTATKOB M MX IPHWUYWH, TIpoodsieM B obmactu pa3sutus D0 u OYP, ompenenenne nanpbHEHIINX
MPUOPUTETHBIX TJIaHOB, cTparerun pazButus 0 u OYP. CornacHo naHHo# nporpamme B iepuon ¢ 2002 mo
2007 roas! BeinonHss [loctanoBnenue coBmectHoi Komternn I"'ockomnpupoast ¢ MUHHCTEPCTBOM
HapOJIHOTro 00pa3oBaHusl © MUHUCTEPCTBOM BBICIIETO M CPEAHETO CIICHUAIbHOT0 oOpa3oBanus PecryOmnuku
Y30ekucTaH MpoBEEHBI Pl CEMUHAPOB 0 HKOJIOTUIECKOMY 00pa30BaHHIO, TOJATOTOBJIEHO JIECITh
PEKOMEHAIHI IO OPraHU3alUH SKOJIOTHYECKOT0 00pa30BaHus Il YYCHUKOB Pa3INYHbIX KJIACCOB,
pa3paboTaHbl crenralbHbIC IPOrPAMMBI I KPYKKOB IO 3KOJIOTHH. MUHHUCTEPCTBOM HApOIHOTO
o0Opa3zoBaHUs pa3padboTaHbl YICOHUKH, MPAKTHUSCKHUE MTOCOOUS U PEKOMEHIAINH B IIOMOIIb YIUTEIISM.
Tarxoke pazpaboTansl pekoMeHAanuu, mo uaTerpuposannio 90 u OYP B cuctemy MKOIbHBIE
o01meo0pazoBarenbHble TpeaAMeTbl. MUHHUCTEPCTBOM BBICLIETO U CPETHETO CIELUAIBHOIO 00pa30BaHuUs
pa3paboTaHbl yueOHbIE IPOrPaMMBbI, IPAKTHUECKUE TOCOOUS C yUETOM COBPEMEHHOI'O IPUPOIOOXPAHHOTO
3aKOHO/IaTEeJIbCTBA U JIOBE/IEHBI /10 BCeX yUeOHBIX 3aBeieHuil. Ha cero/iHs Bo BceX BBICHIMX M CPEIHUX
CeUHANBHBIX, TPO(EeCCHOHATBHBIX YUYECOHBIX 3aBEICHHUSAX MPEMOJACTCs IPEAMET «IKOJIOTHS» U OXpaHa
OKpy»karotielt cpenbl. B cpennem no pecryOnmke exeromno BY3amu Beimyckaercs 310 crienuanucTos-
9KOJIOTOB. EXXeroiHo npeacTaBuTeNn BBICHINX U CPEHUX CIICIUAIBHBIX YUeOHBIX 3aBEJCHUN CTPaHbI
obpammatorcst B ['ockoMIpupobl ¢ mpock00ii 00 opraHu3auny 1 NPOBEICHUN YIeOHOH U IPOU3BOACTBEHHOM
MIPAKTUKH, ITOJTOTOBKHU BBIITYCKHBIX padOT CTyA€HTOB — Oynynux paboTHUKOB B o0nactu OOC, skonoruu u
YCTOHYMBOIO PA3BUTHA.

P.S. DnexrponHas Bepcus JaHHOTO TOKyMEHTa MpUiIaraeTcs.

4. Does your country address the issue of integrative conceptualization of ESD, i.e. by enhancing the
integration of socio-economic dimensions in education?

5. Does your country address the issue of competences in ESD, in particular in the education sector? Is
there specific work done on competences required to promoting SCP?

6. What approach(es) are you using in implementing ESD, i.e. (a) through the integration of ESD
themes across all relevant subjects, programmes and courses,; and/or (b) through the provision of
specific ESD programmes and courses?

OO6pazoBanue B HHTEPECaX YCTONYUBOTO PA3BUTHS CBSI3aHO CO BCEMHU HAIIPABICHUSIMH IIKOJBLHOTO YU4eOHOTO
w1ana. OHO He MOKET OBITh 0OABJICHO B YUeOHBII TUTaH Kak HOBBIN nipeamert. [Ipeanouturenbaee, 4ToObI
9TO CTAJIO BKJIAJIOM B Ka)/IbIi acMeKT MIKOJIHHOHN JKHU3HU.

Lenu u 3agaum 00yueHHs ABISIOTCSA OOIIUMU ISl OOJBITMHCTBA MIPEIMETOB yUeOHOTO TIaHa, OCOOCHHO
Tam, TJie OHM, CBSI3aHbI C OTHOIICHUSIMUA MEKAY JIIOABMHU HIIH IPUOOPETCHUH YMEHHUH 1 HAaBBIKOB.
HamomunM, OYP HampaBiieHO Ha pa3BUTHE KPUTHYECKOTO M CO3UAATEIBHOTO MBIIUICHHUS, CTIOCOOHOCTH
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permaTs mpoOIeMbl, aHATU3UPOBATh, TPUHAMATH PEIICHUS, H3y4aTh YTO-IN00 COBMECTHO, OBITh JTUAECPOM,
pa3BuUBaTh KOMMYHUKA0CITHHOCTb.

OpuH U3 MPUMEPOB YCTOMYMBOTO pa3BUTHA B y4eOHOH MporpamMmme:

Ypok «YcroiiunBo-HeyCTOIYMBOY»
ean:

e CogpelicTBOBaThH Pa3BUTHUIO MPECTABICHUN 00 OKpY:KarolIel cpesie, Kak COBOKYITHOCTH Pa3TUYHbIX
KOMITOHEHTOB (TIPUPO/Ibl, SKOHOMHKH, OOILECTBA);

e Crnoco0CcTBOBATH TOHUMAHHIO MTOHATHS YCTOHYUBOTO PAa3BUTHUS;

e (OOy4nTh HaBBIKAM KOJUIEKTUBHOTO aHAJIM3a U MIPUHSATUE PEIICHUH.
MeTtoabl 00yueHust:

e (OOBbscHEHUE;

e Pabota B rpymmax I[1OIIC.
Heo0xoqumblie MaTepuabl:

Jluctel Oymaru. Unmroctpanun, n300paxaronme Kakue-Hu0y1b TpUMephl YCTOHUUBON HITH HEYCTOWYHUBOM
JIESITETLHOCTH.

OcHOBHbIE IOHSITUS:
VYcroiiunBoe pa3BUTHE, OKPYKAIOIIasl cpejia.
Xoxa ypoka:

YuuTens KpaTKo JaeT MpeJICTaBICHNEe 00 OKPYKAIOIIeH cpejie, paccMaTpuBas ee Kak cpey OOUTaHUs
nrozieit. ['oBOpHT (M cXeMaTHYHO 3apHCOBBIBACT U 3aIUCBIBACT HA JIOCKE), YTO OHA (DOPMHPYETCS MO
BIIMSIHHEM Pa3HbIX (PAKTOPOB, KOTOPHIC MOKHO Pa3/IC/IUTh Ha TPH IPYIIIBL: IPUPOIAHBIC (KITUMAT, PAaCTEHHUS,
JKUBOTHBIE, BOJTHBIC OOBEKTHI, TOYBBI); COIMATBHBIC (YHCICHHOCTh HACCIICHHS, OTHOIICHUS] MEXKTY JTFOIbMH
B 00IIIeCTBE, 3aKOHBI B OOIECTBE, TPAIUITNH, CHCTEMa 00pa30BaHUS U 3IPABOOXPAHCHIS ); K DKOHOMHUIECCKUE
(YpOBEHB *KH3HH, 0JIATOCOCTOSIHHUE, TIPOMBIIILICHHBIE TIPEAPUSITHSI, TPAHCIIOPT, IOPOTH).

UTo BRI MOXKETE CKa3aTh 00 STHUX (baKTOan, BJIMAOIINHNX Ha Cpeay OoOMTaHUS U Ha Halry >XKU3Hb, HOZ[yMaﬁTC,
OHU TTOCTOSTHHBI UJTH MCHSFOTCS?

- [IpaBuibHO, 3TH (aKTOPBI MEHSFOTCSI CO BpeMeHeM. MBI MOXKeM cKa3aTb, uTo npoucxoaut PASBUTUE
— MHOTI'O€ BOKPYT HaC MEHSETCS U BMECTE C 3TUM MEHSETCS Halla KU3Hb. ..

3arem, yauTens 3anmucbiBaeT Ha nocke Tpu cioBa [IPUPOJIA, OBILIECTBO n DKOHOMMUKA, o6BoauT UX
JIMHUAMMU. rOBOpI/IT, YToO 3TO — TpI/I HepaS}:[eJ'[I/IMI)Ie COCTAaBJIAIOIIINEC pa3BI/ITI/I$I, B 3aBUCHMOCTH OT TOT'O, KaK

OTHU 4aCTU CBA3AHBbI MCIKIAY CO6OI>'I, Pa3BUTUC MOIKET OBITH yCTOfIllPIBBIM nJn HE yCTOI>'IIII/IBLIM.

BaxHo mokaszaTb, 4TO ycTOWYMBOE pa3BUTHE NPUBOAUT YK yiryulieHHIo KadecTBa KU3HU, MUPY U
0J1aronoyynio, a HEyCTOMIMBOE Pa3BUTHE — K KOH(MINKTAM, O€THOCTH U JIerpaJallii IPUPOIHON CPEIbl.

VYyurens 3anKChIBaeT Ha J0CKE:
Yceroitunpoe pa3BuTue — MHUp, OJ1aronoyryyne, NpoLUBETaHuE;
HeycroiiunBoe pa3BuTHe — BOWHBI, O€THOCTD, Pa3pyIICHUE TIPUPOTHON CPEIHI. . .
Bomnpoc ycroiunBocTH BechMa CI0KHBINA Borpoc. Bpojie ObI Bce XOTAT MHpa, 6Jaromnonydus 1

CTaOMJIBHOCTH B YKU3HU JIJIs €051, CBOMX JIETeH U BHYKOB, HO KaK K 3ToMy mpuATu? UTo 11 3TOro HaJlo
nenare?
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HamomHuuM, 4TO OCHOBHAS LIEJIb CETOHSIIHETO YPOKa — MOIBITaThCs HEMHOTO Pa3o0paThCsi B 3TOM BOMPOCE.
A 4TOOBI OBLITO JIETYE ITO CHETATh, elle Pa3 BCIIOMHUM O BaKHEHIIIMX COCTABIISIONIUX Pa3BUTHS 3TO —
TIpUpPOa, OOMIECTBO U IKOHOMHKA. OT TOTO, KAk OHU B3aUMOJCHCTBYIOT MEXKITy COOOM, U 3aBUCHT I10
KaKoOMy ITyTH Pa3BHUTHS UIET CTPaHa, yCTOMYMBO, HIIH HEycTOHunBO. [lomHHTE 00 3TOM Beera!

Ter[epb, npeajiaracTcsa HOpa6OTaTB CaMOCTOATECIIBHO.

Kirace nenmures Ha rpynmsl 1Mo 6 genoBek. [latorces mucTsl Oymaru. Kax ol rpymnme HyKHO 3a 10-15 MuHyT
BBITIOJIHUTH 3a/IaHUsA, KOTOPBIC 3aIIUChIBAIOTCA HA TOCKEC!:

1. Hapucyiite cxemy YCTOMUYMBOI'O u HEYCTOMYMBOI'O pa3utus, HOKaxuTe, KaK IPUPOJIA,
00IIECTBO ¥ SKOHOMHKA B3aUMOACHCTBYIOT, BIHMSIIOT APYT HA Ipyra B K&KIOM CIydae.

2. Yro takoe YCTOMYMBOE passurue? [aiite KpaTkoe ONpeaeicHHe.

[TpuueM, Ka>kIOMy YJICHY IPYMITBI CHaYaa MPEJCTOUT TTOAYMATh U BBIMOIHUTD 331aHUs
CaMOCTOSITEIBHO, 3aTeM 00CYUTh, CPABHUTH U IPUITH K 00LIEMY pE3yJIbTaTy IPYIIIBL.

Kpowme Toro, kaxmoi rpymnme JarTcs MOATOTOBICHHBIE 3apaHee yUUTEIeM WIITIOCTPALUH,
¢dororpadun nim cxemsl (1o 2 Ha TPYIITY), IPeyIaras onpeeNuThb, TIe NPUMEPBl YCTOWINBOM
JIeSITENILHOCTH, a I/Ie — HEyCTOMUMBOH 1 TIoYeMy.

YCTOHYUBO: HEYCTOWYUBO:
e O3eNICHATH TEPPUTOPHIO e (Co3maBaTh OIPOMHBIC CBAJIKH MyCOpa
e licronp30BaTh SHEPTHIO COJHIIA e Bripy0arts Jieca, 1epeBbs
e Pa3zpabareiBaTh 6€30TXOMHBIC TEXHOIOTHH e Becrtu BoliHy
e [loTpeOnsTh MEHBIIIE... e [lokynaTs ropsl Beuieit
e  3arpsA3HATH BO3IYX...

ITo oxoruaHuM PabOT B TPYMITaX MPOBOIATCS MPE3CHTAINH 110 5-7 MUHYT. JIMCTHI C OTBETaMH Pa3MENIAI0TCS
Ha cTeHax Kijacca. MOXHO 1o X0y Mpe3eHTaIiil 3a0IHITh Ha JIOCKE TaOJIMIly, UYTO O3HAa4YaeT JecTBOBATh
«YCTOWYHMBO» U «HEYCTOHYHMBO» (Ha OCHOBE PabOT HaJl KAPTHHKAMH).

Vaurenn IOABOJUT UTOTHU pa6OTBI B I'pyInmax.

AKIIEHTUPYET BHUMaHUE Ha TOM, YTO TOCYAapCTBO TOJBKO TOTa YCTONYHNBO pa3BUBAETCs, KOTAA
IKOHOMHKA PAa3BUBACTCS B paMKaX, COOTBETCTBYIOIIHX YPOBHIO Pa3BUTHI 001eCTBA U HE BBIXOJIUT 3a
OTpaHUYCHHUs, JUKTyEMbIE 3aKOHAMU IIPHUPO/IbI.

7. Does your country address the issue of developing adequate teaching tools and materials for ESD?

Yes. B nepuox 2002 o 2007 roas! BeimonHss [locranoBnenue copmectHor Komneruu I'ockoMIIpupoasl,
MunmcTepCcTBa HAPOAHOTO 00pa30BaHusi 1 MUHUCTEPCTBA BBICIIETO U CPEIHETO CHEIHATBLHOTO
obpazoBanus PecryOnmku Y30eKuCTaH MPOBEACHBI PSII CEMIHHAPOB 10 SKOJOTHICCKOMY 00pa30BaHHMIO,
IOJITOTOBJICHO JIECATh PEKOMEH/IAIIMHI 10 OPraHU3alliU KOJIOTMUECKOTr0 00pa3oBaHusl IJisl YICHUKOB
Pa3IMYHBIX KJIACCOB, pa3pabOTaHbl CHEIHALHBIC IPOTPAMMBbI JIJISl KPYXKKOB 10 3KOJIOTHH. MUHHUCTEPCTBOM
HapOIHOTO 00pa30BaHus pa3paboTaHbl Y4eOHUKH, IPAKTHIECKHE TOCOOHS N PEeKOMEH/IAIIUU B TIOMOIIh
yuuTensaM. Takxke pa3paboTaHbl peKOMeHIanuu, o naTterpupoBannio D0 u OYP B cucteMy MIKOJIBEHBIE
o011ieo0pazoBaTelibHbIC TPEeAMEThl. MUHUCTEPCTBOM BBICIIETO M CPEIHETO CIIEIUAIBHOTO 00pa30BaHUs
pa3paboTaHbl y4eOHBIE TIPOTPAMMBI, MPAKTHIECKHE TTOCOOUS C Y4ETOM COBPEMEHHOTO IMPUPOI00XPAHHOTO
3aKOHOJIaTENIbCTBA U JIOBE/ICHBI /IO BCeX YUeOHBIX 3aBeneHuil. Ha ceroHs BO BceX BBICHINX M CPETHUX
CHEIHATBHBIX, MPO(ECCHOHANBHBIX YUYSOHBIX 3aBEACHUSX MPEIOIACTCS MPEIMET IKOJOTHS» U OXpaHa
OKpykarotei cpenbl. B cpennem no pecnyOnuke exeronno BY3amu Beimyckaercs 310 crienuanucTos-
9KOJIOTOB. EXXETo/THO MpeIcTaBUTENN BBICIINX U CPEIHUX CIICIIUAIBHBIX YUEOHBIX 3aBEJICHHI CTPaHBI
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obparmraroTcst B ['0oCKOMITPUPOIBI ¢ TIPOCKEO0H 00 OpTraHU3AINH U TPOBEACHUH YICOHOHN M MPON3BOICTBEHHOM
MIPAKTHUKH, MTOJITOTOBKH BBIITYCKHBIX pabOT CTyIEHTOB — Oy Iymux padoTHHKOB B o0mactu OOC, skonoruu u
YCTOHYMBOTO PA3BUTHSI.

8. Does your country address the issue of ensuring/assessing the quality of ESD?
No.

9. Does your country promote research and development with regard to ESD?
No.

10. Does your country undertake capacity-building and awareness-raising activities to promote ESD,
including through informal and non-formal education?

Brenpenue unen YP B 00pazoBaTenbHBI KOMIIOHEHT BCEX CTyTICHEH HeNMPepBhIBHOTO (hOpMAaIBLHOTO
oOpa3oBaHusl.

3agaun: MoAroToBKa yueOHO-METOINYECKON U TUAAKTHYECKON 0a3bl, KBATU(HUIIMPOBAHHBIX CIEIIUAINCTOB
JUIsl BHEIPEHUsI U pacripocTpaHeHust YP B cuctemy GopManbHOro 00pa3oBaHus Ha BCEX YPOBHSX.

PesyasbTat: 1. M3manue yueOHOTO MOCOOHS Ha PYCCKOM M y30€KCKOM sI3bIKe: A3nM30B A.A., AKMHIITHHA
H.I'., Humonos b.3., Tynuma A.B. «Oxonorus, OxpaHa OKpy>KarIiel cpeabl U Y CTOWINBOE Pa3BUTHEY.
OHECKO. Tamxkent. 2001. 372 ctp.

Ipeonasnaueno 0ns yuawuxcs Cmapuux Kiaccog WKojl i CImyo0eHmos blCuux yueOHblX 3a6e0eHull,
npenooasameineil U CREYUAIUCMO8 8 00IACMU IKOJIO2UU U OXPAHbL OKPYICarOwell cpeobi.

2. CD-muck. [Tarent Pecriyomuku Y3o6ekucran N BGU 00052, ot 17.05.2002. UNESCO& A3usos A.,
AxuamanHa H., Humonos b., Tymuma A. (2002): DnextponHast 6a3a naHHbIX «IHTepakTHBHAs yueOHO-
oOpazoBaresbHas nporpamMma 1o Jkosoruu, OXpaHe OKpysKaroleil cpelibl 1 Y CTOHUNBOMY Pa3BUTHION.

3. I[loaroroBka MyJIbTUMEIUIHON pernoHabHO-OPUEHTHPOBAHHOM BepCUH 00yYaroei mporpaMMbl
“Teaching and Learning for a Sustainable Future”, coznannoii ans FOHECKO cnenuanucramu
I'puddurcroro YuuBepcurera (ABCTpaius).

4. CD-guck Ha y36ekckoM si3bike «lIpermomaBanue B mHTEpecax Y CTOWIHBOTO PazButusi».

IIpednasuauen ons npenooagameneti, cCOOePAHCUM UHDOPMAYUIO, 3a0aAHUS, BONPOCHL U YAPAAHCHEHUS,
nomoearouue nowsams konyenyuro OV P u cnocobwr 6gedenus udeti YP 6 yuebuvie niamul.

5. Co3znmanne yaeOHO-MeToauIecKkoro mocoous «O0pa3oBaHue B HHTEpEcaX YCTOMUNBOTO Pa3BUTHS» B 2-X
gacTsax (MocoOue A yIUTENeH IIKOJI, JINIIEEeB U KOJUISDKEH 1 YIIPaKHEHUS IS yUanmxcs») A3u3zoB ALA.,
Axuamunaa H.I'., HumonoB b.3. «bapkapop Tapakku€r tabnumuy (YKyB yciyOuil KyiutaHMa Ba
tormmmmpukiap), Tomkent, OHECKO, 2007. 141 ctp. u 54 ctp. Kaura O0vima n3qana Ha y30€KCKOM SI3bIKE
npu nojaepxke Hannonansuoit Komucenn no nenam FOHECKO B Pecniy6ninke Y36ekucTan u Japanese
Funds-in-Trust (500 2k3.).

6. [IpoBenéH 3-x MHEBHBIN TPEHUHT-CEMUHAP « Y CTOWYMBOE pa3BUTHE B yueOHOM rmiaHey». 25-27 maprta 2008
. YyacTHukn: 15 denoBek (yuuTens CpeJHHX IIKOJ, MPEro aBaTeNd U MeToaucTsl 3 BY30B).

7. Uznanue yaeOHO-MeToandeckoro mocooust «O0pa3oBaHue B MHTEPECAX YCTOMUUBOTO Pa3BUTHUS» B 2-X
yacTax (mocodue AJsl yUuTeNeH KO, JIMIEEeB U KOJUISKEeH U YIPKHEHHS JJIS1 YUAlIUXCsD» HA PYCCKOM
SI3BIKE).
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AznzoB A.A., Akuabiamna H.I'. O0pazoBanue B HHTepecax yCTOMUMBOTO pa3BUTHA. Y 4eOHO-METOIUIECKOE
roco6wue B 2-x yacTsx. TamkenT. 2008. 142 cTp. u 56 cTp.

8. Yxe mpoBeaeHo 3 cemuHapa — B PecyOmmkanckoM HCTHTYTE MOBBIMICHUS KBATH(PUKAIINNA 1
MEPETIOTOTOBKY CIIEIIUATNCTOB HAPOTHOTO 0Opa3zoBanus uM. A.ABnonui (2 OJHOTHEBHBIX TPEHUHTA TSI
JUPEKTOPOB U 3aBYYeH LIKOJI, JINIEEB U KoJuiekel Pecyonuku Y3oekucran — 24/04/2008 u 02/07/2008); 1
TIPE3CHTAINS TSI pyKOBOAUTENEH 1Ko, utieeB n kouremkeit FOHECKO — 13/06/2008. 3arutannpoBaHo
emi€ 4 oTHOTHEBHBIX TPEHUHTA B HOSAOpE (1IeneBas rpyImna — npenonasarenu BY3os, coymarenn AxkageMuu
loccTpoutenbcTBa, MPEACTABUTEIH CPEIICTB MACCOBOM MH(BOPMAITHH).

9. Ilpu nonnepxkke POLIA u3nan kypc nekuuit «9xonorus u Y croitunboe pazsutuey. [IposeaeHo 3
ceMUHapa | MPpe3eHTaINs JaHHOoTo mocobust. Baenpén u npenomaercs B psaae BY3oB PY3. ABTopsr:
Hurmatos A.H., llIusannosa H.C.

10. Omy6nukoBaHO yueOHOE Mocodue « IKOIOTHYECKOe BOCTIMTAHUE U 00pa30oBaHNe B HAUAIbHBIX KIIaccax
0011e00pazoBaTeIFHON MITKOTBDY B padbodas TeTpaah AT yUCHUKA HadadbHBIX KiaccoB. ABTOpsl H.B.
Baxurosa u B.M. HecroBoposa. [locoOue siBIsieTCst pe3yIbTaToM MPOEKTa, peaau3oBaHHoTo [Iporpammoit
9KOJIOTUYECKOr0 00pa3oBaHus PernoHaibHOro sKoorndeckoro neHTpa LleHTpanbHoit A3un pu MoIePIKKE
EBpomeiickoro coroza. [IpoBenen psng cemuHapoB B PecriyOimkanckoMm MHCTUTYTE TOBBIIIEHUS
KBaTH(UKAIMH U TIEPETIOITOTOBKHU CIIEIUATICTOB HAPOIHOTO 00pa3oBaHusi M. A. ABIOHUH JUIs
JIUPEKTOPOB, 3aByUYCH U yUUTENCH IIKOJL.

Pexomenmammu: 1. B PY3 umerbcs octpas HEOOXOIUMOCTh B KOMIIETEHTHOH M CO/IEPIKaTENbHON y4eOHO-
METOAMYECKOU JTUTepaType U HATIIAIHBIX mocoouit mo OVYP.

2. Cpenu paOOTHUKOB CHCTEMBI 00pa30BaHMsI, KAK PYKOBOISIIIETO COCTABA, TaK U MPETOaBATEIHCKOTO HET
yETKOTO MOHMMaHUs KoHIenuuu Y P, nemer u 3amaa OYP.

3. Benércs onpenenéanas pabota, HO B MaciiTadax cTpaHbI dTOT BKIJIA HE 3HAUUTENeH. TpedyeTcs
mypokoMacintabHas oOydarolas mporpaMma Ha MoCTOSIHHOH OCHOBE BO Beex cepax GpopmManbHOTO
o0Opa3oBaHus.

4. HeoOXxoauMO OTIOMHUTENNbHOE (PMHAHCUPOBAaHKUE Ha pa3paboTKy U BHeapeHue TeM OYP B ¢popmanbHoe 1
HedopManbsHOE 00pa3oBaHue.

Paspabotka u BHeapeHue TeM YP B cuctemy HeopMaIbHOT0 00pa3oBaHusI.

Hcnoanuresnn / maptaepbl: HHO «ATpod - myxuT Ba cornom xaet», Lientp «O0Opa3oBanue Bo uMs
xu3any, MHO, ®ona «Maxamsn, 3apyOeKHbIC ITOCOIBCTBA U MTPEACTABUTEIECTBA MEIKIYHAPOTHBIX
OpraHu3alui.

CBs3b ¢ HAallMOHAJIbHBIMH npnopnTeTaMn/ AKTYAJBbHOCTH B HAIIMOHAJIbHOM KOHTEKCTE:

1. Iporpamma (2006 -2010rr.) n Konnernus «Ilo pa3BUTHIO S5KOJTOTHYECKOTO 00pa30BaHUS, TOATOTOBKU U
MEPEIIOATOTOBKH SKOJIOTHUYCCKNX KaJIPOB, a TAKKC IMEPCIICKTUBAX COBEPIICHCTBOBAHUSA CUCTCMbI
MOBBIICHUS KBauuKanuu B PecryOmuku Y30ekucTany; yTBEpKIACHHBIX COBMECTHBIM [locTaHOBICHHEM
MHUHHCTEPCTBA BBICIIETO U CPEAHE-CIEIHATBHOTO 00pa3oBaHuss, MUHUCTEPCTBA HAPOJAHOTO 00PA30BAHUS U
INockommpuponsr PecryOmmku Y36ekuctan 3a Ne 242/33/79 ot 7 HOs16pst 2005 TOMa BKITFOUEHBI BOIIPOCHI
30 u OYP.

2. IlporpaMMebl IEHCTBHI ITO OXpaHe OKpyXx arolei cpeapl Pecryonukn Y30ekucran Ha 2008-2012 rr.

ean u 3agayn UnnunatuBel: PaccMoTpeHne KITOUeBEIX TeM Y P HermocpencTBeHHO B TUTaHE/ TIpoTrpaMMe
00y4YeHUs Ha Pa3InYHBIX YPOBHIX HE()OPMAIBHOTO 00pa30BaHMUSL.
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LeneBas rpynmna: Ydamnmecs IIKOJ, YIUTEIS €CTECTBEHHBIX HaYK, MOJIOIEKb MaxallIel, aIMAHUCTPAIUS
ITKOJI, IPIJICKAIINX K MaXaJlIsIM.

Pesyabrar: 1. [ToAroToBIEHO ¥ BBIMYIIEHO METOAMYECKOe mocodne «O0yueHne Bo UMsl )KHU3HI» ( pyc.
SI3BIK M ¥30.), POBEACHBI CEMUHAPHI IS YIUTEIICH.

2. Paspabotan cueHapuii ¢puiibMa «Jlesio o npormaxe BoIb» U METOIUUECKOl pekomenaaiuu. [Tokas
(ubpMa, IpoBeICHNE CEMHHAPOB IS YYTeJIeH U MPOBEICHIE CEMUHAPOB, aKIUU JJIs MOJIOJICKHU U JIeTei

3. IlepeBenena Ha y30€KCKHH SI3bIK U aganTUpoBaHa KHUra «OT HKOJIOrMYECKOTo 00pa3oBaHus K
00pa30BaHMUIO JUIA YCTOMYNBOTO PA3BUTHS» - «IKOJOTHK TabIUM/AH Oapkapop TabiauM capm» (y30).
[IpoBeneHs! ceMHHAPBHI.

4. IlpoBeneH oTOOp, U O0YYECHHE MOJIOIBIX AKTHBUCTOB MaXaJd, TOCTPOSHBI 2 JIETCKHE TUTOIIAIKU B IBYX
MaxaJsiX TOpoja, MPOBeieHa HeleTbHAasI aKIHA « HE COKATANTE JIFOIN JINCThD (COOp M KOMITOCTHPOBAHHE
JUCTHEB C TIPUBJICYCHUEM JKUTEIICH MaxXalld, CO3IaHHUE ITyHKTOB TSI cOOpa MaKyJIaTyphl).

5. On-zmebatel, HOBOCTH, OMONIMOTEKA, MH(pOpMaNHs JUIS NIe1aroroB, CaMooOpa3oBaHue , U3yUCHUE aHT.
A3bIKa U IIpoUee.

6. ITogroroBnena u uznana kuura «VM3MeHeHune KuMaTay. AHAIN3 U aanTaius B y4eOHBIX 3aBEICHUSX,
MIPOBEJICHUE CEMUHAPOB.

Pexomenmanuu: 1. HanmonaneHeiii koopanHaimonusnid ieHTp (HKLL), nerutumHabIil Ha Tepputopun PY3,
3HAYUTETHHO OBl YIIYUIIII U YIIPOCTHII TIpottecc BHeAperus OYP B 00pa3oBaTeIbHYIO CHCTEMY .

2. HeoOxouM MexaHH3M JUIsl KOOPJMHAIIUU OCyIecTBiIeHns: CTpaTernu Ha rocyapCTBEHHOM YPOBHE, a
TaKXke A1 0OMeHa HHpOpMAIHEeH U CTUMYJINPOBAHUS TTAPTHEPCKUX COFO30B C YUACTHEM Pa3IMIHbBIX
cyobekToB4. OMHUM U3 BO3MOYKHBIX PEIICHHH SIBISICTCS CO3MaHne "HaIMoHamsHOH m1atdhopmsr OYP",
BO3MOYHO I10J] 3TUA0K COBETOB 10 YCTOMYMBOMY Pa3BUTHIO WIN APYIUMX COOTBETCTBYIOIIUX OPIaHOB,
00BEIUHSIONIUX CICIIHATUCTOB PAa3JINYHBIX CEKTOPOB.



